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1. EXECUTIVE SUMMARY 

 

This Postgraduate Programme Review has been an opportunity for the programme team to reflect 

on the current MSc Education programme in order to strengthen the programme and build synergies 

across the Moray House School of Education for this flagship degree. It has also been an 

opportunity for critical reflection on the programme’s strengths and weaknesses from the 

perspectives of staff, students and the professions(s) related to education, as well as to stimulate 

discussion regarding potential areas for further development. 

 

The review is structured into sections progressing from description and evaluation of the current 

programme and subject area context, to identification and consideration of areas for potential 

development and finishing with critical evaluation of recruitment and resources. The intention is 

show how the programme team will redevelop the programme so that it can continue to prepare the 

next generation to be critical thinkers about education who are able to contribute meaningfully to 

positive educational change. Whilst trying to avoid over-repetition it is emphasised in places how 

the programme engages and aligns with educational strategies and themes from within the 

University and from the Higher Education sector. 

 

The programme team would particularly welcome input on: the newly developed Pathways model; 

feedback on the new Programme Specification; the titles of the Comparative Education and 

International Development, and Physical Education pathways, how to ensure it is viable to run (in 

terms of student numbers) all of the courses we offer each year, whether each pathway should have 

its own co-ordinator; whether students on the ‘endorsed route’ of the Learning in communities 

pathway should have the option to take ‘option’ courses, as well as any other area/s the panel 

consider worthy of further discussion.  

 

Recurrent abbreviations: 

 DPRS, Degree Programme Specifications 

 ECS, Institute for Education, Community and Society 

 MHSE, Moray house School of Education 

 PGT, Postgraduate Taught 

 PR, Programme Review 

 DPT, Degree Programme Table 
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2. BACKGROUND AND CONTEXT  

 

The MSc Education programme is based in the the Graduate School of Education and Sport and 

primarily staffed from within the Institute for Education, Community and Society (ECS) which sits 

in the Moray House School of Education within the College of Humanities and Social Sciences. As 

such it is imperative that the programme engages with the multi-layered aims and strategies that 

exist for development at each level. There will be evidence throughout the PR of how the 

programme engages with The University of Edinburgh’s Mission of “creation, dissemination and 

curation of knowledge”. The programme can also be seen to contribute to the wider University aims 

to: 

 Enhance our position as one of the world’s leading research and teaching universities and to 

measure our performance against the highest international standards 

 Provide the highest quality learning and teaching environment for the greater wellbeing of our 

students 

 Produce graduates fully equipped to achieve the highest personal and professional standards 

 Make a significant, sustainable and socially responsible contribution to Scotland, the UK and 

the world, promoting health and economic and cultural wellbeing. 

 

Evidence will also be presented showing how the programme engages with the aims of The Moray 

House School of Education Strategic Plan, particularly the following two aims: 

 Enhancement of external engagement, profile and reputation  

 Enhancement of the student experience in learning and teaching  

 

In relevant sections the links with the more local ECS Strategic Plan will be highlighted, as well as 

Teachability and QAA Scotland Enhancement Themes.  

 

2.1 Context of the Programme  

 

The MSc Education provides opportunities for those students who wish to undertake, at 

postgraduate level, the study of education as an ethical, intellectual and cultural process as well as 

those who may be concerned to reflect on education in a critical and contextualised (but not 

necessarily applied) way. 

The programme examines education through: 

• Social and philosophical reflection and debate 

• In-depth policy analysis 

• Systematic application of research evidence to the process of learning and teaching,  

• The development of international and comparative perspectives on education and training 

• Critical analysis of dominant discourses within the academic and policy communities 

 

The ambition is for the MSc Education Programme to become a flagship programme for MHSE.  

The numbers of students on this programme have risen significantly since 2010 when we had 48 

students graudating. In 2013/2014 for example we had 105 students graduating. While there has 

been a slight drop off in student numbers since then an equally large, if not larger, contingent is 

expected for 2016/2017.  As the second largest postgraduate taught programme in the MHSE, 

efforts to enhance the diversity, quality and efficiency of the programme are being undertaken. 
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Table 1: Summary of awards from 2010 to 2014 

 

YEAR MSc PGDip PGCert GPGCert No 

Award 

Changed 

Programme 

Withdrawn 

2010/11 46 2      

2011/12 40 2 1     

2012/13 77 4 1  1 1 1 

2013/14 99 3 1 1   1 

2014/15 58 3     4 

2015/161 65 4   1 3 2 

 

 

3. REVIEW OF PROGRAMME 

 

3.1 Current structure and content 

 

This programme specification reflects the structure and overview of the MSc Education programme 

in its current format and Figure 1 below repeats this overall structure. 

 
Table 2: Current Degree Programme Table 

MSc Education  SCQF Level Credits 

Compulsory courses 

EDUA11187   Education Policy and the Politics of Education 11 20 

REDU11046 The sources of knowledge: Understanding and analysing 
research literature 

11 10 

REDU11045 Conceptualising research: Foundations, assumptions and 
praxis 

11 10 

REDU11044 Research Methods: Planning Research 11 10 

REDU11052 Dissertation (MSc Education) 11 50 

Optional Courses (Select exactly 80 credits from these collections) 

Group 1 
Select a minimum of 40 credits and maximum of 80 credits from the following list of courses for the 
Programme Collection: 'Courses from School(s) C - Education (MSc) (Full-time) - Level(s) 11' 
(ROU_C_PTMSCEDUCD1F1_11) , as available 

EDUA11189 Adult Education and Lifelong Learning     11 20 

EDUA11034 Child and Adolescent Development     11 20 

EDUA11011 International Perspectives on Education and Training     11 20 

EDUA11094     Learning, Learners and Teaching     11 20 

EDUA11186 Developmental Disabilities: A Psychological Approach     11 20   

EDUA11105 Philosophical Foundations of Educational Theory, Policy 
and Practice     

11 20 

EDUA11188 Ethics and Education: The Normative Dimensions of 
Education     

11 20     
 

EDUA11279 Human Resource Development: theory and practice     11 20 

REDU11029 Quantitative Data Analysis with SPSS     11 20 

REDU11002 The Nature of Enquiry     11 20 

EDUA11273     Designing, Delivering and Evaluating Training     11 20 

REDU11028 Qualitative Data Research     11 20 

EDUA11336 Comparative Analysis in Education 11 20 

EDUA11337 Children and Technology  11 20 

EDUA11338 The Curriculum: Context, Change and Development 11 20 

Group 2 

                                                 
1 The figures for 2015/2016 refer to students currently enrolled on the programme – no 
awards have yet been issued. 
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Select a minimum of 0 credits and maximum of 40 credits from the following School Collection: Level 
11 courses in Schedules A to J and W. 
Choice of courses must be approved by the Programme Director. 

 

Further information regarding the specific details of each course can be found in the course 

summaries (Appendix 2 – course summaries).  

Figure 1: 

 
 

3.2 Programme delivery 

The programme can be studied full-time (PGDip – 8 months; MSc - 1 year) or part-time (PGDip – 

up to 48 months; MSc – up to 24 additional months). The programme is not available as a distance 

learning option - it requires attendance in Edinburgh. This is viewed as a strength of the 

programme, which attracts a large number of international students. 

As detailed in the programme specification, teaching delivery encompasses a range of different 

delivery formats including traditional lectures, seminars, tutorials, videos, readings, workshops etc. 

 

Accessible Learning 
In relation to the removal of barriers to learning for disabled students, our aim is that the MSc is 

‘accessible by design’, with this considered throughout the revalidation of the programme. Support 

will begin prior to students arriving in Edinburgh. For example, the programme marketing materials 

will provide a clear indication of the demands and standards of the pathways, to allow potential 

students an opportunity to make an informed decision about application. Prior to arrival, students will 

be directed to the Graduate School ‘Pre-sessional’ website, which provides information on disability 

support. During induction week, students will be provided with information on support systems 

within the University, including personal tutors, the Student Counselling Service, the Student 

Disability Service, and the Chaplaincy. Learning profiles will be circulated around teaching staff as 

required, with staff encouraged to contact the programme director if they have any concerns about 

implementation. 

 

In relation to teaching, all course organisers will be reminded of the University’s Accessible and 

Inclusive Learning Policy (2013) and mainstreamed adjustments. Many of these such as permission 

to record lectures, and the availability of lecture notes and reading in advance, will be of benefit to 

all students, particularly those who do not speak English as a first language. At the moment the three 

research methods courses are all based on a flipped classroom format with students having access to 

video lectures and lecture transcripts that they can listen to repeatedly in advance of, and following, 

seminars. This format is appreciated by our students - many of whom do not speak English as their 

first language. The intention in the future is for more of our teaching to adopt this format. 
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Given the particular nature of our student cohort at present (largely overseas students from China), 

we are particularly mindful of mental health issues, as many students are away from the support they 

have at home. With this in mind, we will seek to create opportunities for students to develop 

friendship and support networks, for example, through MSc and pathway social events. Personal 

tutors will take up the University’s new mental health training, which is to be provided by 2018. 

In relation to other protected characteristics, a number of the courses within the MSc deal directly 

with issues of equality, social justice and fairness. This provides students with an opportunity to 

engage directly with these issues, and to consider how they can influence societal change post-MSc. 

On a number of courses students are encouraged to think about how they discuss potentially sensitive 

issues around equality, and how they present their own work in an accessible manner. Staff are also 

asked to develop their teaching in relation to accessible learning, for example, by using annual course 

monitoring as an opportunity to reflect on developments. We will also include the sharing of 

accessible learning practices on MSc staff programme days.  
 
3.3 Assessment 

In line with University Teaching and Learning Strategies a range of assessment modes are used in 

the programme (see Appendix 7 – new assessment matrix) in order to assess student knowledge and 

understanding and develop students attributes to best prepare them for on-going development and 

careers (See for example, Graduate Attributes in programme specification). Typically within the 

programme, excluding the dissertation, each 10 credits has a separate piece of assessment with some 

20-credit courses containing a traditional piece of assessed coursework (4000 words or equivalent), 

or two pieces of coursework with a similar total wordcount equivalent. All assessment points are 

distributed carefully throughout the programme to spread staff and student workload, yet permit 

sufficient time for learning within courses before assessment.  Based on discussions in a recent School 

Postgraduate Studies Committee, the Programme Team would like to diversify the assessment matrix 

going forward across the proposed pathways models (see Section 4). 

 

All pieces of coursework are submitted online using TurnItIn software, which includes plagiarism 

checking and a facility (Grademark) for returning student feedback, detailed below. Online marking 

is completed for all courses on the programme. 

 

In line with University Assessment Regulations, assessed work below 40 credits in value is marked 

by a single member of staff using anonymous marking. However, a selection of work spanning the 

range of awarded marks, including all fails, is also moderated by a second member of staff. As 

dictated by The Taught Assessment regulations, the dissertation (50 credits) is independently 

double-marked. The intention is to continue to work closely with the Quality Assurance and 

Enhancement Director and the External Examiner to develop ever improving practices in marking 

and moderation. 

 

3.4 Feedback to Students 
In 2011-12 student feedback was highlighted as an area for improvement across the University and 

School-wide strategies were developed to address this. Previously, student feedback on coursework 

involved students collecting annotated copies of assessed work with traditional feedback within 4 

weeks of submission. However, students often did not collect or use this feedback, negating the 

effectiveness of this approach. Staff now provide student feedback within 15 days, as per new 

University policies. This has led to some pressures on staff in terms of workload management as 

well as questions about whether the 15 day turnaround or high quality personalised feedback 

matters most to students. All courses include a chance for formative feedback, where students are 

required to submit an assignment (or part of an assignment) early to get non-assessed early 

feedback to allow them to incorporate this into their final assignment.  
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Feedback from students (minutes of the staff-student liaison committee meeting) regarding these 

strategies was very positive. 

 

3.5 Quality Assurance and Enhancement 

The procedures used by the programme team for monitoring are similar to other post graduate 

programmes in the school and these are broken down into different levels and mechanisms. At 

course level students are asked to complete a course evaluation at the end of each course. In 2011-

12 a new School-wide questionnaire (only 5 questions using qualitative approaches) was designed 

for every course using the Evasys Education Survey and students are asked to use this method 

across the School.  

 

At a programme level a staff-student liaison committee is held twice a year to critically review 

courses within the programme. This normally contains programme staff and 2 or 3 student class 

representatives. The minutes and action points from this meeting are circulated to all students on the 

programme for further comment. This transparent process also illustrates how action points arising 

from their feedback and are then used to further develop the courses and programme. 

 

The External Examiner normally attends the two Exam Boards which take place each year. The first 

Exam Board occurs in June and considers the courses that form the PGDip element and 

recommendations regarding progression to MSc or exit with other awards. The second Exam Board 

in October then considers the dissertation and final degree awards. In advance of both Exam Boards 

the External Examiner is provided with all course and programme materials that are available 

online by registering her as a guest and being granted access for auditing purposes.  The External 

Examiner is also provided with examples of dissertations from each of the grade bands for her 

review. At the end of the academic session the External Examiner then completes an annual report. 

 

The programme team must then respond to the External Examiners report indicating how any 

matters arising will be handled and any action points implemented in the subsequent academic 

session. 

 

The process for annual reporting then follows: 

1. At the end of the academic session each course organiser then completes a course report which 

incorporates: quantitative information about the course that year (pass rates, recruitment etc.); 

how the course used University, College strategies for teaching and learning and Scotland QAA 

Enhancement themes; how the course used feedback from the previous year (student and 

External Examiner feedback); a summary of student feedback from that year (students and 

External Examiner; action points for next academic session and any issues that should be 

highlighted for School or College consideration. This information is retained by School and 

College, as well as provided to the External Examiner. 

2. The Programme Director then completes a programme report synthesising the course 

information, as well as other programme matters raised in staff-student liaison committees or by 

the External Examiner. Again this information is retained by School and College, as well as 

provided to the External Examiner. 

 

3.6 Facilities and Support 

The library at Moray House School of Education provides an excellent resource of textbooks, and 

education-related journals. There are computing facilities available for students in the School 

library, beside the Graduate School (Thomson’s Land) and the Main library at George Square. 

 

Last year, students raised some issues with the construction work in the quadrangle. This year 

students also expressed issues linked to construction work at Levels. However, this construction 

work now appears to have been completed so these issues should not resurface again. Importantly, 
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students are generally very happy with the learning resources which relate directly to the courses in 

the programme.Feedback from current students and graduates alike consistently highlights the 

available resources as excellent for students on the MSc Education, with everything localised and 

readily available for student use. 

 

3.7 Dissertations 

Students undertake a 50-credit dissertation combined with a 10-credit research methods course to 

make up the 60 credits for the dissertation phase of study.  Students submit a ‘topics interest form’ 

and are assigned to a dissertation supervisor during March.  Given the generic nature of the 

programme and the wide-range of topics and the large and growing numbers of students, the 

dissertation matching process has become increasingly cumbersome.  MSc Education students have 

noted that students on other programmes in MHSE get matched earlier.  Also, due to the nature of 

the 10-credit research methods course that students take in February/March, they are often expected 

to submit their dissertation proposal before they have had the chance to discuss their methods, topic, 

rationale for project and so on with their dissertation supervisor.  The assessed piece of work for 

this course is a poster assignment detailing their proposal for the dissertation.  Staff note that this 

may come a little too early in the dissertation process.  Once matched however, student feedback 

for dissertation supervision is good. 

 

4. Development Opportunities 

 

4.1 Introducing an MSc Education Pathways Model 

 

Currently all students exit the programme with the award of MSc Education or with a post graduate 

diploma or certificate in education. The proposal here is that students enrolled on the MSc Education 

programme will from the 2017/2018 academic session onwards be able to choose a specific pathway, 

and exit with an award in that pathway, for example: MSc Education (Research), or obtain a general 

MSc Education award as with the current model. Seven pathway possibilities are outlined in Section 

4.3 below. The proposed pathways are not exhaustive and they could be added to and amended in the 

future if there is interest and demand from students and/or across the Programme Team.  

 

The pathway model proposed is intended to be low risk as it is built from already existing courses. 

The pathway model will accommodate subject areas of strength in the School – subject areas which 

we believe to be essential to the critical study of education. The pathway model will be based on 

research-led teaching and it will enable courses to run in the future, which on their own, are not 

currently viable. Several key features of the pathways model are: 

 the content of pathway options are based upon already existing courses,  

 pathways are built around staff interest and expertise,  

 pathways will help structure student interest and potentially increase demand.  

 

The proposal is that students select a particular pathway (or the general route) towards the end of 

semester one. The idea here is that while students can indicate a preference for a particular pathway 

at the time of application, they will not formally enrol on that pathway until November.  

 

Students on MSc Education or any MSc Education pathway will take five compulsory courses which 

include: a). The philosophy of education, b). Education policy and the politics of education, c). the 

suite of three research methods modules (Sources of Knowledge, Conceptualising Research, Planning 

Research) before, d). completing the dissertation.2 Students on the general MSc Education would 

                                                 
2 Students on the MSc Education (Research) pathway are an exception to this – they will not take any of the 
common research methods courses. They will have the option of taking either the philosophy of education or 
education policy and the politics of education. Similarly, MSc students on the Learning in communities and 
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continue to take three options courses (see Appendix 4 for Degree Programme Tables for each 

proposed pathway).  

 

Two compulsory courses will be run in Semester 1 (Sources of Knowledge and The Philosophy of 

Education). One compulsory course (Education Policy and the Politics of Education) will be run over 

both semesters starting in week 6 of semester 1 and finishing in week 5 of semester 2. Two 

compulsory courses will be run in Semester 2 (Conceptualizing Research and Planning research). 

Compulsory pathway courses will be run in semesters 1 and 2. Additionally, students will be able to 

take option courses in both semesters.  

 

It is vital to have inputs from diverse staff across the pathways on the compulsory courses to ensure 

that they are general enough to be relevant to the diverse groups involved. The blended learning 

format on the suite of research methods courses will be followed for the two new common courses. 

Importantly, the proposal is for students to be assessed on 50 credits in semester 1 (sources of 

knowledge, the philosophy of education and one pathway or option course), 70 in semester 2 

(conceptualizing research, education policy and the politics of education and two option and/or 

pathway courses) followed by RM3 (planning research) and the dissertation when semester 2 is 

complete. We think a credit light first semester will be advantageous for students who will have more 

time to come to terms with the demands of master’s level study in the UK. The proposal here is to 

start the process of dissertation supervision earlier for all students to co-incide with the start of RM3. 

This shift is to allow students more time and support to think about the focus of their dissertation than 

they currently have. Indeed, a real advantage of this move would be that all students could have one 

on one meetings with and feedback from their supervisor as they develop their proposals. However, 

we also think it is important that students begin the process of thinking about their dissertation earlier 

than they currently do.  

 

Finally, the proposal is that students on pathways write a dissertation in that pathway –  i.e. students 

need to write a dissertation in an area of study related to the pathway they are on, to get an award in 

that pathway. It is proposed that each pathway have a main point of staff contact (pathway co-

ordinator) for students both in terms of marketing the pathways as well as supporting students once 

they are enrolled on pathways. It is also proposed that we continue with the model of having a named 

dissertation co-ordinator for students on the MSc Education programme. 

 

4.2 Benefits of a Pathways Model 

Currently the significant majority of students enrolled on the MSc Education are international rather 

than home based, a large proportion of whom come from China. One reason for proposing a shift to 

the pathway model is to become less reliant upon the market in China by trying to attract students 

from a greater diversity of countries including North and South America, mainland Europe, the 

Middle East, India, and the UK. However, the proposed changes are intended to improve the 

experience for students who enrol on the programme too – both students from our core market over 

the past 5 years as well as students from new markets.  

 

Additionally, a pathway model would build on our strengths while also giving the MSc Education 

programme more of an identity and focus. Benefits of the pathway format include less duplication of 

similar courses, staff and course resources can be put to common use to hopefully help make it more 

viable to run courses staff want to run, while giving students more choice of courses and qualifications 

specific to their interests/needs. The increased flexibility of choice of pathways or standard route 

allied to teaching being based on areas of core strength (the pathways) could be a good selling point 

to students and a more efficient means of working for staff as well.  

 

                                                 
Physical education pathways will also take either the philosophy of education or education policy and the 
politics of education. They will however take the common research methods courses. 
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A pathway model may also help better connect up research and postgraduate teaching in the school. 

The intention would be for all pathways to have staff teaching on them with research expertise in that 

area. This would have the added benefit of providing students with more in depth expert support 

during the taught part of the programme and during the dissertation process. As previously noted, 

part of the proposal is for students to write a dissertation in an area connected to the pathway they 

elect to follow. A further advantage of the pathway model is that all MSc Education students would 

get the opportunity to meet and interact with a greater variety of students from different, countries, 

contexts and programmes due to the new compulsory common courses proposed and the range of 

new pathways they could take. This is something our MSc Education students are keen to experience 

more of as identified through our student feedback. A final advantage of the pathway model relates 

to the flexible curriculum it enables. A curriculum that can be individualised for students but has only 

one point of entry. Here there is also the potential to close and open pathways and courses to 

accommodate interests, trends and patterns – beyond and within the university and for the benefit of 

both staff and students.  

 

4.3 Proposed MSc Education Pathways 

 

MSc Education  

 

Compulsory courses: The philosophy of education (20 credits, level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11)  

Pathway & option courses: 3 option courses (totalling 60 level 11 credits) 

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Research)  

 

Compulsory courses: The philosophy of education or Education policy and the politics of education 

(20 credits, level 11), Qualitative research (20 credits, level 11), Quantitative data analysis using 

SPSS (20 credits, level 11), Nature of inquiry (20 credits, level 11)  

Pathway and option courses: 2 options (totalling 40 level 11 credits) 

Dissertation: Designing educational research (10 credits, level 11), Dissertation (50 credits level 11) 

 

MSc Education (Learning in communities)   

 

Compulsory courses: The philosophy of education or Education policy and the politics of education 

(20 credits, level 11), sources of knowledge (10 credits, level 11), conceptualising research (10 

credits, level 11)  

Pathway & option courses: (Endorsed route) Learning in communities: place, power and pedagogy 

(20 credits, level 11), Community engagement (20 credits, level 11), Work Based Learning (20 

credits, level 11) Developing Professional Identity (20 credits, level 11) (Open route) Learning in 

communities: place, power and pedagogy (20 credits, level 11), Community engagement (20 credits, 

level 11), two option courses (40 credits, level 11) 

 

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Physical Education and Well-being)   

 

Compulsory courses: The philosophy of education or Education policy and the politics of education 

(20 credits, level 11), sources of knowledge (10 credits, level 11), conceptualising research (10 

credits, level 11)  
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Pathway & option courses: Two pathway courses (totalling 40 level 11 credits), two option courses 

(40 credits, level 11) 

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Comparative education & international development)   

 

Compulsory courses: The philosophy of education (20 credits level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11) 

Pathway & option courses: Comparative Education and International development (20 credits level 

11) or Interpreting development: Institutions and Practices (20 level 11 credits), 2 option courses (40 

level 11 credits) 

Dissertation: planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

 

MSc Education (Philosophy of Education)   

 

Compulsory courses: The philosophy of education (20 credits level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11)  

Pathway & option courses: Ethics, epistemology and education (20 credits, level 11), 2 option 

courses (totalling 40 level 11 credits)   

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Child and Adolescent Psychology) (CAP)  

 

Compulsory courses: The philosophy of education (20 credits level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11)  

Pathway & option courses: Child and Adolescent Development (20 level 11 credits), 

Developmental Disabilities: A psychological approach OR Psychology of Learning and Teaching, 

one option course (20 credits, level 11)  

Dissertation: Planning research (10 credits, level 11) 

and the dissertation (50 credits, level 11) 

 

4.4 Proposed Changes to Courses 

Initially the intention is to build the pathways out of existing courses that fit well together rather than 

build new courses from scratch. With three exceptions (explained below), all the courses offered to 

students already exist in the school of education. However, students on the comparative education 

and international development pathway will have the option of taking a course in the school of social 

and political science (SPS). We have had discussions with staff in SPS and they are happy to accept 

our students on this course. The course in question is: Interpreting development: Institutions and 

Practices (20 credits level 11). Though the programme will be built on courses already developed, in 

the future new courses and pathways could be added if staff identify a market for them. Importantly, 

on top of the three new courses, the proposal here is to revise and rename some courses to help them 

more obviously fit with the new pathways suggested. 

 

1. The proposal is to include a new course called ‘Youth Studies’as an option for all 

students on the MSc Education. The course will look in-depth at social, economic and 

political issues affecting young people in today’s society. Learning will focus on the 

institutions, structures and transitional pathways that shape and define the unique life 

stage between childhood and adulthood.  
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2. The proposal is to revise some of the content on ‘International perspectives on education 

and training’ and call it: ‘Comparative education and international development’  

3. The proposal is to revise some of the content in ‘Ethics and Education: The normative 

dimensions of education and teaching’ and rename it ‘Ethics, epistemology and education’  

4. The proposal is to revise some of the content in the ‘Philosophical foundations of 

education, theory, policy and practice and rename it ‘The Philosophy of Education’ 

5. The proposal is to rename Learners, Learning and Teaching and call it ‘Psychology of 

Learning and Teaching’ 

6. The proposal is to rename Community Education: History, Ideology and Practice and 

call it ‘Learning in Communities: place, power and pedagogy’  

7. The proposal is to rename Group work in Context and call it ‘Community engagement: 

co-constructing knowledge with communities’  

8. The proposal is to rename Professional Practice and call it ‘Work Based Learning 

Placement’  

9. The proposal is to rename Politics, Policy and Professional Identity in Community 

Education and call it ‘Developing Professional Identity’  

10. The proposal is to rename ‘3-14 Physical Education: Setting the Context’ and call it 

‘physical education and well-being futures’ 

11. The proposal is to rename ‘Developing Physical Education in The Early Years’ and call 

it ‘Physical education and well-being across the school years’  

12. The proposal is to turn Designing Educational Research from a 20 into a 10-credit 

course with the dissertation for MSc Education (Research) students moving from 60 to 

50 credits. In the longer term the hope is that Designing Educational Research will 

become a fourth common research methods course with students having the option of 

choosing 3 out of 4 research methods courses.  

 

4.5 Entry requirements and progression to the Masters dissertation 

  

The admission requirements are the standard requirements for entry to PGT programmes in the 

School of Education. The EILTS total score is 7.0 (at least 6.5 in each module). Students on the 

endorsed route for the Learning in Communities pathway may require to be interviewed before 

acceptance on to the pathway.  

 

In line with the Taught Assessment Regulations (TAR) in order to be able to progress to the 

dissertation stage of their Masters programme, students must pass all taught courses with a 

weighted average mark of 50%, (grade C).  Students who receive an average mark between 40% 

and 50% will be eligible to receive the Diploma.  
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4.6. Transitional Arrangements and Additional Considerations  

 

The proposed changes to the programme are intended to come in to effect for the 2017/2018 academic 

session. Students who enrol on the MSc Education in 2016/2017 will follow existing arrangements. 

We will however try to match students to supervisors earlier in the 2016/2017 session by asking them 

to submit their topic of interest form before Christmas and prioritising matching all students to staff 

before the start of research methods 3. Before the start of the transitional year (2016/2017) we will 

have an away day where each pathway leader will produce a written plan for discussion about things 

that need doing by whom and by when so that the programme changes can be implemented smoothly. 

We will also have two (and if necessary more than this) further team meetings devoted to making 

sure that everything is on track for the move to the pathways model in 2017/2018.  

 

Finally, there are specifics in a number of areas in which the programme team would welcome support 

and advice: 

 

1. If all new courses and pathways are approved the school of education will be offering 31 

courses to students across the revamped MSc education. Additionally students on the 

Comparative education and international development pathway will also be offered the 

chance to take one course run by staff in SPS. 21 of the courses are compulsory for either 1. 

all students or 2. students on a specific pathway. The remaining 11 courses offered by the 

school are options for all MSc Education students. This high number of courses brings with 

it the possibility that some courses will have low numbers of students or no students electing 

to take them. We feel that the student experience will be hampered if courses run with fewer 

than 15 students enrolled on them. We will therefore need to think carefully about how to 

make sure we only run courses it is viable to run. It would seem especially important that 

compulsory courses taken by all students are viable to run each year. To help here one 

possibility would be to have a programme team decision to remove some option courses 

from the options list altogether (option courses to be removed from the list could include 

new or existing courses). Another possibility would be to only run some option courses 

and/or compulsory pathway courses on alternate years and make sure that we market the 

courses offered in this way very clearly - as only being available on alternate years. A 

further possibility would be to reduce the number of courses that are only compulsory 

courses for specific pathways. At the moment the Research and Learning in Communities 

pathways have the highest number of compulsory courses for their students at 4 each 

respectively. A final possibile action is to have a general note to the effect that students will 

need Programme Director approval to enrol on particular option or compulsory pathway 

courses. 

2. Once the programme review is completed the content of each of the courses offered will be 

reviewed. This will be coordinated by a member of the leadership team in collaboration with 

the respective course organisers. 

3. The programme leadership team will liaise with Sarah Colegrove (Marketing) to develop a 

marketing strategy to publicise the respective pathways and update the web-based 

information. Information for marketing about each of the pathways has already been drafted. 

(See appendix 3 – Pathway Descriptors) 

4. There is the possibility that we might be able to offer some (approximately 5 students to 

start with) the opportunity to engage in some work-based placements in Africa, and link this 

work in to dissertation projects. This would be a good selling point for the programme. 

However, more groundwork will be needed with the international development programme 

team and the University’s practice programme team to see if this might be possible. The 

leadership team and the comparative education and international development co-ordinator 

will liaise with the international development team and the practice programme team to 
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work out if this is possible and what will need to be done by whom to make it happen if it is 

possible. 

5. The dissertation co-ordinator will work with the organiser of the research methods courses 

to help ensure students 1) start planning for their dissertations earlier and 2) know that are a 

range of different ways to carry out dissertation projects.  

6. Ideally there will be a leadership team around the Programme Director to share the various 

demands of the programme. The PD would be responsible for student 

applications/admissions and induction and oversight of the various aspects of the 

programme. It would be good to have other identified persons to lead work in the following 

areas: internationalisation, dissertation co-ordinator, pathway co-ordinators who would be 

main point of contact for any pathway specific queries. We think it would be good to have 

pathway co-ordinators for each pathway who have an established track record of research 

and teaching in that area. This would help ensure there is a coherent set of courses and 

experiences for each pathway and it may also help to market the pathways. 

7. At the moment the endorsed route of the learning in communities pathway is the only one 

that does not enable students the possibility to take option courses. The programme team 

would welcome feedback on whether it would be desirable to give students on this pathway 

route the choice to take at least one option course. One possible action here could include 

the insertion of a note on the DPT and in the relevant handbooks to the effect that students 

on the endorsed route of the pathway can elect to substitute one of the compulsory courses 

for an option course, subject to approval from the Programme Director. A further possible 

action would be to require students to take 3 compulsory courses instead of 4. 

 
5. RECRUITMENT AND RESOURCES  

 

5.1 Recruitment 

As noted in Section 2, the MSc Education Programme has grown substantially since 2010 in terms 

of total number of students enrolling on the programme. Projections for the 2016/2017 year 

estimate that we will have the largest cohort to date.  As of April 2016, we have received 588 

applications (467 conditional offers have been made, 19 unconditional offers have been made). 

Typically, our conversion rate has been around 25% for the programme, with 80-90% of any given 

year’s cohort being international students. 

 

Staff on the MSc Education Programme will continue to work with the School Marketing Officer to 

advertise the programme taking into account the new Pathways Model and the ambition to make the 

MSc Education the flagship taught masters programme in the school. 

 

5.2 Programme costing 

Recent accounts illustrate that the programme is financially viable and stable with current numbers. 

However, a clear aim of the changes to the programme is to diversify our student cohort and 

increase student numbers. The pathway model may well then lead to an increase in student numbers 

and increased expectation from students that they will receive teaching from staff who are actively 

researching in the areas they are teaching in. If there is a substantial increase in student numbers 

additional research active staff may be needed for the programme. However it is hoped that the 

increased number of students would offset the cost of any new staff affiliated to the programme in 

the long term. The new Pathways Model should also reduce buy-in for the dissertation supervision 

– it is hoped this will cover most if not all of any additional short term staffing needs. Finally while 

SPS are happy to accept education students for their international development course they will 

expect education staff to help with teaching and marking if education students taking the course 

reach double figures. Contingency plans should be put in place for this event. 
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5.3 Staffing 

The choice and design of the pathways model has been based upon existing staff research and 

teaching strengths. However, as there are now two additional compulsory courses (the philosophy 

of education and education policy and the politics of education) that will likely have larger numbers 

of students on them than before, we will need to identify appropriate staff to co-ordinate these 

bigger courses and appropriate staff to lead the higher number of seminar groups in the philosophy 

of education and education policy and the politics of education. We may well in the future have 

four or five groups of students taking these courses given the extra students we are likely to have. 

We will also need to decide about how the pathways will be co-ordinated and by whom. One option 

would be to have a pathway co-ordinator for each pathway. This person would ideally have 

research and teaching experience in the pathway in question. An advantage of this option would be 

that the co-ordinator could help market the pathway from a position of experise while also ensuring 

that students are receiving the most up to date knowledge as well as a coherent overall experience 

on the pathway. Another option would be to identify two or three pathway co-ordinators who could 

lead two or three different pathways each. 

 

 

5.4 Graduate Employment 

There are many examples of graduates from the MSc Education now working in fields related to 

education policy and practice, as well as many other related and unrelated positions. Students 

enrolling for MSc Education and MSc Educational Research come from a diverse range of 

backgrounds and countries. 

 

Depending on their previous careers prior to enrolling and their interests developed during the 

programme, our graduates’ career paths have demonstrated a wide diversity. The following are 

examples of where our students have progressed to: 

• Doctoral research (PhD) 

• Returned to teaching – primary, secondary schools or within ‘additional support’ contexts 

• Started teaching career (although MSc Education is not considered a teaching qualification 

in the UK, and the degree does not aim to give teacher education, other countries in the 

world do translate this degree as a teaching qualification) 

• Work in educational policy (at local, regional, national and international level) 

• Work in educational administration (at local, regional, national and international level) 

• Advisors to politicians on educational matters 

• International recruitment for Higher Education institutions in Scotland and for institutions or 

agencies around the world 

• Research work for charitable agencies, related to education 
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Appendix 1 Current Programme Specification 
 

  

THE UNIVERSITY OF EDINBURGH  
  

PROGRAMME SPECIFICATION FOR MSc in Education   

  

1) Awarding Institution:      University of Edinburgh  

  

2) Teaching Institution:     University of Edinburgh  

  

3) Programme accredited by:    University of Edinburgh  

  

4) Final Award:       Master of Science (MSc)  

  

5) Programme Title:      Education  

  

6) UCAS Code:        N/A  
  Relevant QAA Subject Benchmarking Group(s): Masters’ Degrees in Education  

  

7) Postholder with overall responsibility for QA: Alan Ducklin  

  

8) Date of production/revision:    May 2011  

  

9) External Summary (200-250 words)  

  

The programme is aimed at   

  

The programme is designed to develop the critical understanding and knowledge of a range of 

aspects of education including an emphasis on philosophy, policy, teaching, learning and change. 

It attracts a largely international group of participants with experience gained in various sectors, 

including a wide range of school, further and higher education, public authority and voluntary 

organisations together with a significant number of recent international graduates.   

  

The programme seeks to develop:  

  

• A critical and reflective perspective on educational policy and practice which is central to the 

programme enabling students to develop an ability to engage with, and reflect upon, theory and 

practice  

  

• Research and academic writing skills  

  

   

• The knowledge and critical capacity of students through engagement with literature and 

research.  Students are expected to gain familiarity with the concepts and theories in the field of 

educational policy and practice, to reflect critically upon these, and be able to apply these in the 

organisations (and the contexts) in which they will operate in the future, be that as an educational 

practitioner, policy adviser or researcher  
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• A commitment to read widely and reflect upon both professional and more academic/ 

researchbased literature, and to critically consider the implications of theory for policy and 

practice.  

  

    

• The capacity to explore aspects of practice and theory through a process of critical enquiry and 

scholarship.  

  

10)  Educational aims of programme:  

  

A Postgraduate Certificate, Postgraduate Diploma and Masters Degree in Education  is offered 

within the School of Education.  The programme is designed to develop the critical understanding 

and knowledge of existing or future professionals involved in a range of educational contexts in 

which the management of organisational learning, knowledge and change is most likely to feature 

prominently.  

A considerable body of research has established that the key to sustained and successful 

organisations involved in education lies with the skills and creativity of their people. The taught 

programme examines individual, professional and organisational learning and the links between 

these in enhancing transformational or expansive learning. This programme serves to develop and 

enable graduates to work at both strategic and operational levels within organisations through 

research, analysis and reflection and to act in the best interests of both the organisations and its 

personnel.   

  

The educational aims of the programme are:  

  

• To provide students with a critical appreciation of educational development in respect to 

human development, educational settings and organisational policy and practice through a 

comprehensive range of academically grounded courses   

• To provide students with an in-depth and balanced understanding of the theoretical 

foundations of learning and knowledge in educational contexts and their strategic and 

operational significance   

• To provide students with examples of current and emerging practitioner applications in 

many areas such as individual and organisational development; organisational learning and 

knowledge construction, group facilitation and the challenges of teaching and of learning   

• To produce critical, reflective practitioners and give students wishing to pursue a successful 

career in learning and its development the necessary knowledge and skills for a variety of 

domestic or international opportunities in the private, public and not-for-profit sectors   

• To provide students with the proficiency to engage with and enhance their skill-set, 

including oral and written communication, independent action, team working and 

interpersonal interaction – to include informed discussion in participant-based tutorials  

• To foster the development of general transferable intellectual and study skills which will 

equip students to make a valuable contribution both within their chosen career path and in 

the wider community and to encourage a positive attitude to continuing development and 

lifelong learning.   

  

11)  Programme outcomes:  

  

11a)  Knowledge and understanding  
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Understand, critically discuss and apply in an informed way the key theoretical 

frameworks and key concepts relevant to the a heightened understanding of education as 

an area of theory, of practice which emphasises processes of teaching and learning in 

informal and formal contexts.  

  

Have developed and be able to demonstrate a critical understanding of:  

  

i. the role and nature of education within contemporary global organisational 

contexts.   

ii. the relationship of education, in its various aspects, to philosophical, political, 

social and economic aspects of human activity and to the form and nature of 

change in these areas.  

iii. conventional and innovative approaches and methods in teaching and learning 

coupled with a heightened understanding of sociological and psychological 

aspects of the learning process  

  

In addition to the above, by the end of the Masters stage of the programme, students will be 

expected to be able to:  

  

Evaluate and use appropriately a range of approaches to social and professional enquiry and 

a variety of methodologies and investigative techniques.  

  

Plan, manage, implement and bring to a successful conclusion a sustained piece of 

independent research which will make a contribution to our understanding of professional 

knowledge, policy, practice, values or organisational structures in the context of a specific 

area of educational theory or practice  

  

  

11b Graduate Attributes: Research and Enquiry  
  

Outcome  When? and Where?  Teaching & Learning  Assessment  

1. apply critical analysis, 

evaluation and synthesis 
to literatures (research, 
policy and practitioner), 
issues and developments 
at the forefront of the 

discipline  
  

Throughout, and 
explicitly in 
Sources of  
Knowledge  
[RM1] as well as 
through core and 

option courses eg  
Child and  
Adolescent  
Development  *  

RM1 through small group 

work and academic staff 

modeling critical reading. 

Discussions in seminars on key 

issues in core courses   

Critical analysis of 

2 empirical research 

papers [RM1]  

2. identify and evaluate 
epistemological and 

ontological assumptions 
underpinning key texts 
in their chosen field of  
study  

  

Throughout and 
in particular in 
induction, class 
discussion and  
study groups  

  
*   

Lectures, class discussion and 

through self-generated learning 

opportunities  

Through sponsored 
discussion  
opportunities and the 

application of PG 

marking scheme 

criteria re: 

knowledge and 

understanding of 

concepts  
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3. search for, evaluate and 

use information relevant 
to their field of study 

using library resources 

including databases  
  

Throughout, but 

skills taught 
explicitly in 

Induction,  in 

Sources of  
Knowledge, within 

all taught sessions     

*  

Peer support groups. Induction 

week and pre-sessional  
courses, webCT based 

activities  

Indirectly through 

application of PG 
marking scheme  
criteria re use of 

literature  

4. identify, 
conceptualize and define 
new and abstract  
problems and issues  

  

Throughout but  
specifically in  
RM3  
*  

Lectures, small group 

workshops, online 

discussions.  One to one 

meetings with supervisors.  

Research Planning 

course assessment 

through poster 

(formative and peer) and 

summative  

5. plan and execute a 

significant project of 

research, investigation 

or  

Dissertation   *  Individual and group 

supervision  
Summative assessment 

of dissertation building 

on formative  

development   

  
  assessment of drafts 

submitted to supervisor  

6. clearly communicate 

their research plans and 
the rationale 

underpinning them 

unambiguously to 
specialist and non  
specialist audiences  

  

RM 3 and  
dissertation  

  
*  

Students in RM3 will be asked 

to present a poster of their 

research design to a schoolwide 

audience  

Feed forward on 

posters, research 
proposal is 

summatively assessed 

as is dissertation of   
15,000 words  

* NB In option courses Quantitative Data Analysis with SPSS; Qualitative Data Research; Nature  

of Enquiry  

  

11c Graduate Attributes: Personal and intellectual autonomy   
  

Graduates of this programme will:  

  

Outcome  When/ where  Teaching & Learning  Assessment  

1. be able to exercise 

substantial autonomy and 
initiative in professional 

activities, including 

decision making on the 
basis of independent 

thought.  
  

Through the 

programme but  
particularly in the 

range of option 

courses with a 

‘negotiated 

assessment task 

facility’   

throughout the 

dissertation.  

Progressive development of 

critical thinking supported by 
guided reading and formative 

and summative assessments. 

In lectures, tutorial  
discussion, see also Aim 3 of  
Educational Planning and  
Administration  

Outcomes from self 

study; workshop 
presentations and  
reflective assignment  

  
Theoretically informed 

rationales expected in 

all work undertaken on 
the programme.   
   

2. be open to new ideas 
active encouragement to 

foster emphasis upon the 

reflective practitioner and 
thinking performer 

methods emphasizing 
criticality in ways of 

thinking   
  

At least one new 

and challenging 

idea, method or 

way of thinking is 

to be expected in 

each course  

Lectures, tutorial discussion, 

seminar contributions  
All assessments will 

include student 

engagement with new 

ideas, methods and 

thinking  
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3. be able to integrate 
knowledge and handle 
complexity eg, strategic 
analysis, learning, 
knowledge critique  and 

educational/institutional 
change and formulate 
judgments with limited 
or incomplete 

information eg, in the 
analysis of learning 
needs of individuals and 
groups   
  

Throughout the 

programme but  
with a particular 
emphasis in the 
core courses as  
well as in a 
number of 
optional courses, 

for example,  
Education and 
Training Systems 
of  the UK and its 

implications in 
practice explored 
in Learners, 
Learning and 
Teaching as well 

as Developmental  
Disabilities  

Lectures, tutorial discussions 

autonomous learning groups  
Outcomes from self 
study; tutorial 
presentations and 
reflective assignment on 
the experience of 

integration of theory 
and practice in 
addressing uncertain 
educational situations. 

Particularly pertinent in 
Education Policy and  
the Politics of  
Education   

  

4. be able to reflect on 

social and ethical 

responsibilities linked to 

the application of their  

Throughout the 

programme 
though  
illustratively and  

Lectures, workshops,  

selfstudy activities, student-

led presentations and across 

the tutorial experience.   

All assessments should 

take account of the 

ethical and social 

implications of the  

knowledge and judgments 
eg, in  
Childhood and  
Adolescent Development  

  

specifically 
within Ethics and  
Education;  
Learners,  
Learning and  
Teaching; and  
Developmental  
Disabilities  

 analysis undertaken and 

within any 

recommendations 

offered.  

5. be intellectually 
curious with that curiosity 
leading to the 
enhancement of, personal 

and professional 
development goals and 
the participants capacity  
to work towards these 

goals  
  

Throughout the 

programme but  
with a particular 

emphasis in the 

dissertation  

Integration of theory, practice  
and methods in class 

discussion, student 

presentations, lectures, 

seminars and tutorials  

Course assignments 

and, in particular, the 

dissertation  

6. be able to develop, to 
maintain and to sustain 

intellectual rigour and 

application  
  

The development 

of knowledge and 

understanding of 

reflective, 

theoretically 

informed, and 

evidence-based 

practice 

throughout the 

programme  

Integration of theory, practice  
and methods in class 
discussion, student 
presentations, lectures, 
seminars and tutorials and in 
particular in the dissertation.   
  
Monitoring of student 

progress to target necessary 

support  

Assessment criteria for 
dissertation includes a 

requirement to:  

 justify the approaches 
and techniques used to 
collect and analyse 
evidence   

examine critically the 
contribution and 

limitations of the study 

undertaken   
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11d Graduate Attributes: Communication   
  

  

Outcome  When/ where   Teaching & Learning   Assessment  

1 be able to  
communicate using, oral 
and written methods to a 

range of  audiences, 

mainly of staff and/or 
students with different  
levels of knowledge   

  

Throughout the 

Programme   
Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative through 
group work, 
presentations and 
assignment.  
  
Summative through 

assignments  

2. be able to 
communicate with peers, 
with current  PhD 

students, academic staff 
and invited practitioners 
as appropriate  
  

Throughout the 

Programme  
Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative through 

group work and 

presentations  

3. be able to 

communicate orally, in 
writing, or visually, 

demonstrating clarity,  
criticality and coherence  

  

Throughout the 

Programme  
Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative through 

group work, 
presentations and 

assignment.  
  
Summative through 

assignments  

4. be able to use 
communication as a 

tool for collaboration   
  

Throughout the 

Programme with 

particular focus 

on group and 

individual 

presentations to 

an audience 

[staff and fellow 

students]  

Group work, student-led 

presentations and workshops.   
Formative 

through group 

work and 

presentations  

5. be able to engage in 

discussions 

demonstrating skills of 

active listening/ critical 

reading, seeking 

clarifications, effective 

use of evidence to 

support assertions made, 

while also being able to 

respond appropriately to 

alternative evidence and 

viewpoints.   

Throughout the 

Programme  
specifically in 
the core course 

Education and  
Policy and the  
Politics of  
Education   

Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative 
through group 
work, 
presentations and 
assignment.  
  
Summative through 

assignments  

6. be able to seek and to 
respond to feedback on 
their individual concepts 
of learning and 

knowledge in respect to 
the wide range of aspects 
of the educational 
activity.   
  

Throughout the 

Programme  
Through group work, 

classroom discussions, 

presentation and workshops.  

Formative 
through group 
work, 
presentations and 
assignment.  
  
Summative through 

assignments  
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11e Graduate Attributes:  Personal effectiveness   
  

Outcome  When/ where   Teaching & Learning   Assessment  

1 be able to plan, execute 
and critically evaluate a 
significant project 
examining issues in 

learning and knowledge 
in  
organisations   

  

Research 

Methods 3 and 

dissertation  

Workshops, tutorials and 

supervision  
Assessed through  
Course assignment 

(research proposal) 

and dissertation  

2. have the confidence to 

analyse complex issues 
and make pragmatic and 

robust recommendations  
to address these   

  

Throughout the 

Programme  
Explored in class room 

interactions, self-study 

activities, student-led 

presentations, workshops and 

supervision.  

Assessed through  
Course assignments  

3. be able to work 

collaboratively with other 

course participants and 

academic staff, 

recognizing the diversity 

of the various groups to 

attain joint understanding 

of key issues and 

intended outcomes. 

Develop a  

Throughout the 

Programme but 

in particular in 

the core courses 

and the 

dissertation  

Explored in class room 

interactions, self-study 

activities, student-led 

presentations, workshops and 

supervision.  

Assessed through 

course assignments 

and dissertation  

clearer understanding of 

the complexity of the  
process of collaboration 
itself  
  

   

4. be able to manage risk 

through effective 

engagement with 

colleagues and 

professional 

stakeholders.  

Primarily but 

not exclusively 

through the 

dissertation  

Self-study activities,  tutorials 

and dissertation supervision. 

Where the dissertation 

involves external networking 

this becomes an imperative.  

Assessed through 

course assignment and 

dissertation.In the 

latter instant 

particularly 

represented through 

ethical discussion and 

critical assessment.  

5 demonstrate initiative 
and make a critically 

informed review of 

aspects of teaching and 
learning, in a variety of 

contexts   
  

Throughout the 
programme and,  
in particular, 

through the 

dissertation  

Self-study activity, tutorials 

and supervision.  
Assessed through 

course assignment and 

dissertation  
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6 transfer learning, skills 
and abilities from one 
context to another such 
as through building 
knowledge by  
integrating learning from  
one course to another   

  

Both  
horizontally and 

vertically 

throughout the 

Programe, 

culminating in 

the dissertation  

Explored in class room 

interactions, self-study 

activities, student-led 

presentations, workshops and 

supervision.  

Assessed through 

course assignments 

and dissertation  

  

11f)  Technical/practical skills  

  

Demonstrate the capacity to:  

  

i. effectively engage with contemporary educational issues in an informed, critical and 

reflective manner which recognises that the policy, politics and practice of education 

is a highly contested aspect of human activity, both locally and globally.  

ii. engage critically with current research findings, perspectives and debates in the area 

of educational policy and practice.   

iii. critically reflect upon their personal and professional development in the context of 

their developing awareness of educational issues.  

  

12  Programme structure and features  
 The section presents the structure of the programme in relation to the University’s Curriculum 

Framework.  It must include:  

• SQCF credit points and levels for each constituent course and each year of the 

programme  
• Entry requirements, including requirements for second-year entry where applicable  
• Progression requirements  
• An explanation of the articulation of learning outcomes and assessment practices  
• Modes of study  
• Exit awards available at the completion of specific stages of the programme  
If not provided earlier in the programme specification, information needs to be included on 

relevant factors from the University’s Strategic Plan, e.g. embedding in the curriculum factors of: 

 social responsibility  

• sustainability  
• equality and diversity.  

  

Programme Structure  
  

  

MSc Education  Credits   

[SCQF  

L11]  

Core Courses    

Education Policy and the Politics of Education (EDUA11187)  20  

Ethics and Education: The Normative Dimensions of  

Education  (EDUA XXXXX)  

20  
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Research Methods 1 (Sources of Knowledge)   

(REDUXXXXX)  

10  

Research Methods 2 (Conceptualising Research)   

REDU11045))  

10  

  60  

Option Courses  - negotiated choice up to 60 credits    

Adult Education and Lifelong Learning   20  

International Perspectives on Education and Training  20  

Learners, Learning and Teaching  (EDUA11094  20  

Human Relations in Action  20   

Gifted and Talented Youth  (EDUA11259)  20  

The Nature of Enquiry  (REDU11002)  20  

Quantitative Data Analysis with SPSS REDU11029)  20  

Qualitative Data Research  (REDUXXXXX)  20  

Philosophical Foundations of Educational Theory, Policy and 

Practice  (EDUA11105)  

20  

Child and Adolescent Development  (EDUA11034)  

Educational and Training Systems of the UK  (EDUA11005)  

Educational Planning and Administration  (EDUA11006)  

Developmental Disabilities: A Psychological Approach   

(EDUAXXXXX)  

20  

20  

20  

20  

From elsewhere in the School / or CHSS / or MVM/CSE  20  

MSc/     

Research Methods 3 (Planning and Implementing Research)   

(REDUXXXXX)  

10  

Dissertation (15,000 words)  50  

  180  

  

 Entry requirements:  

  

The admission requirements are the standard requirements for entry to PGT programmes in the 

School of Education  

  

Progression to the Masters Stage  

  

In order to be able to progress to the dissertation stage of their Masters programme, students must 

pass all taught courses with a weighted average mark of 50%, (grade C).  Students who receive an 

average mark between 40% and 50% will be eligible to receive the Diploma.  

  

Exit Awards  

  

PG Cert  

  

Core and Option courses from the list above to total 60 Credits at SCQF L11                
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PG Diploma  

Core and option courses as above to total 120 Credits at SCQF L11  

  

Modes of Study  

  

The Programme may be studied in one of two modes:  

  

- full-time (12 months)  

- part-time (up to 36 months)  

  

  

13  Other Items  

  

Pastoral care and student support, students will be assigned to a Director of Studies (DOS).  The  

DoS’s function is to monitor your progress and provide advice on course choices.  In addition, the 

DoS will be available to all MSc students as their first line of pastoral support and advice for any 

other scholarly or personal issues which may arise whilst on the MSc Programme.  

  

Course teaching will be based in the Moray House School of Education, Holyrood Road. 

Computer labs are available at the School Estate and are equipped with a range of software to 

support teaching and learning.    

  

The Moray House School Library has an extensive collection of resources on adult and workplace 

learning. The stock of resources on organisational theory is supplemented by extensive resources 

available at the University Main Library in George Square.  

  

Teaching and learning is supported by use of the University VLE.   

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 28 

Appendix 2 Revised Programme Specification 

 

 

  

THE UNIVERSITY OF EDINBURGH  
  

PROGRAMME SPECIFICATION FOR MSc in Education   

 

 

1) Awarding Institution:   University of Edinburgh 

 

2) Teaching Institution:   University of Edinburgh 

 

3) Programme accredited by:  University of Edinburgh 

 

4) Final Award:    Master of Science (MSc)  

 

5) Programme Title:   Education 

 

6) UCAS Code:    N/A 

Relevant QAA Subject Benchmarking Group(s): Masters’ Degrees in Education  

7) Postholder with overall responsibility for QA: Dr. James Macallister 

 

8) Date of production/revision:  April 2016   

 

9) External Summary (200-250 words)  

 

Education is a crucial area of national policy and practice around the world, and Scotland has long 

been a leader in this field. This programme offers students the opportunity to develop a critical 

understanding and knowledge of important aspects of education including: education research and 

research methods, educational philosophy, education policy, and the social, practical and political 

impact of education. The programme will be valuable to graduates from a range of backgrounds 

with an interest in this diverse field. Students will be able to explore specific interests in a diverse 

range of courses, and will have the option to choose from a number of named pathways aimed at 

particular areas of education theory, research, policy and practice.   

10) Educational aims of programme:  

 

This is our flagship taught MSc programme in Education. The programme will attract those 

students who wish to undertake the study of education as an ethical, intellectual and cultural 

process, as well as those wishing to reflect on education in a critical and contextualised way (but 

not necessarily applied). The programme will provide an ideal foundation for students who wish to 

work in education policy, research or practice or for those who want to go on to doctoral level 

study.  

 

The educational aims of the programme are:  
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 To support students to think critically about the nature and importance of education policy, 

practice and research in different local, national and international contexts 

 To provide students with a critical appreciation of the variety of possible ways in which 

education research can be carried out as well as an understanding of the theoretical 

perspectives that underpin different research methods. 

 To provide students with an in-depth and balanced understanding of the philosophical 

foundations of education in different communities, cultures, institutions and informal 

settings 
 To provide students with the proficiency to engage with and enhance their skill-set, 

including oral and written communication, independent action, team working and 

interpersonal interaction – to include informed discussion in participant-based tutorials   

 To foster the development of general transferable intellectual and study skills which will 

equip students to make a valuable contribution both within their chosen career path and in 

the wider community and to encourage a positive attitude to continuing development and 

lifelong learning.  

 To equip students with the capacity to be critical and analytical users and producers of 

education research 

 

11) Programme outcomes:  

 

11a) Knowledge and understanding  

 

Students on the programme will be expected to demonstrate a critical understanding of:  

 

 the role and nature of education within contemporary local, national and international 

contexts.    

 the relationship of education, in its various forms, to philosophical, political, social and 

economic aspects of human activity and to the form and nature of change in these areas.  

 conventional and innovative approaches and methods in teaching and learning coupled with 

a heightened understanding of sociological and psychological aspects of learning processes 

   

 

In addition to the above, by the end of the Masters stage of the programme, students will be 

expected to be able to:  

 Evaluate and appropriately use a range of approaches to education research coupled with an 

understanding of the theoretical perspectives that underpin different forms of education 

research.  

 

 Plan, manage, implement and bring to a successful conclusion a sustained piece of 

independent research which will make an original contribution to knowledge in the context 

of a specific area of educational theory, research, policy or practice.  
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11b Graduate Attributes: Research and Enquiry  
  

Outcome  When? and Where?  Teaching & Learning  Assessment  

1. apply critical analysis, 
evaluation and synthesis 
to literatures (research, 
policy and practitioner), 

issues and developments 
at the forefront of the 
discipline  
  

Throughout, and 
explicitly in 
Sources of  
Knowledge  
[RM1] as well as 
through core and 

option courses eg  
Child and  
Adolescent  
Development  *  

RM1 through small group 

work and academic staff 

modeling critical reading. 

Discussions in seminars on key 

issues in core courses   

Critical analysis of 

2 empirical research 

papers [RM1]  

2. identify and evaluate 

epistemological and 
ontological assumptions 
underpinning key texts 
in their chosen field of  
study  

  

Throughout and 
in particular in 
Conceptualisig 
research (RM2) 
and ethics, 
epistemology 
and education 
 
*   

Lectures, class discussion and 

through self-generated learning 

opportunities  

Through rm2 

feedforward seminar 
discussion  
opportunities and the 

application of PG 

marking scheme 

criteria re: 

knowledge and 

understanding of 

concepts  

3. search for, evaluate and 

use information relevant 
to their field of study 

using library resources 
including databases  
  

Throughout, but 

skills taught 
explicitly in 

Induction,  in 
Sources of  
Knowledge, within 

all taught sessions     

*  

Peer support groups. Induction 

week and pre-sessional  
courses, webCT based 

activities  

Indirectly through 

application of PG 
marking scheme  
criteria re use of 

literature  

4. identify, 
conceptualize and define 
new and abstract  
problems and issues  

  

Throughout but  
specifically in  
RM3  
*  

Lectures, small group 

workshops, online 

discussions.  One to one 

meetings with supervisors.  

Research Planning 

course assessment 

through poster 

(formative and peer) and 

summative  

5. plan and execute a 

significant project of 

research, investigation 

or  
development   

  

Dissertation   *  Individual and group 

supervision  
Summative assessment 

of dissertation building 

on formative  
assessment of drafts 

submitted to supervisor  

6. clearly communicate 
their research plans and 

the rationale 

underpinning them 
unambiguously to 

specialist and non  
specialist audiences  

  

RM 3 and  
dissertation  

  
*  

Students in RM3 will be asked 

to present a poster of their 

research design to a schoolwide 

audience  

Feed forward on 
posters, research 

proposal is 

summatively assessed 
as is dissertation of   
12,000 words  

* NB In option courses Quantitative Data Analysis with SPSS; Qualitative Data Research; Nature  

of Enquiry  

  



 31 

11c Graduate Attributes: Personal and intellectual autonomy   
  

Graduates of this programme will:  

  

Outcome  When/ where  Teaching & Learning  Assessment  

1. be able to exercise 
substantial autonomy and 

initiative in professional 
activities, including 

decision making on the 

basis of independent 
thought.  
  

Through the 
programme but  
particularly in the 

range of pathway 

and option 

courses with a 

‘negotiated 

assessment task 

facility’   

throughout the 

dissertation.  

Progressive development of 
critical thinking supported by 

guided reading and formative 
and summative assessments. 

In lectures, tutorial  
Discussion and via the 

pathway courses 

 

Outcomes from self 
study; workshop 

presentations and  
reflective assignment  

  
Theoretically informed 

rationales expected in 
all work undertaken on 

the programme.   
   

2. be open to challenging 
ideas and to foster 

emphasis upon criticality 

in a variety of ways  
  

At least one new 

or challenging 

idea, method or 

way of thinking is 

to be expected in 

each course  

Lectures, tutorial discussion, 

seminar contributions  
All assessments will 

include student 

engagement with 

challenging ideas, 

methods and thinking  

3. be able to think 

critically about the 
purposes of education 
  

Throughout the 

programme but  
with a particular 
emphasis in the 
philosophy of 
education course  
 

Lectures, tutorial discussions 

autonomous learning groups  
Outcomes from self 

study; tutorial 
presentations and 
reflective assignment on 
the experience of 

integration of theory 
and practice in 
addressing uncertain 
educational situations. 
Particularly pertinent in 

Education Policy and  
the Politics of  
Education   

  

4. be able to reflect on 

social and ethical 

responsibilities linked to 

the application of their  

Throughout the 
programme 

though  
illustratively and  

Lectures, workshops,  

selfstudy activities, student-

led presentations and across 

the tutorial experience.   

All assessments should 

take account of the 

ethical and social 

implications of the  

knowledge and judgments 

eg, in  
Childhood and  
Adolescent Development  

  

specifically 

within Ethics and  
Education;  
Learners,  
Learning and  
Teaching; and  
Developmental  
Disabilities  

 analysis undertaken and 

within any 

recommendations 

offered.  
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5. be intellectually 
curious with that curiosity 
leading to the 
enhancement of, personal 
and professional 

development goals and 
the participants capacity  
to work towards these 
goals  
  

Throughout the 

programme but  
with a particular 

emphasis in the 

dissertation  

Integration of theory, practice  
and methods in class 

discussion, student 

presentations, lectures, 

seminars and tutorials  

Course assignments 

and, in particular, the 

dissertation  

6. be able to develop, to 

maintain and to sustain 

intellectual rigour and 
application  
  

The development 

of knowledge and 

understanding of 

theoretically 

informed, and 

evidence-based 

research and 

practice 

throughout the 

programme  

Integration of theory, practice  
and methods in class 
discussion, student 
presentations, lectures, 
seminars and tutorials and in 
particular in the dissertation.   
  
Monitoring of student 

progress to target necessary 

support  

Assessment criteria for 

dissertation includes a 

requirement to:  

 justify the approaches 
and techniques used to 
collect and analyse 
evidence   

examine critically the 

contribution and 

limitations of the study 

undertaken   

  

  

  

11d Graduate Attributes: Communication   
  

Outcome  When/ where   Teaching & Learning   Assessment  

1 be able to  
communicate using, oral 

and written methods to a 
range of  audiences, 

mainly of staff and/or 
students with different  
levels of knowledge   

  

Throughout the 

Programme   
Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative through 
group work, 
presentations and 
assignment.  
  
Summative through 

assignments  

2. be able to 
communicate with peers, 

with current  PhD 
students, academic staff 
and invited practitioners 
as appropriate  
  

Throughout the 

Programme  
Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative through 

group work and 

presentations  

3. be able to 

communicate orally, in 

writing, or visually, 
demonstrating clarity,  
criticality and coherence  

  

Throughout the 

Programme  
Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative through 

group work, 

presentations and 
assignment.  
  
Summative through 

assignments  
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4. be able to use 

communication as a 
tool for collaboration   
  

Throughout the 

Programme with 

particular focus 

on group and 

individual 

presentations to 

an audience 

[staff and fellow 

students]  

Group work, student-led 

presentations and workshops.   
Formative 

through group 

work and 

presentations  

5. be able to engage in 

discussions 

demonstrating skills of 

active listening/ critical 

reading, seeking 

clarifications, effective 

use of evidence to 

support assertions made, 

while also being able to 

respond appropriately to 

alternative evidence and 

viewpoints.   

Throughout the 

Programme  
specifically in 

the core 

courses 
Education and  
Policy and the  
Politics of  
Education  and 

the Philosophy 

of education 

Explored in class room 

interactions, self-study 

activities, student-led 

presentations and workshops.  

Formative 
through group 
work, 
presentations and 
assignment.  
  
Summative through 

assignments  

6. be able to seek and to 

respond to feedback on 
their individual concepts 
of learning and 
knowledge in respect to 

the wide range of aspects 
of the educational 
activity.   
  

Throughout the 

Programme  
Through group work, 

classroom discussions, 

presentation and workshops.  

Formative 
through group 
work, 
presentations and 
assignment.  
  
Summative through 

assignments  

  
   

11e Graduate Attributes:  Personal effectiveness   
  

Outcome  When/ where   Teaching & Learning   Assessment  

1 be able to plan, execute 
and critically evaluate a 
significant project 
examining an 

educational issue or 
issues  
 

  

Research 

Methods 3 and 

dissertation  

Workshops, tutorials and 

supervision  
Assessed through  
Course assignment 

(research proposal) 

and dissertation  

2. have the confidence to 
analyse complex issues 

and make evidence 
informed and 

conceptually well 

thought through 
recommendations  
to address these   

  

Throughout the 

Programme  
Explored in class room 

interactions, self-study 

activities, student-led 

presentations, workshops and 

supervision.  

Assessed through  
Course assignments  
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3. be able to work 

collaboratively with other 

course participants and 

academic staff, 

recognizing the diversity 

of the various groups to 

attain joint understanding 

of key issues and 

intended outcomes.  

Throughout the 

Programme but 

in particular in 

the compulsory 

courses and the 

dissertation  

Explored in class room 

interactions, self-study 

activities, student-led 

presentations, workshops and 

supervision.  

Assessed through 

course assignments 

and dissertation  

4. be able to manage risk 

through effective 

engagement with 

colleagues and 

professional 

stakeholders.  

Primarily but 

not exclusively 

through the 

dissertation  

Self-study activities,  tutorials 

and dissertation supervision. 

Where the dissertation 

involves external networking 

this becomes an imperative.  

Assessed through 

course assignment and 

dissertation.In the 

latter instant 

particularly 

represented through 

ethical discussion and 

critical assessment.  

5 demonstrate initiative 

and make a critically 
informed review of 

aspects of teaching and 
learning, in a variety of 

contexts   
  

Throughout the 

programme and,  
in particular, 

through the 

dissertation  

Self-study activity, tutorials 

and supervision.  
Assessed through 

course assignment and 

dissertation  

6 transfer learning, skills 
and abilities from one 
context to another such 
as through building 
knowledge by  
integrating learning from  
one course to another   

  

Both  
horizontally and 

vertically 

throughout the 

Programe, 

culminating in 

the dissertation  

Explored in class room 

interactions, self-study 

activities, student-led 

presentations, workshops and 

supervision.  

Assessed through 

course assignments 

and dissertation  

  

11f)  Technical/practical skills  

  

Demonstrate the capacity to:  

  

iv. effectively engage with contemporary educational issues in an informed, critical and 

reflective manner which recognises that the policy, politics and practice of education 

is a highly contested aspect of human activity, both locally and globally.  

v. engage critically with current research findings, theoretical perspectives and debates 

in the area of educational policy and practice.   

vi. critically reflect upon their personal view of the purposes of education.  
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12  Programme structure and features  

 

Students enrolled on the MSc Education programme will from the 2017/2018 academic session 

onwards be able to choose a specific pathway, and exit with an award in that pathway, for example: 

MSc Education (Research), or obtain a general MSc Education award.  Each pathway is detailed 

below: 

 

MSc Education  

 

Compulsory courses: The philosophy of education (20 credits, level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11)  

Pathway & option courses: 3 option courses (totalling 60 level 11 credits) 

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Research)  

 

Compulsory courses: The philosophy of education or Education policy and the politics of 

education (20 credits, level 11), Qualitative research (20 credits, level 11), Quantitative data 

analysis using SPSS (20 credits, level 11), Nature of inquiry (20 credits, level 11)  

Pathway and option courses: 2 options (totalling 40 level 11 credits) 

Dissertation: Designing educational research (10 credits, level 11), Dissertation (50 credits level 

11) 

 

MSc Education (Learning in communities)  

 

Compulsory courses: The philosophy of education or Education policy and the politics of 

education (20 credits, level 11), sources of knowledge (10 credits, level 11), conceptualising 

research (10 credits, level 11)  

Pathway & option courses: (Endorsed route) Learning in communities: place, power and 

pedagogy (20 credits, level 11), Community engagement (20 credits, level 11), Work Based 

Learning (20 credits, level 11) Developing Professional Identity (20 credits, level 11) (Open route) 

Learning in communities: place, power and pedagogy (20 credits, level 11), Community 

engagement (20 credits, level 11), two option courses (40 credits, level 11) 

 

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Physical Education and Well-being)   

 

Compulsory courses: The philosophy of education or Education policy and the politics of 

education (20 credits, level 11), sources of knowledge (10 credits, level 11), conceptualising 

research (10 credits, level 11)  

Pathway & option courses: Two pathway courses (totalling 40 level 11 credits), two option 

courses (40 credits, level 11) 

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Comparative education & international development)  

 

Compulsory courses: The philosophy of education (20 credits level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11) 
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Pathway & option courses: Comparative Education and International development (20 credits 

level 11) or Interpreting development: Institutions and Practices (20 level 11 credits), 2 option 

courses (40 level 11 credits) 

Dissertation: planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

 

MSc Education (Philosophy of Education)   

 

Compulsory courses: The philosophy of education (20 credits level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11)  

Pathway & option courses: Ethics, epistemology and education (20 credits, level 11), 2 option 

courses (totalling 40 level 11 credits)   

Dissertation: Planning research (10 credits, level 11) and the dissertation (50 credits, level 11) 

 

MSc Education (Child and Adolescent Psychology)   

 

Compulsory courses: The philosophy of education (20 credits level 11), Education policy and the 

politics of education (20 credits, level 11), sources of knowledge (10 credits, level 11), 

conceptualising research (10 credits, level 11)  

Pathway & option courses: Child and Adolescent Development (20 level 11 credits), 

Developmental Disabilities: A psychological approach OR Psychology of Learning and Teaching, 

one option course (20 credits, level 11)  

Dissertation: Planning research (10 credits, level 11) 

and the dissertation (50 credits, level 11) 

 

 

Entry requirements:  

  

The admission requirements are the standard requirements for entry to PGT programmes in the 

School of Education. The EILTS total score is 7.0 (at least 6.5 in each module).  Students on the 

endorsed route for the Learning in Communities pathway may require to be interviewed before 

acceptance on to the pathway.  

 

Progression to the Masters Stage  

  

In order to be able to progress to the dissertation stage of their Masters programme, students must 

pass all taught courses with a weighted average mark of 50%, (grade C).  Students who receive an 

average mark between 40% and 50% will be eligible to receive the Diploma.  

  

Exit Awards  

  

PG Cert  

  

Core and Option courses from the list above to total 60 Credits at SCQF L11                

    

  

PG Diploma  

Core and option courses as above to total 120 Credits at SCQF L11  
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Modes of Study  

  

The Programme may be studied in one of two modes:  

  

- full-time (12 months)  

- part-time (up to 36 months)  

  

  

13  Other Items  

  

For pastoral care and student support students will be assigned to a Personal Tutor who they will 

meet with once each semester. Course teaching will be based in the Moray House School of 

Education. Computer labs are available across the campus and are equipped with a range of 

software to support teaching and learning. Teaching delivery encompasses a range of different 

delivery formats including traditional lectures, seminars, tutorials, videos, readings, workshops 

etc. In relation to the removal of barriers to learning for disabled students, our aim is that the MSc 

is ‘accessible by design’. 
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Appendix 3 PATHWAY DESCRIPTORS 

 

MSc Education  

 

This is our flagship taught MSc programme in Education. The programme will attract those 

students who wish to undertake the study of education as an ethical, intellectual and cultural 

process, as well as those wishing to reflect on education in a critical and contextualised way (but 

not necessarily applied). The programme will provide an ideal foundation for students who wish to 

work in education policy, research or practice or for those who want to go on to doctoral level 

study.  

 

  The programme examines education through: 

- social and philosophical reflection and debate 

- in-depth policy analysis 

- systematic application of research evidence to the process of education, learning and teaching 

Students on the programme will develop a critical understanding of  

- the role, nature and purposes of education within the contemporary global context 

- the relationship of education, in its various aspects, to philosophical, political and social and 

economic aspects of human activity and to the form and nature of change in these areas 

- conventional and innovative approaches and methods to teaching and learning coupled with a 

heightened understanding of sociological and psychological aspects of the learning process  

As part of the MSc Education programme, students can opt to either gain a general MSc degree in 

Education or else take any of the following pathways which are based upon research and teaching 

strengths in the school:  

- MSc Education (Research) 

- MSc Education (Learning in communities)  

- MSc Education (Physical Education and Well-being)  

- MSc Education (Comparative education and International Development)  

- MSc Education (Philosophy of Education)  

- MSc Education (Child and Adolescent Psychology)  

The idea behind these pathways is to provide students with a very specific and rigorous programme 

of education research training. For each pathway students will thus take one or two compulsory 

courses that explore research in that area in depth, and also write a dissertation in that area under the 

supervision of one of the members of staff with research expertise in that area. 

Students on the MSc Education programme will usually take the following courses:  

- The philosophy of education (20 credits, Level 11) 

- Education policy and the politics of education (20 credits, Level 11) 

- Source of Knowledge (10 credits, Level 11) 

- Conceptualising research (10 credits, Level 11) 

- 3 option courses (Totalling 60 level 11 credits)  

- Planning research (10 credits, Level 11) 

- Dissertation (50 credits)  
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MSc Education (Research)  

 

The MSc Education (Research) offers advanced level training in educational research. The pathway 

is multidisciplinary and this is reflected in the variety of research approaches and methods taught, 

including quantitative and qualitative methods. On completion of the pathway, students will be able 

to critically evaluate educational research evidence and will have gained knowledge and experience 

to conduct rigorous research in education and allied social subjects. The pathway also offers courses 

aiming to increase the general understanding in education from either a philosophical or political 

angle and students can select two option courses following their specific interests. The pathway is 

delivered over three terms, with taught courses over the Term 1 and 2. During Term 3, students 

undertake their dissertation research with the support from an individual supervisor. 

 

The specific aims of the pathway are to: 

 develop students' understanding of the nature and use of research in education 

 critically evaluate research publications 

 develop research skills in qualitative and quantitative methods 

 equip students to undertake empirical work in education settings and beyond 

 

Students finishing this pathway are well equipped to transfer to a PhD programme or to work in 

research roles in the non-academic sector, e.g. researchers at the policy level. The pathway can be 

taken either as a free-standing degree (1 year), or as the first year of doctoral study (1+3 years). 

This pathway is recognised for Research Training (RT) by the Economic and Social Research 

Council (ESRC) and funding can be sought from the ESRC for those who would like to continue 

studying for a PhD. ESRC studentships are available to UK students (to cover both fees and 

subsistence costs) and to EU students (to cover fees only). 

 

Students on this pathway will usually take the following courses:  

 

 The philosophy of education or Education policy and the politics of education (20 Credits) 

 Qualitative data research (20 Credits) 

 Quantitative data analysis using SPSS (20 Credits) 

 Nature of inquiry (20 Credits) 

 Designing Educational Research (10 Credits) 

 2 option courses (40 Credits total) 

 The dissertation (50 Credits) 
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MSc Education (Philosophy of Education) 

 

This pathway explores a range of philosophical issues in education practice, policy and research 

from a variety of different international contexts, traditions and perspectives. There is a long 

Scottish tradition at Edinburgh, going back over three hundred years, where education students 

studied philosophy and/or philosophy of education courses. This pathway builds upon this tradition. 

Specific issues covered in this pathway include: 

 

 What is ‘education’? What should education be for?  
 What is ‘knowledge’ and how is it acquired? What types of knowledge are of 

educational value in different contexts of learning? 
 What is the nature of philosophy of education within different Anglo-American, 

continental European, Asian, Scottish and South American traditions of inquiry?  
 How does epistemology relate to empirical research projects in education? 
 What ethical responsibilities do educators have? 

 

This pathway will appeal to any students or practitioners with an interest in the intersection between 

philosophy and education. It will also appeal to students interested in the philosophical 

underpinnings of educational research methods. This pathway is an ideal preparation for students 

interested in doctoral study in the philosophy of education but it will also help students develop 

educational leadership skills. Whether at the level of research, policy or practice, educational 

leaders need defensible educational philosophies. Students on this pathway will develop:  

 

 Philosophy of education research skills 
 The capacity to think analytically about the nature and purposes of education policy, 

practice and research 
 In depth understanding of the epistemological perspectives that underpin particular 

research methods  
 

If you enroll on this pathway you will work closely with academics who are well established in the 

philosophy of education community. You will be supported to write a dissertation with a 

philosophy of education focus in an area of interest to you. This could be desk based or it could 

involve data that is collected and then analysed through a philosophical lens. Students on this 

pathway will usually take the following courses:  

 

 The philosophy of education 
 Ethics, epistemology and education 
 Education policy and the politics of education 
 Sources of knowledge, conceptualising research & planning research 
 2 option courses 
 The dissertation 
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MSc Education: Learning in Communities  

 

This pathway will enable students to acquire theoretical and practical insights into the nature of 

community learning in Scotland, the UK and internationally. There are two possible routes along 

this pathway: one route for students seeking a professionally endorsed qualification recognised by 

the Scottish CLD Standards Council and another, open route for students not seeking this 

qualification. The professional qualification route requires students to undertake a work-based 

placement while the open route does not. This pathway will therefore appeal to students seeking to 

acquire this recognised professional qualification in particular but will also be of interest to a wide 

range of students and practitioners keen to deepen their knowledge of informal, community 

educational contexts.  

 

The educational aims of the pathway are as follows: 

 

 To engage students with foundational debates about community life, critical education and 

community-based interventions in a cross disciplinary and comparative context  

 To enable students to contribute to the development of civic and democratic cultures; 

 To support students to develop knowledge with, from and for communities; 

 To equip students with the knowledge and skills to understand and address marginalisation, 

oppression, inequality and exploitation; 

 To equip students to situate knowledge and action in communities in relation to socio-

political, economic and cultural analyses; 

 To enable students to make defensible arguments and select and deploy appropriate 

pedagogical methodologies 

 

Students on the endorsed pathway will usually take the following courses: 

 

 Learning in communities: place, power and pedagogy 

 Community Engagement 

 Work Based Learning 

 Conceptualising research 

 Sources of Knowledge 

 Either Philosophy of Education or Education policy and the politics of education 

 Developing Professional Identity 

 Planning research 

 The Dissertation 

 

Students on the open pathway will usually take the following courses: 

 

 Learning in communities: place, power and pedagogy 

 Community Engagement 

 Conceptualising research 

 Sources of Knowledge 

 Either Philosophy of Education or Education policy and the politics of education 

 Two option courses 

 Planning research 

 The Dissertation 
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MSc Education (Comparative Education & International Development)  

 

This pathway will develop student’s critical understanding of the policies, politics, histories, ideas 

and practices that shape education around the world. It will be of interest to a range of students, 

educational practitioners, and government and NGO staff in acquiring knowledge in education 

reform and development from international, global and comparative perspectives. 

The pathway will examine the impact of economic and political pressures in educational 

development at global, national and local levels by engaging with the following issues:  

 

- the diverse historical perspectives and cultural and socio-political practices that inform 

particular national educational systems and education policies  

- the role of various governmental and non-governmental agencies concerned with education 

planning, research, and international development  

- the internationalisation of education (including school and higher education) and the 

emergence of the global education policy field    

- the anthropology of education and schooling 

On this pathway, students will be able to develop  

- an understanding of education development issues and controversies in various regions of 

the world 

- an awareness of how education impacts upon values and beliefs in different contexts and 

cultures 

- a critical understanding of the global context within which education takes place 

- research skills to compare and critically analyse comparative and international educational 

issues  

Students on this pathway will usually take the following courses:  

- The philosophy of education (20 credits, Level 11)  

- Education policy and the politics of education (20 credits, Level 11) 

- Sources of knowledge (10 credits, Level 11) 

- Conceptualising research (10 credits, Level 11) 

- Comparative education and international development (20 credits, Level 11)  

or Interpreting development: institutions and practices (20 credits, Level 11) 

- 2 option courses (40 level 11 credits) 

- Planning research (10 credits, Level 11) 

- Dissertation (50 credits)  
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MSc Education (Child and Adolescent Psychology) 

 

This pathway takes a developmental psychology perspective towards understanding development 

from infancy to adolescence, focusing on cognitive, social and emotional development. It draws on 

a range of research to explore a number of questions, including: 

 

- What are the key theories and processes of child and adolescent development? 

- How does context (e.g., family, peers) influence children’s development? 

- How do developmental disabilities such as autism and Down’s syndrome impact on 

children’s development? 

- What are the implications of developmental disabilities for family experiences, quality of 

life, and education? 

- How does children’s learning develop with age, and which factors influence learning? 

- How can knowledge of child and adolescent development inform work in educational 

contexts? 

Throughout the pathway there will be a focus on both classic and recent research findings. Through 

this process, students will develop their abilities to critically analyse developmental psychology 

research literature, and advance their knowledge of appropriate research design, methods and ethics 

when working with children in a range of settings. There will also be a focus on the potential 

applied value of research findings when working with children in a range of educational settings. 

 

This pathway is likely to appeal to students who have an interest in, or previous experience of, 

supporting children’s development in educational and social settings. The pathway will also provide 

a solid foundation for students interested in pursuing doctoral level studies which have a focus on 

children’s development. 

 

Students on this pathway will usually take the following courses: 

 

 Child and Adolescent Development  

 Either: Developmental Disabilities: A Psychological Approach  

OR Learning, Learners and Teaching* 

 One option course  

 Education policy and the politics of education  

 The philosophy of Education  

 Sources of knowledge  

 Conceptualising research  

 Planning research  

 Dissertation  

Students would be supported to write a dissertation on a topic within developmental psychology, 

and this might take the form of a systematic review or an empirical piece of work. 
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MSc Education (Physical Education & Well Being)  

This pathway helps students explore key contemporary issues in physical education practice, policy 

and research.   It considers how international contexts and traditions have shaped physical education 

over the last century and focusses on the following topics:  

 The complex and contested nature of physical and well-being education 
 Positioning physical education within education, health, well-being, sport and lifelong 

discourses 

 Physical education, policy and practice 

 Professional learning in physical education as a career long endeavor 

 Curriculum and pedagogy innovation across the age phases  

 Future visions for physical education and well-being  

 

The pathway will appeal to students or practitioners from all parts of the world who have an interest 

in primary and secondary physical education.  It will also be of interest to students from associated 

professions who have a specific interest in children and young people’s physical activity, sport and 

well-being.  The pathway is an ideal preparation for students interested in doctoral study but will 

also develop the knowledge and skills required to influence the innovation process in different 

contexts.  

Students on the pathway will develop the capacity to:  

 Think critically about the nature and purpose of policy, practice and research in physical 

education and well-being 

 Engage in professional learning and innovation in a range of educational contexts 

 Undertake research activities across educational settings. 

 

Students enrolling on this pathway will work closely with academics who are well-established in 

the global physical education community and will support you to write a dissertation with a 

physical education and/or well-being focus in your area of interest.  

Students on this pathway will take the following courses:  

 The philosophy of education or Education policy and the politics of education 

 Sources of knowledge, conceptualising research & planning research 

 Physical education and well-being futures 

 Physical education and well-being across the school years 

 2 option courses 

 

A Postgraduate Certificate (PgCert) in Physical Education and Well-being route made up of the two 

physical education courses noted above and one option course, may be of particular interest to both 

primary and secondary teachers.   
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APPENDIX 4 – COURSE DESCRIPTORS 

 

Course Descriptor: MSc Education  
 

Course Title 

The Philosophy of Education  (EDUA11105) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course explores some fundamental educational questions from a wide variety of philosophical 
perspectives, both Scottish and international. The course is underpinned by the view that 
‘education’ does not just occur in educational institutions such as school classrooms and university 
buildings. Instead it can happen anywhere, at any phase of a person’s life. The course is also 
founded on the view that ‘philosophy’ is not only an academic discipline, but also a way of life. It 
is proposed that being philosophical entails careful thought, feeling and action - including thinking 
for oneself, understanding the perspectives of others and acting for the common good. Questions 
considered in this course may include: 
 

 What is the nature of philosophy of education inquiries? What are the possibilities and 
limitations inherent in a ‘what works’ view of educational research? How do different 
epistemologies such as pragmatism, post-positivism and post-structuralism, inform 
different methods of education research? 

 What is ‘education’? How does it differ from teaching, training, socialization, maturation 
or indoctrination? What should education be for? What educational aims are most 
justifiable and why? Can these aims be reached and what is the most appropriate way?  

 What does it mean to be an ethical and ‘professional’ teacher? How might education and 
teaching be implicated in the ‘good’ life, if at all? How might examinations and discipline 
in education interrupt pursuit of the ‘good’ life? 

 What is ‘knowledge’ and how is it taught/and or acquired? What types of knowledge are 
of educational value in different contexts of learning such as classrooms, sports halls, 
colleges, museums, the outdoors and workplaces? 

 Do educational institutions encourage or hinder the pursuit of democracy, social justice 
and the understanding of personal and cultural differences? What can be learned from 
comparing educational traditions in different communities, countries and contexts? 

 
By the end of the course students will be able to express their own point of view in respect to 
these questions, issues and literatures based on a solid line of argumentation.  
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Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

Summary of Intended Learning Outcomes 

On completion of this course, the student will be able to: 
1. Critically consider the nature of philosophy of education research  
2. Critically explore the nature and purposes of education and teaching 
3. Critically analyse the contested nature of educational knowledge and how it is best acquired 
4. Critically engage with the ideas of key educational thinkers, both Scottish and international 
5. Develop a critical awareness of the relationship between educational institutions, democracy, social 

justice, community learning and cultural difference 

Assessment Information 

The assessment tasks for this course are two-fold: a group presentation and a 2500, word essay. The group 
presentation comprises 25% of the final grade and the essay 75%. For the presentation task students will be grouped 
into 2’s and 3’s and asked to work together to deliver a 5-7, minute presentation where they critically analyse an 
academic article/s related to the course. The essay content will relate to one or more of the topics discussed during 
class and will consist of 2,5000 words. Prior to essay submission, students will receive feedforward guidance on their 
presentations and on possible approaches to their essay. Students need to pass both assessment tasks in order to 
successfully complete the course. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Biesta G (2010) Good Education in an Age of Measurement: Ethics, Politics, Democracy (Paradigm, 
London) 
Friere (1970) Pedagogy of the oppressed, (Penguin, London) 
Higgins C (2011) The Good life of Teaching: An ethics of professional practice (Wiley-Blackwell, 
Chichester) 
MacAllister J (2016) Reclaiming Discipline for Education: Knowledge, relationships and the birth of 
community (Routledge, London) 
Nietzsche F (2016) Anti-Education: On the future of our educational institutions (NYRB Classics, 
New York) 
Nussbaum M (2011) Creating Capabilities:The Human Development Approach (Harvard, London) 
Plato (1956) Protagoras and Meno (Penguin, London)  

Study Abroad Not entered 
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Study Pattern  20 contact hours combining lectures, videos, seminars, guided reading and self study 

Keywords Philosophy, education, ethics, teaching, epistemology 

Contacts 

Course 
organiser 

Dr James MacAllister  

Tel: (0131 6) 51 6467 

Email: james.macallister@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Comparative Education and International Development   (EDUA11011) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course focuses upon global pressures on education both in teaching and in learning- 
throughout all continents, countries and localities. It will examine the impact of economic and 
political pressures in educational developments at global, national and local levels.  
 
It will provide an opportunity to discuss the influence of global and international organizations 
such as the UNESCO, the OECD, the World Bank and the International Monetary Fund in supporting 
educational development through several key issues, such as international educational agenda and 
influence of international Aid. It aims to locate various debates within different countries and on 
the response of national governments to global educational agendas and the challenges they face. 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 
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Summary of Intended Learning Outcomes 

On completion of this course, the student will be able to:  
1. Demonstrate a critical understanding of the International context within which education takes place 
2. Demonstrate a critical awareness of the many countervailing forces impacting on Quality Education 
3. Have a critical understanding of the various international agencies involved in education and their roles in 
developing goals beyond the 2015 
4. Examine the change from MDGs to SDGs in 2015 and what this means for education and analyse the relevance of 
SDGs for global achievements in education 
5. Critically analyse the importance of North-South partnerships in education 

Assessment Information 

The assessment for the course will be based on a combination of  
1. 20% Group presentation  
2. Students will be expected to give a group presentation on a given topic. The presentation will be marked on its 

content and delivery.  
3. 80% 3000 word assignment  
4. Students will be expected to write an essay on a given topic. Cross component compensation is allowed. Prior to 

essay submission, students will receive feedforward guidance on possible approaches to their essay.  

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Crewe, E., & Harrison, E. (1998) Whose Development? An Ethnography of Aid. London: Zed Books. 

Harber, C. (2014). Education and International Development: Theory, Practice and Issues. Oxford: 
Symposium Books Ltd. 

Henry, D., Lingard, B., Rizvi, R., & Taylor, S. (2001). The OECD, globalisation and education 
policy. London: Pergamon.  

King, K., & McGrath, S. (2004). Knowledge for Development: comparing British, Japanese, Swedish 
and World Bank aid, Zed Books: London.  

Sen, A. (1999). Development as Freedom. Oxford: Oxford University Press. 

 

Study Abroad Not entered 

Study Pattern 20 contact hours combining lectures, videos, seminars and self-study 

Keywords Education, International Development, Comparative Education  

Contacts 

Course 
organiser 

Dr Jingyi Li  

Tel: (0131 6) 51 6205 

Email: Jingyi.li@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Child and Adolescent Development 
(EDUA11034) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal 
year taken) 

SCQF Level 11 Credits 20 

Home 
subject 
area 

Education Other 
subject 
area 

None 

Course 
website 

None Taught in 
Gaelic? 

No 

Course 
description 

This course takes a psychological perspective to understand development 
from infancy to adolescence, focusing on physical, cognitive, social and 
emotional development, and factors which influence development.  The focus 
of this course is on typical development, but at times reference is made to 
atypical development and discussed within the context of typical 
development. The main areas of child and adolescent development covered 
include: Research methods in developmental psychology, hereditary and 
environmental influences on development, the development of physical and 
motor skills, brain development, the development of intelligence, language 
and literacy skills, personality, emotional development, behaviour and sex 
and gender identity as influences on development.  Throughout the course 
there will be a focus on both classic research and recent research findings.  
 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-
requisites 

None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional 
Costs 

None 
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Information for Visiting Students 

Pre-
requisites 

None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

  

 

Summary of Intended Learning Outcomes 

On completion of the course the student will be able to:  
1. Describe the development of physical, cognitive and social and emotional abilities from 

infancy to adolescence 
2. Understand the influence of hereditary and environmental influences on development 
3. Critically evaluate key psychological theories and research relating to child and adolescent 

development 
4. Demonstrate an awareness of the research methodology typically used to study child and 

adolescent development 
 

Assessment Information 

The assessment tasks for this course are two-fold: A 3,000 word essay (80%) and group 
presentation (20%). For the group presentation, students will work in groups of 3-4 to create an 
8-10min presentation (which they will video record and upload) describing and critically 
analysing an academic article relevant to the course. For the essay, content will relate to one 
or more of the topics discussed during class. Formative assessment will be provided on 
presentations and possible approaches to the essay. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion 
skills 

Reading list Indicative Reading for this course includes: 

Shaffer, D., & Kipp, K.  Developmental Psychology Childhood and Adolescence: 
International Student Edition (7th edition).   Thomson Wadsworth.  
Boyd, D., & Bee, H.  (2012). The Developing Child (13th edition).  Pearson.  
Mash, E., & Wolfe, D.  (2010). Abnormal Child Psychology: International Student 
Edition (4th edition).  Wadsworth Cengage.  
Keenan, T., Evans, S. & Crowley, K.  (2016). An Introduction to Child 
Development (3rd edition).  Sage.  
 

Study 
Abroad 

Not entered 

Study 
Pattern 

 20 contact hours combining lectures, videos, seminars and self study 
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Keywords Child, adolescent, psychology, development, cognition, emotion, personality 

Contacts 

Course 
organiser 

Dr Sarah McGeown  
Tel: (0131 6) 51 6121 
Email: s.mcgeown@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 
Tel: (0131 6)51 4241 
Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  

Course Title 

Psychology of Learning and Teaching 
(EDUA11094) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course 
website 

None Taught in 
Gaelic? 

No 

Course 
description 

The course introduces a range of concepts and theories from psychology and education 
that describe how children, adolescents and students develop, learn and study. It 
examines research and psychological theories of learning, different approaches to teaching 
and learning, factors that influence them, and some implications for classroom practice. It 
explores potential obstacles to learning and ways of overcoming them, in order to meet 
learners' needs. In particular, the course will cover:  

- The beginnings of learning 
- Theories of learning, from Piaget, Vygotsky and Bruner.  
- Types of learning, including formal and informal learning 
- Assessment of, for and as learning 
- Learning in adolescence 
- Motivation and goal theory 
- Obstacles to learning 

It is grounded within the psychological research literature and students are encouraged 
throughout to engage with research findings. By the end of the course, students should 
have comprehensive knowledge of learning and the ability to critically analyse research 
literature.  

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional 
Costs 

None 

 

Information for Visiting Students 

Pre-
requisites 

None 
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Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

  

 

Summary of Intended Learning Outcomes 

On completion of this course, students will be able to:  
1. critically discuss theories of learning, and their relationship to teaching  
2. analyse and evaluate examples of teaching and learning  
3. understand theoretical applications in teaching and implications for practice  
4. critically consider the relationship between pedagogy and assessment  
5. gain awareness of recent developments in teaching and learning  
 

Assessment Information 

This course will be assessed through two components: a criterion assessed group presentation (20% of 
final grade) and a 3000 word essay (80% of final grade). Students will work together in small groups for the 
presentation task and deliver a 5-7 minute presentation where they critically analyse an academic article 
related to the course. The essay content will relate to one or more of the topics discussed during class and 
will consist of 3,000 words. Prior to essay submission, students will receive feedforward guidance on their 
presentations and on possible approaches to their essay. Students are required to pass both assessment 
components in order to pass the course.  

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Blakemore. S. & Frith, U. (2005). The Learning Brain. Blackwell.  
 
Deci, E. & Ryan, R. (1995). Needs satisfaction and the self-regulation of learning. Learning 
and Individual Differences, Vol. 8 (3).  
 
Irving, S. E., Harris, L., & Peterson, E. (2011). One assessment doesn't serve all the 
purposes, or does it? New Zealand teachers describe assessment and feedback. Asia 
Pacific Educ. Rev. 12, 413 - 426  

Study Abroad Not entered 

Study Pattern  20 contact hours (10 classes of 2 hours) combining lectures, videos, seminars and self 
study 

Keywords Teaching, learning, assessment, motivation, culture.  

Contacts 

Course 
organiser 

Dr Josie Booth  
Tel: (0131 6) 51 6310 
Email: josie.booth@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 
Tel: (0131 6)51 4241 
Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Community Engagement: Co-constructing knowledge with communities (EDUA11156) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course will enable students to address the core challenges associated with community 
engagement which sets out to work alongside communities rather than on them.  It will teach a 
progressive methodology which draws on participative techniques and encourages both, innovation 
in the process of engagement, and the co-construction of knowledge with communities. 
 
A range of policy imperatives mean that practitioners from the whole spectrum of public, private 
or charitable service providers need to know how to effectively engage with communities. This 
growing prominence of community engagement marks a new emphasis on the need for agencies 
and institutions to recognise the value and significance of communities as stakeholders and to 
endeavour to engage with them in all of their work. These imperatives will require agencies to 
develop new approaches and methods to help them make their engagements both meaningful and 
effective.  
 
These approaches and methods are grounded in an ethical value base which:  

 Respects the experience of communities and seeks to understand the hopes, fears and 
aspirations of people as a starting point for engagement and the development of 
curriculum. 

 Implements methodological approaches to the development of curriculum which are 
dialogical and co-constructed to reflect the interests of communities and agencies alike. 

 Accepts the premise that people will act to change the conditions which inhibit and 
disrupt their full participation. 

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 
 
Information for Visiting Students 

Pre-requisites None 
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Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

  

 

Summary of Intended Learning Outcomes 

On completion of this course participants will be able to: 
1. Critically discuss the meanings and purposes ascribed to the term community engagement and the impact on 

engagement policy. 

2. Illustrate a critical understanding of models and frameworks of engagement  

3. Demonstrate practical skills and knowledge of participatory approaches to community engagement and research 

4. Evidence understanding of praxis and dialogical approaches to knowledge co-construction. 

5. Develop a programme of engagement which could lead to transformative action 

 

Assessment Information 

Students will be asked to complete a 2500 word analytical report on the development of a programme of community 
engagement (40% of overall mark), produce a digital portfolio of evidence (30%) and deliver a presentation ( online 
or on campus) (30%). 
 
Prior to the written submission, students will receive feed forward guidance on their presentations and on possible 
approaches to their assignments. 
 

Special Arrangements 

None 

Additional Information 

Academic 
description 

10 online 2 hour synchronous sessions (which can be accessed asynchronously if necessary) 
including taught input and discussion. Asynchronous discussion forums on pre-set readings and on 
individual and group engagement tasks, pebble pad reflective blogs detailing engagement activity.  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 
Andersen. L., Boud, D. and Cohen, R. (2004) Experience Based Learning in Foley, G. (Ed.). 
Understanding Adult Education and Training. Second Edition. Sydney: Allen & Unwin, 225-239. 
Dempsey, Sarah E. (2009) Critiquing Community Engagement, Management Communication 
Quarterly, August 2010; vol. 24, 3: pp. 359-390., first published on December 9, 2009 
Geraldine Blake, John Diamond, Jane Foot, Ben Gidley, Marjorie Mayo, Kalbir Shukra and Martin 
Yarnit (2008) Community engagement and community cohesion, Joseph Rowntree Foundation 
 
Horowitz CR, Robinson M, Seifer S (2009) Community-based participatory research from the margin to 
the mainstream: are researchers prepared? Circulation 2009;119(19) :2633 
 
Senior, Paul (2013) Community Engagement, Innovation: Past, Present and Future, Probation 
Journal 60 (3), 242 – 258 
 
Shor, I and Freire, P. (1987) A Pedagogy for Liberation. New York: Bergin and Garvey. p 17 – 51 
 

Study Abroad Not entered 

Study Pattern   

Keywords 
 

Contacts 

Course 
organiser 

Dr  Margaret Petrie 

Tel: (0131 6) 51  

Email:   @ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education 
 

Course Title 

Work Based Learning Placement (EDUA11157) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course offers students the opportunity to engage in educational practice with community-
based organisations in a variety of settings.  The aim of the course is to develop the students’ 
ability to engage in situated learning, applying their practical and theoretical course-based 
learning to develop the skills of the critically reflective practitioner. There will be a series of 
preparation workshops in which the work-based placement will be negotiated with the student 
based on their professional and academic interests and the availability of placement agencies who 
are best able to match their learning needs. Under the supervision of experienced educational 
practitioners, students will work within specific communities of practice, analysing the values, 
principles and practices of the organisation while taking on specific professional roles and tasks 
within the organisation.  Students will be expected to apply principles of equity and social justice 
within the practice setting as well as examine the practice of the agency in relation to these 
principles. Students will also be expected to explore and understand the full context of the agency 
including its relationship to and with its community of participants and the wider policy terrain 
that it occupies. 
 

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

Summary of Intended Learning Outcomes 
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On completion of this course participants will be able to: 

 appreciate the impact of external factors on the work of the agency in terms of the economic, 
political and social context of the agency 

 design and develop educational activities and interventions with people 

 understand the importance of critical reflection in relation to professional development 

 demonstrate a clear relationship between their conceptual frameworks and their understandings of 
practice 

 review their professional learning and set future professional learning aims and objective 
 

Assessment Information 

The portfolio will be professionally and academically assessed by the fieldwork supervisor from the agency and a 
member of academic staff. 
 
Students will be provided with guidance in relation to the portfolio requirements prior to the placement. They also 
receive weekly feedback sessions from a professional supervisor whilst on placement. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
Bradbury, H., Frost, N., Kilminster, S. and Zukas, M. (eds) (2010) Beyond Reflective Practice: New 
Approaches to Professional Lifelong Learning. Oxon: Routledge 
Hodkinson, P. and Issitt, M. (eds)(1995) The Challenge of Competence: Professionalism through 
Vocational Education and Training, London: Cassell. 
Illeris, K. (2011) The Fundamentals of Workplace Learning: Understanding how people learn in 
working life. Oxon:Routledge. 
Schon, D. A. (1983) The Reflective Practitioner: How Professionals Think In Action, London: 
Temple Smith. 
Smith, M. (2016) Group work principles, theory and practice. http://infed.org/mobi/group-work-
principles-theory-and-practice/ [visited 31.3.2016]  
Thompson. S. & Thompson, N. (2008) The critically reflective practitioner. Basingstoke: Palgrave 
Macmillan 
Wenger, E. (1998) Communities of practice: learning, meaning, and identity, Cambridge: 
Cambridge University Press.  

Study Abroad Not entered 

Study Pattern  Work based placement 

Keywords 
 

Contacts 

Course 
organiser 

Vernon Galloway  

Tel: (0131 6) 51  

Email:   @ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 

 
  

http://infed.org/mobi/group-work-principles-theory-and-practice/
http://infed.org/mobi/group-work-principles-theory-and-practice/
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Course Descriptor: MSc Education  
 

Course Title  

Learning in Communities: Place, power and pedagogy (EDUA11158) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The legacy and rich seam of community learning practices, across Scotland, the UK and 
internationally, provide a base of knowledge and experience for contemporary professional 
engagement today. The roots of professional practice, particularly in the fields of adult education, 
community development and youth work, are important in terms of experiences in developing 
learning opportunities for and with diverse communities of place and identity. Moreover, building 
community is itself a pedagogical process, fraught with power. Since the language of community is 
so often associated with the language of empowerment, practitioners working with communities 
must possess a critical analysis of power. In challenging circumstances, the professional 
practitioner always has to exert intellectual agency, as well as pedagogical capacity, to develop 
creative, critical and reflexive educational interventions. The conceptual elasticity of ‘community’ 
makes it attractive to the state, the third sector, grassroots organisations and increasingly, the 
private sector. Therefore, the dynamic context in which practice occurs means that students 
entering the profession must have an understanding of the politics of community in relation to 
various learning contexts. This foundational course will provide an opportunity for students to 
acquire insights into educational practice in communities in Scotland, the UK and internationally. 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

  

 

Summary of Intended Learning Outcomes 

On completion of this course participants will be able to: 
1. Critically discuss the meaning of community and how this has implications for educational practice. 
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2. Understand historical trends and influences on educational practice in communities in Scotland and beyond. 
3. Demonstrate an awareness of the politics of policy in relation to different communities. 
4. Identify the impact and significance of different educational interventions with communities or groups.  
5. Articulate a coherent account of the interplay between theory, policy and practice in working educationally with 
and for community. 

Assessment Information 

Prior to essay submission, students will receive feed forward guidance on their presentations and on possible 
approaches to their essay. 
Equivalent to 4,000 words. Total mark for the course will be a weighted average of the two assessments.  
Task 1 (25%) – Oral presentation 
Task 2 (75%) – Written assignment  (3000 words) 

 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Presentation skills, critical analysis, academic writing and group discussion 

Reading list Apple, M. (2013) Can Education Change Society? London: Routledge 
Batsleer, J. & Davies, B. (Eds.) (2010) What is Youth Work? Exeter: Learning Matters Ltd 

Brookfield, S. (2006) The Power of Critical Theory, San Francisco: Jossey-Bass. 
Coburn, A. & Wallace, D (2011) Youth Work in Communities and Schools. Edinburgh: Dunedin 
Academic Press. 

Freire, P. (1972) Pedagogy of the Oppressed, London: Penguin. 
 
Hooks, b. (2003) Teaching Community: A Pedagogy of Hope. London: Routledge. 
Jeffs, T. & Smith, M. K. (Eds.) (2010) Youth Work Practice. London: Palgrave  
Wood, J. & Hine, J. (eds.) (2009) Work with young people. London: Sage Publications.  

Study Abroad Not entered 

Study Pattern  20 contact hours combining lectures, project work, seminar and self-study 

Keywords Community, power, critical analysis and the politics of policy 

Contacts 

Course 
organiser 

Dr  Jim Crowther        

Tel: (0131 6) 51  

Email:   @ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Developmental Disabilities: A Psychological Approach  (EDUA11186) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course takes a psychological perspective on understanding cognitive, social, and emotional 
development in infants, children, and young people with intellectual/developmental disabilities, 
including autism, Down's syndrome, fragile X syndrome, Williams syndrome, and intellectual 
disabilities more broadly. The course will explore: how knowledge of developmental disabilities 
can inform, and be informed by, theories of 'typical' development; the key theoretical approaches 
used to understand developmental disabilities; the development of cognitive and social skills in a 
range of developmental disabilities and whether these are quantitatively or qualitatively different 
from neurotypical development. The course also considers a number of key issues in 
developmental disabilities, including young people's quality of life/socio-emotional well-being, 
interventions and education, and family experiences. Students are encouraged to critically 
consider the role played by ecological context, from micro to macro level, and how this influences 
children’s development and quality of life. Throughout the course there will be a focus on both 
classic and recent research findings, and through this, participants will develop an awareness of 
relevant research methods, of the potential applied value of research findings, and of the ethical 
issues surrounding research in this field.  

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 
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Summary of Intended Learning Outcomes 

On completion of this course, the student will be able to: 

1. Demonstrate a critical understanding of research on cognitive, social and emotional development in 
children with developmental disabilities 

2. Critically evaluate key psychological theories relating to developmental disabilities 
3. Critically consider key issues in developmental disability, including young people's quality of life/socio-

emotional well-being, interventions and education, and family experiences 
4. Demonstrate a critical awareness of the methodological and ethical issues surrounding research in this 

field. 

 

Assessment Information 

There are two summative assessments for this course: a 1000 word blog post (contributing 20% of the final course 
mark) and a 3000 word essay (contributing 80% of the final course mark). The blog post assignment is submitted mid-
course and requires students to choose a topic within developmental disabilities research from a list of options, and 
use a small number of research articles to write a critical overview for an audience of educators. Prior to submission 
of their second assignment (3000 word essay), students will receive feedback on their blog post, as well as formative 
feedback on their essay plans.  
 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Knowledge of research skills, literature search, group discussion, analytic reading and writing skills  

Reading list A list of specific chapters and journal articles ('core reading') to be read for each class will be 
provided to students at the beginning of the course. However, an indicative list includes: 

Baron-Cohen, S., Lombardo, M. & Tager-Flusberg, H., (Eds.) (2013). Understanding other minds: 
Perspectives from developmental cognitive neuroscience (3rd ed.). Oxford: Oxford University 
Press.  
 
Bellugi, U. & St George, M. (Eds.) (2001). Journey from cognition to brain to gene: Perspectives 
from Williams syndrome. Cambridge, MA: MIT Press. 
 
Faragher, R., & Clarke, B. (Eds.) (2014). Educating learners with Down Syndrome: Research, theory 
and practice. Oxon: Routledge. 
 
Marshall, C. (2012). Current issues in developmental disorders (Current issues in developmental 
psychology). Hove: Psychology. 
 
Odom, S.L., Horner, R. H., Snell, M. E. & Blancher, J. (Eds.) (2007). Handbook of developmental 
disabilities. New York: Guilford Press.  
 
Van Herwegen, J. & Riby, D. (Eds.) (2014). Neurodevelopmental disorders: Research challenges 
and solutions. London: Psychology Press. 

Study Abroad Not entered 

Study Pattern  20 contact hours combining lectures, videos, seminars and self-study 

Keywords Psychology, education, child development, developmental disabilities 

Contacts 

Course 
organiser 

Dr Katie Cebula  

Tel: (0131 6) 51 6463 

Email: Katie.cebula@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Education Policy and the Politics of Education (EDUA11187) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course explores issues in the politics of education and education policy, drawing on concepts 
from the social sciences such as the state, globalisation, neo-liberalism, discourse, policy learning 
and policy borrowing. Education policy is seen as dynamic, changeable and global in its concerns, 
form and presentation. The course thus starts by studying policy at the national (or sub-national) 
level- examining recent developments in Scotland, and moves on to embrace UK, European and 
global levels in turn. At each of these levels it is concerned both with the content of policy and 
with the way in which policy is made. It also reflects upon the influence on policy-making of 
different bodies and stakeholders.  
 
The course takes a particular interest in how policies are diffused or transferred between 
countries. It examines the effects of globalisation upon the politics of education and education 
policy making. It provides an analytical framework to examine the influence of global and 
international organisations.  
 
Through examination of specific policy documentation, and policy-making communities, students 
will be able to comprehend the reality of policy analysis as well as understand the relevance of 
more theoretical and substantive discourses. 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

Summary of Intended Learning Outcomes 
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On completion of this course, the student will be able to:  
 
1. Demonstrate a critical understanding of key concepts and theories relating to the politics of education and 

education policy 
2. Demonstrate a critical awareness of the effect of globalisation upon the politics of education and education 

policy making 
3. Have a reflective understanding and be able to critically analyse the positions and involvement of 

stakeholders in policy processes 
4. Identify and critically analyse the relevance of a global context for national policy making and cross-national 

policy transfer 
5. Develop the ability to apply relevant methods in policy analysis and research around policy 

 

Assessment Information 

The assessment for the course will be based on a combination of 
 
1)10%: Tutorial participation 
Awarded based upon participation in group/class discussion and evidence of key readings. 
 
2) 20%: Group presentation 
Students will be asked to work in groups to deliver a presentation where they critically analyse an academic article 
related to the course.  
 
3) 70% 2000 word essay  
 
Students will be expected to write an essay on a given topic. Cross component compensation is allowed. Prior to 
essay submission, students will receive feedforward guidance on possible approaches to their essay. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Apple, M. (2013). Knowledge, Power and Education: The Selected Works of Michael W. Apple. New 
York: Routledge.  
Ball, S. (2006). Education Policy and Social Class: the selected works of Stephen J. Ball. London: 
Routledge.  
Fairclough, N. (2003). Analysing discourse: textual analysis for social research. London: Routledge.  
Priestley, M., & Biesta, G. (Eds.). (2013). Reinventing the Curriculum: New trends in Curriculum 
Policy and Practice. London: Bloomsbury.  
Taylor, S., Rizvi, F., Lingard, B., & Henry, M. (1997). Education Policy and the Politics of Change. 
London: Routledge.  
 

Study Abroad Not entered 

Study Pattern 20 contact hours combining lectures, videos, seminars and self-study 

Keywords Education Policy, Policy Learning and Borrowing, Globalisation, Discourse  

Contacts 

Course 
organiser 

Dr Jingyi Li  

Tel: (0131 6) 51 6205 

Email: Jingyi.li@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Ethics, Epistemology and Education (EDUA11188) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The course examines fundamental ethical and epistemological issues in education. The starting 

point for the course is that education is a relational endeavour involving interpersonal interactions 

that promote learning and growth. On this basis, education necessarily relates to ethical issues 

concerning human interaction, and to epistemological issues concerning how human beings come 

to learn and what it means to know. The course will closely consider key ethical and 

epistemological questions in education such as, what makes teacher-learner interactions ethical? 

How can educators support learners to consider others in their decision-making processes? How can 

educators support students to think critically and gain valuable, as opposed to just examinable, 

knowledge? In this course, students will be encouraged to strengthen their understanding of 

different ethical and epistemological ideas and relate these to contemporary educational research, 

policy and practice.  

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 
 
Summary of Intended Learning Outcomes 

On completion of this course students will be able to: 
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• critically consider the nature of ethical and epistemological issues in education  
 

• discuss how key ethical and epistemological ideas relate to contemporary educational research, policy and 
practice   
 

• formulate their own reflective views of educational theory and practice on the basis of theoretical 
understandings of ethical and epistemological challenges in education 
 

• think critically about how different philosophical perspectives might inform a variety of education research 
projects 

 

Assessment Information 

The assessment tasks for this course are:   
 
(i) (30%) Structured, reflective writing task (500 words) on the topic of their presentation. Based on the topic of the 
small group interactive presentation, each student will write a short structured, reflective write-up discussing an 
aspect of the presentation topic.  
 
(iv) (70%) Final Essay: 2500 word essay on a topic connecting to course themes. 
 
Students will be given guidance on how to design each of these assignments and will be given a ‘feed forward’ task 
to prepare for the final essay.  

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 
• Readings from classical theorists relating to issues of ethics, epistemology and education, e.g.,  

-Plato. “Republic”, in Plato Complete Works. Edited by John Cooper and D. S. Hutchinson, 97-
1223. (Cambridge, MA: Hackett Publishing Company) 
-Jean-Jacques Rousseau (1772/1979) Emile or On Education. Edited and Translated by Allan 
Bloom. (New York: Basic Books).  
-John Dewey (1933) How We Think (Carbondale: Southern Illinois UP) 
 

• Readings from contemporary theorists relating to issues of ethics, epistemology and 
education, e.g:  
-Nel Noddings (2014) Caring: A Relational Approach to Ethics and Moral  
Education (Berkeley, University of California Press). 
-Aaron Stoller (2014): Knowing and Learning as Creative Action: A Reexamination of the 
Epistemological Foundations of Education (New York: Palgrave MacMillan) 
-Fritz Oser & Wiel Veugelers (2003). Teaching in Moral and Democratic Education.  (Frankfurt, 
Peter Lang) 
-Andrea R. English (2013) Discontinuity in Learning: Dewey, Herbart and  
Education as Transformation (New York: Cambridge UP) 
- Lisa Delpit (2006). Other People’s Children: Cultural Conflict in the Classroom. (New York: 
The New Press) 

 

Study Abroad Not entered 

Study Pattern The course will consist of interactive lectures, large and small group discussions, individual and 
group presentations, research, writing, guest lectures, as well as other activities (e.g. field trips) 
that promote active and creative learning. Each week students will concentrate on a set of texts 
and/or videos which should be read/watched, studied and prepared with notes before each 
seminar. Students will be asked to prepare critical and creative input for in-class group activities 
(e.g. preparing questions or artistic responses to readings to share in small group discussions). 
Students will also be expected to collaborate with other classmates for a short interactive 
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presentation.  
 
On the LEARN pages for this course, students will find a folder for each week with detailed 
information about each session's content, specifying what should be read and/or watched and what 
other preparation should be carried out prior to each session.  
Students will be expected to participate in all aspects of the course through active listening, 
discussion, collaboration and critical and creative thinking. Students are not required to have a 
background in philosophy to take the course.  

 

Keywords 
 

Contacts 

Course 
organiser 

Dr Andrea R. English  

Tel: (0131 6) 51 6172 

Email:   andrea.english@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education 
 

Course Title 

Adult education and lifelong learning (EDUA11189) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The general aim of the taught course is to consider the changing relationship between adult 
education and lifelong learning and to explore the possibilities in the current context of realigning 
both for an agenda informed by commitments to social justice, equality and greater democracy. 
One of the implications of the rise of lifelong learning in the UK, Europe and beyond has been to 
reassert a human resource focus which prioritises training for work and the value of 
competitiveness. The broader interest in adult learning for personal, social and political purposes – 
for caring, sharing and cooperation - has been marginalised in this process. It is important 
therefore to analyse the ambiguities and ambivalence of lifelong learning rather than assuming it 
is simply a “good thing”. The content of the course will include theoretical analysis, policy 
critique and practical examples of educational activities which are aimed at creating a better 
world. Selective reference will be made to both Scottish and international examples as well as the 
recent and current publications and research interests of the tutors.  Discussion and debate will be 
encouraged – and expected! 

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

 
Summary of Intended Learning Outcomes 
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     On completion of this course, students will be able to: 
 

 demonstrate a critical understanding of major theoretical and ideological perspectives which have shaped adult 
education and lifelong learning 
 

 apply a critical analysis to key policy developments shaping practice 
 

 develop creative and critical responses to developing appropriate curricula 
 

 take responsibility for identifying relevant literature and research on a given topic 
 

 communicate clearly and effectively a comprehensive understanding of a specific issue 
 

 
Assessment Information 

Prior to essay submission, students will receive feed forward guidance on their presentations and on possible 
approaches to their essay. 
 
Equivalent to 4,000 words. Total mark for the course will be a weighted average of the two assessments.  
Task 1 (25%) – Oral presentation 
 
Task 2 (75%) – Written assignment  (3000 words) 
 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Presentation skills, critical analysis, academic writing and group discussion 

Reading list   IBrookfield, S. (2006) The Power of Critical Theory, San Francisco: Jossey-Bass. 
 
  Collins M (1991) Adult education as vocation: a critical role for the adult educator London: 
Routledge 

  Crowther, J and Martin I. (2010) ‘Adult education and civil society’ in Peterson, P., Baker, E. and 
McGaw, B. (eds) International Encyclopaedia of Education, vol 1, 191-197. 

  Freire, P. (1972) Pedagogy of the Oppressed, London: Penguin. 
 
  lleris, K (2003) Towards a contemporary and comprehensive theory   of learning, International 
Journal of Lifelong Education, 22 (4) 396-406. 

 
  Sandlin, J., Wright, R. and Clark, C. (2011) Re-examining theories of adult learning and 
development through the lens of public pedagogy, Adult Education Quarterly, 63 (1) 3-23. 

 
  Also see Studies in the Education of Adults 
  Journal of Adult and Continuing Education 

Study Abroad Not entered 

Study Pattern 20 contact hours combining lectures, project work, seminar and self-study 

Keywords Community, power, critical analysis and the politics of policy 

 
 
Contacts 

Course 
organiser 

Dr  Jim Crowther        
Tel: (0131 6) 51  
Email:   @ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 
Tel: (0131 6)51 4241 
Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Physical education and well-being futures   (EDUA11190) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course aims to investigate possible futures for physical education and well-being in light of 
ever-changing political, academic and professional developments.  Building on an understanding of 
key historical influences and personal physical education narratives, the course seeks to help 
students and practitioners negotiate the congested and contested nature of the contemporary 
physical education arena.  The positioning of physical education within different education, 
health, well-being, sport, lifelong learning and policy discourses will be explored, as will the 
relationship between the physical education profession and the key stakeholders who shape 
contemporary visions of physical education.   Notably, the course will help students analyse the 
impact that recent shifts in the theoretical perspectives informing physical education have had on 
the profession’s engagement with current policy contexts.  With this background, the course 
engages students and practitioners in discussion about physical education futures in both the wider 
and more localised personalised contexts.  Critical engagement with this specialist discourse will 
support students’ informed, coherent and principled educational decisions when reviewing national 
education priorities.  Through its commitment to high levels of disciplinary knowledge and 
research inquiry, the course promotes students’ active engagement in the learning process as part 
of their career-long professional development. 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

Summary of Intended Learning Outcomes 

By the end of the course students should be able to:  
 

1. Critically analyse key historical and contemporary developments within physical education and well-being 
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2. Critically examine connections between current visions of physical education and wider health, well-being, 

sport and lifelong learning agendas  
 

3. Critically analyse major factors influencing contemporary policy developments in physical  
education and well-being 
 

4. Develop an informed view on how physical education and well-being can be justified with regard to a range of 
national and international policy contexts 
 

5. Cultivate a research-informed vision of potential futures for physical education and well-being in primary and/or 
secondary school settings 
 

Assessment Information 

The assessment tasks for this course will be two-fold: a group presentation and a (3000) word essay. The group 
presentation will comprise 25% of the final grade - the essay 75%. For the presentation task students will work in 
small groups to plan and deliver a 10 minute presentation in which they critically analyze literature related to the 
course.  The essay will involve an analysis of contemporary physical education and well-being research and policy 
documentation.  This analysis will act as the basis for consideration of potential physical education and well-being 
futures.  Prior to the submission of the essay submission, students will receive feedforward guidance on their 
presentations and on possible approaches to their essay. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 
Haerens, L. Kirk, D. Cardon, G. and De Bourdeaudhuij, I. (2011) Toward the Development of a 
Pedagogical Model for Health-Based Physical Education, Quest, 63, 321-338. 
 
Kirk, D. (2010) Physical Education Futures, London, Routledge.  
 
MacAllister, J. (2013) The ‘physically educated’ person: physical education in the philosophy of 
Reid, Peters and Aristotle, Educational Philosophy and Theory 
 
Penney, D. and Chandler, T. (2000) Physical Education: What future(s)? Sport, Education and 
Society, 5 (1) 71- 87. 
 
Priestley, M. & Biesta, G. (Eds) (2013) Reinventing the Curriculum: New Trends in Curriculum 
Policy and Practice. Bloomsbury: London. 
 
Thorburn, M. (2015) Theoretical constructs of well-being and their implications for education, 
British Educational Research Journal, Available online 
at: http://onlinelibrary.wiley.com.ezproxy.is.ed.ac.uk/doi/10.1002/berj.3169/pdf  
 

Study Abroad Not entered 

Study Pattern   

Keywords 
 

Contacts 

Course 
organiser 

Dr Mike Jess 

Tel: (0131 6) 51 6646 

Email:   Mike.Jess@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 

 

http://onlinelibrary.wiley.com.ezproxy.is.ed.ac.uk/doi/10.1002/berj.3169/pdf
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Course Descriptor: MSc Education 
 

Course Title 

Professional learning and innovation in physical education (EDUA11191) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The aim of this course is to examine the complex nature of professional learning as teachers and 
other professionals strive to cope with the demands of ever-changing workplaces and lifestyles in 
the 21st century. With professional learning increasingly recognised as a career-long endeavour, the 
course investigates how contemporary conceptualisations of professional learning are moving away 
from traditional modernist views towards more postmodern perspectives. In particular, the course 
analyses how professional learning is increasingly being informed by thinking from complexity, 
constructivist and situated perspectives and is beginning to be actively engage professionals in a 
more open-ended, inquiry-based and collaborative learning process. Accordingly, the course 
considers how contemporary professional learning approaches are leading to revised notions of 
leadership and how students and practitioners explore their potential as innovators, change agents 
and future leaders. The course will also consider how professional identities, professional learning 
communities, networks, distributed leadership and digital technologies are all beginning to impact 
on the on-going evolution of professions.  

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 
 

Summary of Intended Learning Outcomes 

By the end of the course students should be able to: 
1. Critically examine traditional and contemporary conceptions of professional learning and practitioner inquiry in 

physical education and associated professions 



 77 

 
2. Review contemporary theoretical perspectives informing conceptions of professional learning as a career-long 

endeavour, notably from complexity, constructivist and situated perspectives 
 

3. Explore contemporary thinking about leadership, innovation and change within professional learning 
communities 
 

4. Investigate contemporary professional learning, innovation, change and leadership within physical education and 
associated contexts  
 

5. Critically analysis their personal professional learning histories as the catalyst to explore the possibilities for 
future professional learning 

 

Assessment Information 

The assessment tasks for this course will be two-fold: reflective journals and a (3000) word essay. The reflective 

journal will comprise 25% of the final grade - the essay 75%. For the reflective journal, students will carry out a 

critically reflective analyses on key professional issues related to the course. For the essay, students will critically 

reflect on current professional learning practices within the area of physical education and well-being.  Where 

appropriate, opportunities to work collaboratively with colleagues will be included as part of this assessment. For 

students not currently working in professional settings, the essay will involve a critically reflective self-study based 

on students’ previous experiences within physical education or related settings.  Prior to essay submission, students 

will receive feedforward guidance on their presentations and on possible approaches to their essay. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 
Bechtel, P. & O’Sullivan, M., (2006), Effective professional development: What we know. Journal 
of Teaching in Physical Education, 25, 363-378.  
 
Gusky, T., (2002), Professional Development and Teacher Change. Teachers and Teaching: theory 
and practice, 8/3 & 4, 381-389. 
 
Hargreaves, A., (2005), Educational change takes ages: Life, career and generational factors in 
teachers’ emotional responses to educational change. Teaching and Teacher Education, 21/8, 967-
983. 
 
Pithouse, K., Mitchell, C. & Weber, S., (2009), Self-study in teaching and teacher development: a 
call to action. Educational Action Research. 17/1, 43-62. 
 
Stoll, L., Bolam, R., Mcmahon, A., Thomas, S., Wallace, M., Greenwood, A. & Hawkey, K., (2005), 
Setting professional learning communities in an international context. National college for School 
Leadership: Nottingham. 
Wallace, C. & Priestley, M., (2011), Teacher beliefs and the mediation of curriculum innovation in 
Scotland: A socio-cultural perspective on professional development and change. Journal of 
Curriculum Studies online 

 

Study Abroad Not entered 

Study Pattern   

Keywords 
 

Contacts 



 78 

Course 
organiser 

Dr Mike Jess 

Tel: (0131 6) 51 6646 

Email:   mike.jess@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Physical Education and Well-Being across the School Years (EDUA11192) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course aims to support students’ and practitioners’ critical engagement with key factors 
influencing contemporary physical education and well-being developments across the school years.  
Building on recent shifts in theoretical perspectives, the course investigates the potential of school 
physical education and wellbeing experiences to engage with emerging educational, lifelong and 
policy agendas.  In particular, the course considers how more constructivist, situated and critical 
views of learning are beginning to influence the overarching nature of contemporary curriculum, 
pedagogy and assessment practices across the school sector.  The course will help students 
critically reflect on contemporary holistic and models-based approaches aimed at improving the 
meaningfulness of young people’s physical education and well-being experiences.   Accordingly, 
students will explore how school physical education may connect with children and young people’s 
lives outside the school setting and also with wider policy contexts.  The course will also offer 
students and practitioners the opportunity to critically reflect upon their own experiences of 
school physical education and well-being and evaluate their personal development as potential 
curriculum innovators as they situate their developing knowledge and understanding in their 
current contexts.    

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

Summary of Intended Learning Outcomes 

By the end of the course students should be able to:  
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1. Critically reflect on the shifting theoretical perspectives informing contemporary conceptions of physical 
education and well-being across the school years 

 

2. Engage in the critical investigation of overarching traditional and contemporary approaches to school physical 
education curriculum, pedagogy and assessment 

 

3. Explore the possibilities of physical education and well-being practices connected to lifelong and life-wide 
learning agendas 

 

4. Undertake a collaborative inquiry approach to critically explore key factors influencing physical education and 
well-being within school contexts 

 

5. Engage in a critical self-study approach to position their personal experiences and practices within a future 
vision of physical education and well-being 

 

Assessment Information 

The assessment tasks for this course will be two-fold: individual presentations and a (3000) word essay. The group 
presentation will comprise 25% of the final grade - the essay 75%. For the presentation task students will deliver a 10 
minute presentation that critically analyses an academic paper related to the course. For the essay students will 
undertake a critical reflection on contemporary developments in school physical education and well-being and 
evaluate how the key conclusions may impact upon their personal engagement with future developments in school 
physical education and well-being agendas.  Prior to essay submission, students will receive feedforward guidance on 
their presentations and on possible approaches to their essay. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 
Bailey, R. P., Armour, K., Kirk, D., Jess, M., Pickup, I. & Sandford, R., (2009). The  
Educational Benefits Claimed for Physical Education and School Sport: an Academic  
Review. Research Papers in Education, 24(1), 1-27. 
 
Ennis. C. (Ed) (2016) Routledge Handbook of Physical Education Pedagogy, Routledge.  London 
Griggs, G., & Petrie, K., (Eds) (2017), The Handbook of Primary Physical Education, Routledge, 
London  
Ovens, A., Hopper, T., & Butler, J., (Eds). (2012). Complexity Thinking in Physical Education: 
Reframing Curriculum, Pedagogy and Research, London: Routledge 
 
Thorburn, M (2017), Wellbeing and Contemporary Schooling, Routledge, London  
 

Study Abroad Not entered 

Study Pattern   

Keywords 
 

Contacts 

Course 
organiser 

Dr Mike Jess 

Tel: (0131 6) 51 6646 

Email:   Mike.Jess@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 

 
Course Descriptor: MSc Education  
 

Course Title 
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Developing Professional Identity (EDUA11221) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course is designed to help students develop knowledge and understanding of what it means to 
be a professional practitioner in the broad education sector and beyond.  It will enable students to 
make connections between academic theory, professional practice and the student’s own past, 
current and future professional development.  Students will participate in the course as ‘becoming 
professionals’ with a view to gaining insight to and clarity of their own projected career pathway. 
The learning programme will explore the complex and dynamic relationship between theory and 
professional practice.  The course will critically examine the knowledge, skills and values that 
inform professional issues and challenges.  
 
Students will be introduced to key theoretical sources concerning notions of professionalism, 
models of practice and dimensions of learning.  Drawing from these sources students will be 
encouraged to critically examine issues relating to professional development in general. The 
breadth of topics studied will include communities of practice, judgment, decision-making, 
workplace learning and practice intervention.  
 
Students will be encouraged to analyse and articulate their own objectives in relation to ongoing 
learning and development. 
 

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

  

 

Summary of Intended Learning Outcomes 

On completion of this course participants will be able to: 
 

 Engage in critical discussion on the nature of professionalism, on professional values and the 
relationship between enquiry, relevant theory and professional practice 
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 Articulate personal learning needs in relation to future career objectives and ongoing professional 
learning and development.  

 Demonstrate originality or creativity in the application of knowledge, understanding and practices 

 Understand the impact of changing social and cultural contexts on the tasks undertaken by 
professional Practitioners 

 Develop awareness of the wide and often unpredictable variety of challenges faced by the modern-
day professional practitioner 

 
 

Assessment Information 

Essay assignment of 4000 words. 
 
OR 
 
Equivalent to 4,000 words. Total mark for the course will be a weighted average of the two assessments.  
 
Task 1 (25%) – Oral presentation 
 
Task 2 (75%) – Written assignment  (3000 words) 
 
Prior to the assignments students will be given guidance on what is required. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 
Banks, S. (2010) (ed) Ethical Issues in Youth Work, (2nd Edition), London: Routledge. 
Barton, D. & Tusting, K. (Eds.) (2005) Beyond Communities of Practice. New York: Cambridge 
University Press. 
Fraser, N (2005) Reframing Justice in a Globalizing World  New Left Review, 36 pp. 69-88) 
Friedson, E. (1994) Professionalism Reborn, New York: Policy Press. 
Hodkinson, P. and Issitt, M. (eds)(1995) The Challenge of Competence: Professionalism through 
Vocational Education and Training, London: Cassell. 
Scanlon, L. (2011) Becoming a Professional. London: Springer available to download from publisher 
website at: http://link.springer.com.ezproxy.is.ed.ac.uk/book/10.1007%2F978-94-007-1378-9   
Schon, D. A. (1983) The Reflective Practitioner: How Professionals Think In Action, London: 
Temple Smith. 
Wenger, E. (1998) Communities of practice: learning, meaning, and identity, Cambridge: 
Cambridge University Press. 

Study Abroad Not entered 

Study Pattern   

Keywords 
 

Contacts 

Course 
organiser 

Dr  Ian Fyfe 

Tel: (0131 6) 51  

Email:   @ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 

 
  

http://link.springer.com.ezproxy.is.ed.ac.uk/book/10.1007%2F978-94-007-1378-9
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Course Descriptor: MSc Education  
 

Course Title 

Supporting Learning in Organisations through Training and Development (EDUA11273) 
(formerly Designing, Delivering and Evaluating Training) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course 
website 

None Taught in 
Gaelic? 

No 

Summary This course aims to develop knowledge, understanding and skills in the design and delivery of 
learning interventions relevant to different organisational contexts. The course explores the theory 
and practice of training and development and instructional design, and critically examines claims 
as to how organisations can facilitate and support engagement in learning.  

Course 
description 

Learning and development (L&D) practices aim to support, facilitate and manage learning for 
groups and individuals in organisational contexts. It focuses on developing technical, procedural 
and professional skills, as well as the complex knowledge and understandings required to operate 
in dynamic and unpredictable environments. L&D practice encompasses a broad range of 
approaches, of which formal training and planned learning experiences form just a part.  L&D has 
moved away from a ‘training’ focus to a focus on learning, on designing learning experiences that 
are engaging, and facilitating informal and shared learning, tacit learning and reflective practice. 
Traditional notions of learning as the acquisition of knowledge and skills have been replaced by a 
wider concept of learning as a complex set of processes. As well as knowledge and skills, learning 
includes insights, meanings, and values.  Emotional and social dimensions play an important part in 
learning, and both individual and social processes are involved. 

 

The course will examine these issues through critical reflection on theory and research, including 
ethical and professional perspectives, drawing on understandings from education, human resource 
development, management studies, psychology and neuroscience. There is a practical component 
to develop skills relevant to planning, design and delivery of learning interventions. Indicative 
content includes: 
 
Understanding training and learning in the organisational context- learning theories, individual and 
social learning, work-based learning. 
 
Planning learning – Identifying and analysing organisational and individual training needs, L&D 
strategy, stakeholder engagement. 
 
Designing learning interventions – learning theories applied to planning courses and L&D 
interventions, on-the-job and off-the job L&D methods and approaches. 
 
Delivery of training - facilitation and presentation skills, creating a learning environment. 
Monitoring and evaluation of L&D interventions. 
Learning consolidation – organisational contexts to support practice, assessment tasks, reflection. 
 

Organisational contexts – organisational and L&D processes and practices to support application 
and development of skills and knowledge.  
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Reviewing and continuing learning – creating a workplace environment which supports continuing 
learning, personal development planning. 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

Summary of Intended Learning Outcomes 

On completion of this course, the student will be able to: 
1. Critically explore the nature and context of learning and development in organisations. 
2. Critically evaluate and apply approaches for identifying learning and development (L&D) needs in 

organisational contexts. 
3. Critically evaluate learning, training, development and instructional design theories and principles and 

their application. 
4. Design learning plans and interventions to support learning to meet identified needs in various 

organisational contexts 
5. Demonstrate skills of delivery and facilitation of learning through a range of methods. 

 

Assessment Information 

Final assessment will take the form of a 4,000-word essay setting out a training/development plan or strategy for an 
identified group, context or topic. The paper will detail the programme, rationale, implementation strategy, 
evaluation approaches, and resource requirements of the proposal, and will demonstrate a critical analysis through 
appropriate use of theoretical perspectives. 
Students will be required to participate in a number of structured tasks during the taught programme, and these 
provide a basis of conceptual understanding and formative assessment. 
Tutor and peer feedback will be given on an individual written assignment and group presentations. 
 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 
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Reading list Indicative Reading for this course includes: 

Blanchard, P.N. and Thacker, J.W. (2012) Effective Training: systems, strategies and practices 5th 
edition, Pearson Education. 
 
Gibb, S. (2011) Human resource development: processes, practices and perspectives. 3rd ed. 
Basingstoke: Palgrave MacMillan. 
 
Gold, J., Holden, R., Iles, P, & Stewart, J., Beardwell, J (2013) Human Resource Development: 
theory and practice, 2nd Edition Palgrave Macmillan 
 
Sadler-smith, E. (2006) Learning and Development for Managers: perspectives from research and 
practice, Blackwell publishing. 
 
Smith, P.J. and Sadler-Smith, E. (2006) Learning in organisations: complexities and diversities. 
London: Routledge.  
 
Stewart, J. & Cureton, P. (2014) Designing, Delivering and Evaluating L&D: Essentials for Practice. 
McGraw Hill Education 
 
Stewart, J. & Rigg, C. (2011) Learning and Talent Development, CIPD publishing 
 
Valentin, C. (2016) Enhancing Participant Engagement in the Learning Process, London: CIPD 
Publishing 
 

Study Abroad Not entered 

Study Pattern  20 contact hours combining lectures, seminars, group projects and self-study 

Keywords Training design, learning and development, training methods, organisational learning 

Contacts 

Course 
organiser 

Dr Claire Valentin  
Tel: (0131 6) 51 6195 
Email: Claire.valentin@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 
Tel: (0131 6)51 4241 
Email: mairi.ross@ed.ac.uk 

 

 

  



 86 

Course Descriptor: MSc Education  
 

Course Title 

Human Resource Development: theory and practice (EDUA11279) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Summary Human Resource Development (HRD) encompasses approaches to facilitate learning and develop 
capabilities in and for work. It operates at the individual, group, organisational and societal level, 
and in a broad range of organisational contexts. This course will develop a critical understanding 
of the nature and scope of HRD practice, and the potential and limitations of the contribution of 
HRD. A central focus will be on examination of learning in organisational contexts. 
 
 

Course 
description 

The course will examine the components of HRD theory and practice, and critically explore 
arguments for the contribution that HRD support for learning can make towards achieving 
organisational goals.  It will examine the roles and practices of HRD practitioners, and approaches 
and perspectives on the strategic management of HRD. This will be achieved through examination 
of theory and research reflecting the development of the discipline and current research and 
debates, drawing on literatures from management and organisation theory and HRD. Theoretical 
reflection will be contextualised through case studies and group tasks based on examples of 
contemporary practice. 
Indicative content:  
HRD key concepts and debates – definitions, learning versus performance, business partner role, 
HRD and human resource management (HRM). 
HRD literatures and research – the contribution of different disciplines to HRD; critical 
perspectives on HRD. 
The contextual historical, economic, social, cultural, sectoral and organisational factors that 
influence policy and practice in HRD.  
HRD practice –the range of formal and informal HRD interventions and methods. 
HRD in practice - HRD plans and programmes; strategic HRD. 
The HRD contribution to organisational change processes. 
International perspectives on HRD. 
National HRD - the nature and content of national and organisational policies and strategies for 
HRD. 
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Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

Summary of Intended Learning Outcomes 

On completion of this course, the student will be able to: 
1. Critically consider the nature of HRD and its focus on facilitating learning. 
2. Critically explore the context, purposes and practices of HRD   
3. Develop critical understanding and skills in the development of strategic HRD policies and plans 
4. Critically engage with the key theories and perspectives on HRD planning and practice 
5. Develop a critical awareness of the opportunities, constraints and dilemmas associated with HRD at the 

individual, group, organisational and societal levels. 
 

Assessment Information 

Final assessment will take the form of a 4,000-word essay  
 
Students will be required to participate in a number of structured tasks during the taught programme, and these 
provide a basis of conceptual understanding and formative assessment. 
Tutor and peer feedback will be given on an individual written assignment and group presentations. 
 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Carbery, R. & Cross, C. (2015) Human Resource Development: A Concise Introduction, Palgrave 
Macmillan 
 
Gibb, S. (2011) Human resource development: processes, practices and perspectives. 3rd ed. 
Basingstoke: Palgrave MacMillan. 
 
Gold, J., Holden, R., Iles, P, & Stewart, J., Beardwell, J. (2013) Human Resource Development: 
theory and practice, 2nd Edition Palgrave Macmillan 
 
McGuire, D. (2014) Human Resource Development: theory and practice, 2nd Edition, Sage 
Publications. 
 
Mankin, D. (2009) Human Resource Development, Oxford University Press. 
 
Potoker, E.S. (2010) International Human Resource Development: a leadership perspective, 
Routledge. 
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Stewart, J. & Rogers, P. (2017) Studying Learning and Development: context, practice & 
measurement, CIPD publishing. 
 
Walton, J. & Valentin, C. (2014) Human Resource Development: Practices and Orthodoxies, 
Palgrave Macmillan 

Study Abroad Not entered 

Study Pattern  20 contact hours combining lectures, workshops, groups projects and self-study 

Keywords 
 

Contacts 

Course 
organiser 

Dr Claire Valentin  
Tel: (0131 6) 51 6195 
Email: Claire.valentin@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 
Tel: (0131 6)51 4241 
Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Comparative Analysis in Education (EDUA11336) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The course aims to provide student with a comprehensive overview of the theories and 
methodologies used in comparative education research.  
 
It includes on overview on:- 
(1) the models and frameworks used to define comparative education 
(2) the tools available for sampling and measuring within comparative education  
(3) the research methodologies applied to conduct comparative research 

 
The course will enable students to critically evaluate the soundness of research in the field of 
comparative education. 
 
The course will consist of ten lectures and will balance between lecturing and specific practical 
exercises in class. 
 
 
Phase 1 
The first few sessions will mainly focus on aims, theories and models of comparative education, 
including the core definitions of comparative education and the mainstream comparative models. 
Differences between international and comparative education as comparative education does not 
automatically refer to international education. It refers to comparisons between groups, but also 
to comparisons over time. 
 
We will work on examples of comparative education, such as journal articles that contain a 
comparative element. A range of articles will be chosen in order to reflect the differences as 
discussed in the models and classifications. 
 
Phase 2 
Having introduced the core definitions and models, we will focus on the importance of the sample 
and of selection the groups to be compared in the comparative research. Several tools to inform 
the sample selection will be discussed, such as the role of welfare typologies in order to select 
countries, the concept of statistical neighbours to explore similar or different counties, provinces 
or Local Authorities, the role of school and university rankings, tools available to classify 
workplaces and industries, time will also be used to focus on the importance of standardised 
measurements and concepts. We will discuss the need for formulating concepts that will be 
understood in the different selected groups. Also, we will discuss standardised measurements and 
coding schemes used in comparative research. Examples include the ISCED classification, the 
Goldthorpe class schema, the ISCO-88 classification, standardised achievement tests.  
Comparative education does not only refer to comparing between groups, but also to comparing 
the same groups over time. During this session, we will explore various existing longitudinal studies 
in the field of education, and will focus on various types including case studies, life course 
perspective studies, birth cohort studies and biographical studies. 
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Phase 3 
As a last phase within this course, students will work towards undertaking research, starting with 
focussing on research aims, objectives and questions. Students will work in small groups and will 
chose a research topic, formulate research questions, and defend the choice of their sample. 
Examples of quantitative, qualitative and mixed methods studies in comparative education. Based 
on journal articles, three different types of studies will be introduced, analysed and discussed. 
Core work by Ragin the comparative method: moving beyond quantitative and qualitative research 
will be used as a core guidance within this session. We will also work on research design and 
methods. We will be also discuss a range of comparative analytical techniques, including t-tests 
and ANOVAs for quantitative research, and the qualitative comparative method for qualitative 
research. Existing research examples will be explore. 
 

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes  

   

Summary of Intended Learning Outcomes 

On completion of this course students will be able to demonstrate: 
 

1. at the end of the course, students should be able to critically analyse the key challenges and issues of 
conducting comparative education research 

2. at the end of the course, students should be able to critically analyse the major streams, models and 
classifications used in comparative education research 

3. at the end of the course, students should be able to critically analyse the tools available for sampling and 
measuring in comparative education research 

4. at the end of the course, students should be able to design sound research questions and designs that can 
be used in comparative research methods 

5. at the end of the course, students should be able to evaluate the strengths and weaknesses of research 
published in the field of comparative education 

Assessment Information 

Essay assignment of 4000 words in which students will have to evaluate the comparative components of a published 
journal article. The course organiser will select three articles from which the students can choose. 
 
Prior to essay submission, students will receive feedforward guidance on possible approaches to their essay. This will 
be built in in one of the face-to-face sessions. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
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Transferable 
skills 

 

Reading list Core texts for this course are:  
 
 
Bray, M., Adamson, B. & Mason, M. (eds) (2007). Comparative education research: approaches 
and methods. Hong Kong: Comparative Education Research Centre.  
 
Bray, Mark & Thomas, R. Murray (1995): Levels of Comparison in Educational Studies: Different 
Insights from Different Literatures and the Value of Multilevel Analyses, Harvard Educational 
Review, Vol.65, No.3, pp.472-90. 
 
Esping-Andersen, G. (1990). The three worlds of welfare capitalism. Princeton, NJ: Princeton 
University Press. 
 
Hantrais, L. (2008). International comparative research: theory, methods and practice. 
Basingstoke: Palgrave-MacMillan. 
 
Lor, P. (2011). Methodology in comparative studies. In: Lor, P (Ed.) International and 
Comparative Librarianship. Online available at: http://peterlor.com/the-book/  
 
Noah, H.J. & Eckstein, M. (1998). Doing Comparative Education: Three Decades of Collaboration. 
Hong Kong: Comparative Education Research Centre, University of Hong Kong. 
 
Raffe, D. (2007). Learning from ‘home international’ comparisons: 14-19 policy across the United 
Kingdom, In: D. Raffe and K. Spours (eds) Policy making and policy learning in 14-19 education. 
London: Bedford Way Papers, University of London Institute of Education, pp.133-156. 
 

 

Selected readings from range of supportive texts will also be used, with students encouraged to 
develop their interests and expertise in particular aspects of pedagogy. For example, curriculum 
development; classroom organisation and management; school leadership; policy development.  

Study Abroad Not entered 

Study Pattern   

Keywords comparative research, education research 

Contacts 

Course 
organiser 

Dr Ellen Boeren 

Tel: (0131 6) 51 6233 

Email: Ellen.Boeren@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 

 
  

http://peterlor.com/the-book/
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Course Descriptor: MSc Education  
 

Course Title 

Children and Technology (EDUA11337) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

Technology plays a ubiquitous part in children’s lives from birth to adulthood, increasing our need 
to consider implications for Education. This course aims to introduce students to understanding, 
analyzing, and critically evaluating the role of technology for children in the Early Years and up 
until the end of Primary school age (0-12 years) in both home and school contexts. The course will 
cover the role of technology in children’s everyday lives; and the more explicit use of technology 
to enhance learning, including children learning to be creators, as well as critical consumers, of 
technology. The course consists of weekly lectures and tasks between sessions, with technology 
used innovatively for teaching and learning. There is also great emphasis on working in groups, 
including a collaborative assignment. 
 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

  

Summary of Intended Learning Outcomes 

On completion of this course, students will be able to: 
 

1. demonstrate knowledge and critical understanding of theories, principles and concepts concerning the role 
of technology in the early years and demonstrate critical awareness of current debates surrounding 
technology for this young age group 

 
2. collaboratively plan, execute and present a professional evaluation of an early years learning technology 

context 
 



 93 

3. critically identify, define, conceptualise and analyse the complex range of factors influencing young 
children’s interaction with technology 

 
4. use a wider range of ICT applications to enhance and support collaborative work both in co-located 

sessions and online 
 

5. take responsibility for own work and some responsibility for the work of others whilst working in peer 
relationships 
 

Assessment Information 

1. Online Blog Participation (10%) 
A question will be posed at the end of each lecture to encourage online discussion between lectures. This mode of 
discussion is intended to compliment the co-located seminar, in particular, encouraging written comments from 
those less confident in verbal. A mark will be awarded for commenting each week (participation), regardless of 
quality of comment. 
 

2. Collaborative Presentation (20%) 
Students will be asked to provide a presentation critically reviewing a particular context of children and technology 
(following a feed forward similar task). Marks will be awarded to the group and then allocated by the group between 
individuals. This form of assessment has precedent and is intentionally assessing collaborative skills, as well as 
presentation/content. 
 

3. 2,000 Word Essay (70%) 
Students will be given a selection of academic papers focusing on children and technology and asked to critique, 
drawing upon learning throughout the course.  
 
Formative Feedback 
Students will be given verbal feedback on their first blog participation task at the start of the course. They will 
receive feedback on a group storyboard for the collaborative presentation task. And individuals will receive written 
feedback on a page outline for the essay task. Furthermore, the course tutors will provide feedback for some weekly 
blog tasks through the blogging interface.  
 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Burke, Anne & Marsh, Jackie (eds.) (2013) Children's Virtual Play Worlds: culture, learning and 
participation. Peter Lang: New York. 
 
Chaudron S. et al. (2015). Young children (0-8) and digital technology: A qualitative exploratory 
study across seven countries (528pp) JRC 93239. Joint Research Centre, European Commission. 
 
Clements, D.H. and J. Sarama (2003). Strip mining for gold: Research and policy in educational 
technology: A response to fool's gold. AACE Journal, 11(1): p. 7-69. 
 
Luckin, R., et al., (2012). Decoding learning: The proof, promise and potential of digital education. 
Nesta; London. 
 
Papert, S. (1987). A critique of technocentrism in thinking about the school of the future, in 
Epistemology and Learning Memo #2, MIT. 
 
Papert, S. (1980). Mindstorms: children, computers, and powerful ideas. New York: Basic Books. 
 
Selwyn, Neil (2013) Distrusting Educational Technology: critical questions for changing times. 
Routledge: London. 
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Study Abroad Not entered 

Study Pattern  20 contact hours combining lectures, videos, seminars and self-study 

Keywords Children; Technology; Early Years; Digital; Computing 

Contacts 

Course 
organiser 

Dr Andrew Manches  

Tel: (0131 6) 51 6242 

Email: a.manches@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

The Curriculum: Context, Change, and Development (EDUA11338) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The main aims of this course are to develop students' critical awareness of curricula and the role 
they play in social reproduction and cultural selection and to evaluate curriculum development in 
light of theories of Education.  
 
This course introduces a variety of perspectives to understand curricula, by reflecting on 
sociological and philosophical approaches to international curriculum studies. Through case 
studies, the course will examine the change and development of curricula to locate different 
traditions and theories into practice. The course provides students with an opportunity to 
synthesise ideas, debate and evaluate a range of values, purposes and practices associated with 
curriculum changes within and across various global contexts. 
 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 
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Summary of Intended Learning Outcomes 

On completion of this course, the student will be able to:  
 
1.demonstrate knowledge of the principal concepts and theories relating to the study of the curriculum 
 
2.demonstrate a critical understanding of possible philosophical and social stances and the implications for 
curriculum change 
 
3.apply knowledge and critically analyse curriculum change in local and global contexts 

Assessment Information 

The assessment for the course will be based on a combination of  
 
1) 20% Group Presentation  
Students will be expected to work in groups to conduct and present a case study of curriculum change in a particular 
context. The presentation will be marked on its content and delivery. 
 
2) 80% 3000 words assignment  
Students will be expected to write an essay on a given topic. Students can discuss relevant issues in a particular area 
of education in a context with which they are familiar (e.g. pre-school curriculum in Scotland, foreign language 
studies in China). Cross component compensation is allowed. Prior to essay submission, students will receive 
feedforward guidance on possible approaches to their essay.  
 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Apple, M. (1993). Official Knowledge: democratic education in a conservative age. New York: 
Routledge. 
 
Apple, M. (Ed.). (2010). Global Crises, Social Justices, and Education. New York: Routledge. 
 
Carr, D. (2003). Marking Sense of Education: An Introduction to the Philosophy and Theory of 
Education. London: Routledge. 
 
Lawn, M., & Barton, L. (Eds.). (2012). Rethinking Curriculum Studies: A Radical Approach. London: 
Routledge. 

Study Abroad Not entered 

Study Pattern 20 contact hours combining lectures, videos, seminars and self-study 

Keywords Curriculum, education 

Contacts 

Course 
organiser 

Dr Jingyi Li  

Tel: (0131 6) 51 6205 

Email: Jingyi.li@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Youth Studies  (EDUA11348) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

Focusing on the contemporary lives and lifestyles of young people, this proposed course critically 
examines contrasting sociological standpoints that bring comprehensive knowledge and 
understanding to the meaning of youth in the 21st century. The themes of the course will engage 
students in an exploration of the broad context of youth and the challenges this presents for 
educators. The course programme will look in-depth at social, economic and political issues 
affecting young people in today’s society. Learning will focus on the institutions, structures and 
transitional pathways that shape and define the unique life stage between childhood and 
adulthood. 
 
The course content will encompass an array of related topics including; post-school transitions, 
generational change, youth policy, community engagement, political participation, deviance, 
health, employment and emerging technologies. The taught programme will draw on contemporary 
literature and research that offers insight to the contrasting experiences of young people 
internationally identifying common challenges and divergent sociological perspectives. 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

  

 

 
 
Summary of Intended Learning Outcomes 
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On completion of this course, the student will be able to: 
 
1. Critically examine and evaluate theoretical conceptualisations of contemporary youth. 
 
2. Identify and critique the array of features that shape the transitional pathways from childhood to adulthood. 
 
3. Develop knowledge and understanding of theoretical perspectives on young adulthood drawing on international 
research and literature. 
 
4. Appraise the significance of contrasting generational experience across comparable nation states. 
 
5. Articulate the impact of social, economic and political factors on the lives and lifestyles of modern-day youth. 
 

Assessment Information 

1. The students will be expected to undertake a thematic individual investigation focused on the selected topic area 
of interest. 
 
The students will make use of a VLE (e.g. Padlet Wall) on which they will post material of interest and relevance to 
their selected theme. Each student will be asked to gather source literature, media clips and digital images related 
to their theme and post these on their personal wall accompanied with written descriptive summary of core 
literature identified in the form of an annotated bibliography (1000 words, submitted electronically mid-semester). 
(An example of a populated Padlet Wall will be made available to students)   
Each Padlet Wall has a unique URL which can also be accessed by the tutor to allow for formative feedback to be 
given to each student individually within 15 working days on content of the wall and accompanying bibliography on 
the relevance of the literature and media sources gathered.  
The Padlet Wall and bibliography will count as 25% of the overall grade. (Marking Criteria will be made available) 
 
2. Students will also submit an essay of 3000 words after the completion of the taught sessions drawing on material 
gathered for task 1 to address the above assignment and present a critical discussion to demonstrate their learning 
and understanding of a selected topical issue.   
The essay will count as 75% of the overall grade 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Indicative Reading for this course includes: 

Côté, J. (2014) Youth Studies: Fundamental Issues and Debates. Basingstoke: Palgrave MacMillan.  
 
Furlong, A. (2012) Youth Studies: An Introduction. Abingdon: Routledge. 
 
Woodman, D. & Wyn, J. (2015) Youth and Generation: Rethinking change and inequality in the 
lives of young people. London: Sage. 
 
Buckingham, D., Bragg, S. & Kehily, M. J. (2014) Youth Cultures in the Age of Global Media. 
Basingstoke, Palgrave Macmillan. 
 
Cieslik, M. & Simpson, D. (2013) Key Concepts in Youth Studies. London: Sage. 
France, A. (2007) Understanding Youth in Late Modernity. Maidenhead: Open University Press. 
 
Furlong, A. (Ed.) (2009) Handbook of Youth and Young Adulthood. London: Routledge. 
 
MacDonald, R., Shildrick, T. & Blackman, S. (2013) Young People, Class and Place. Hoboken: Taylor 
and Francis. 
 
Sukarieh, M. & Tannock, S. (2014) Youth Rising? : The Politics of Youth in the Global Economy. 
Hoboken: Taylor & Francis. 

Study Abroad Not entered 
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Study Pattern  20 contact hours combining lectures, seminars and self-study 

Keywords Sociology of Youth, generations, transitions, politics, policy 

Contacts 

Course 
organiser 

Dr Ian Fyfe  
Tel: (0131) 651 4803 
Email: ian.fyfe@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 
Tel: (0131 6)51 4241 
Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

The Nature of Enquiry (REDU11002) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Educational Research Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The aim of this course is to introduce philosophical and epistemological perspectives that inform 
the aims and practices of social and educational research. Discussion of the main debates between 
positivism, critical theory, constructivism, post modernism, feminism will lead to a consideration 
of the arguments and assumptions which each makes about the social world. The course will focus 
on issues of knowledge, what is knowledge, how do we know what knowledge is as well as 
determining what knowledge is for education research. 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes  

 

Summary of Intended Learning Outcomes 

On completion of this course, students will be able to: 
 

1. Critically evaluate the main traditions and paradigms of educational research 
2. Analyse the ways in which the different methodological positions affect research questions, and research 

design 
3. Demonstrate critical awareness of the values and ethical debates inherent in social and educational 

research. 
 

Assessment Information 

Currently the assessment for NoE is a 4000 word assignment. 
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However, the course has significant amounts of feedforward and formative feedback built within the course design. 
 
Students are expected to present in groups.  However, personal feedback by the course tutor is given on every 
powerpoint before the presentation.  Also the students as a group have an opportunity to meet with the tutor to 
discuss the presentation prior to presentation.   
 
During week 7 of the course students are individually required to submit a 500 word essay plan on how they think 
they will answer the essay question.  This plan is individually commented on for every student within 10 working 
days.  The students submit the plan through Turnitin and therefore comments on the plan script and general 
comments are given. 
 
In the remaining weeks the tutor having read all the plans starts to give formative feedback to the remaining class – 
based on the successes and not successes of the plans. 
 

Special Arrangements 

This course is open to students from other schools, however, please contact the course secretary prior to enrolling 
your Tutee in order to verify that there is space available; students on MSc Educational Research and MSc Education 
have priority. 
 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 

 
* Hirst P & Carr W (2005) Philosophy And Education - A Symposium, Journal of Philosophy of 
Education, vol. 39, 4, pp 615-632  
 
* Pritchard, D. (2013), Epistemic Virtue and the Epistemology of Education. Journal of Philosophy 
of Education, 47: 236-247  
 
Dewey, J. (1916). Experience and Thinking. (Chapter 11, pages 108-117.) in Democracy and 
Education. in the Public Domain, Champaign, ill: Project Gutenberg.  
http://www.gutenberg.org/files/852/852-h/852-h.htm 
 
*Schrag, F. (1992) In Defense of Positivist Research Paradigms. Educational Researcher, 21 (5): 5-
8.  
 
* Baxter, J. (2002) 'Competing discourses in the classroom: a Post-structuralist Discourse Analysis 
of girls' and boys' speech in public contexts', Discourse and Society, 13(6): 827-842.  
 
Harding, S. (1987) 'Introduction: Is There a Feminist Method?' in Harding, S. (1987) (ed) Feminism 
and Methodology. Bloomington: Indiana University Press. 
 
* Hammersley, M. (2004). Some questions about evidence-based practice in education. In G. 
Thomas & R. Pring (Eds.), Evidence-based practice in education. (pp. 133-149). Maidenhead: OU 
Press.  
 

Study Abroad None 

Study Pattern There will be 10 classes of 2.5 hours duration. 

Keywords Knowledge Understanding Education Research Enquiry 

Contacts 

Course 
organiser 

Dr John Ravenscroft 

Tel: (0131 6) 51 6181 

Email: John.Ravenscroft@ed.ac.uk 

Course secretary Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

Qualitative Research (REDU11028) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This module explores the philosophical and theoretical underpinnings of qualitative research and 
introduces students to the diversity of practice that is subsumed under the broad heading of 
qualitative research. It also engages with the practicalities of designing, implementing, analysing 
and writing up a research study which is based on a qualitative research approach. Attention is 
given to the contribution which qualitative research can make to education policy and to social 
policy more widely. Ethical issues are highlighted. A key concern throughout the module is to 
encourage participants to connect up general issues and framing perspectives with the day-to-day 
practice of carrying out qualitative research. To allow for a more interactive form of teaching, 
participants are asked over the course of the module to engage in a number of small investigative 
or analytical exercises that provide a focus for discussion.  Participants are encouraged to examine 
the effects of their own world view on their approach to designing a qualitative study, interacting 
with research participants and analysing qualitative data. 

 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites This is an advanced methods course. It 
is a compulsory course for all MSc 
Educational Research students and 
provides essential research training for 
those planning to undertake a PhD.  It 
is not suitable for those with no prior 
knowledge and experience of research.  

Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional 
Costs 

None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 
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Summary of Intended Learning Outcomes 

On completion of this course, the student will be able to: 

1. demonstrate knowledge of the literature on qualitative research and the ability to draw on this literature 
appropriately to advance arguments 

2. display an analytical approach to issues in qualitative research and to the literature on qualitative research 

3. present a well-argued, personal interpretation of issues and controversies in qualitative research 

4. design and implement a small research project using a qualitative research approach, analyse the data 
collected and write the project up in a careful, thoughtful fashion 

 

Assessment Information 

Students are required to complete a 4,000 word assignment on one of the following topics. 

TOPIC 1 

Carry out a mini-project requiring the production and analysis of qualitative data using one specific research 
instrument. Discuss your general approach and the specific techniques employed. What are the strengths and 
weaknesses of the data you have produced? 

TOPIC 2 

Focusing on a particular approach to qualitative research, (e.g. case-study research, ethnography, critical discourse 
analysis), what are the main criticisms that apply to this approach and how would you respond to them. 

TOPIC 3 

Different positions have been taken by writers on qualitative research methods on what constitutes validity and 
reliability. Set out your own personal stance on these debates and provide justification for the position you adopt. 

Guidelines on the preparation and presentation of assessments, and for information on marking criteria, are 
provided in the Generic MSc Educational Research Handbook. 

 

Module Specific Criteria: 

 knowledge of the literature on qualitative research is demonstrated and this literature is drawn on 
appropriately to advance the arguments set out in the assignment 

 an analytical approach to issues in qualitative research, and to the literature on qualitative research, is 
displayed 

 a well-argued personal interpretation of issues and controversies in qualitative research is displayed 

 where appropriate, evidence is given that a small research project has been designed, implemented, 
analysed and written up in a careful, thoughtful fashion  

Special Arrangements 

Feed Forward arrangements 

Prior to submission of the final assignment, an outline assignment may be submitted for formative feedback.  

Additional Information 

Academic 
description 

Not entered  

Syllabus 

 

Transferable 
skills 

Group presentation skills, analytic reading and writing skills, group discussion skills 

Reading list Specific chapters and journal articles will be recommended in each session. However, the 
books listed here are generally relevant for this course. 

Ritchie, J., Lewis, J., Nicholls, C.M., Ormston, R. (2014) Qualitative Research Practice; A  
Guide for Social Science Students and Researchers London: Sage. 
 
This is the principal course text and students are advised to purchase. 
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Silverman, D. (ed.) (2011) Qualitative Research: Issues of Theory, Method and Practice 3rd  
edition London: Sage. 
 
Denzin, N. K. and Lincoln, Y.S. (eds.) (2012) Collecting and Interpreting Qualitative  
Materials London: Sage. 
 
Denscombe, M. (2003) The Good Research Guide for Small-Scale Research Projects  
Maidenhead: Open University Press. 
 

Study Abroad Not entered 

Study Pattern The course has 25 hours of contact teaching time. This will be delivered in ten 2.5 hour classes.  

These sessions feature a mixture of tutor presentations with guided discussion based on reading 
specific designated texts; practical activities (e.g. interviewing, observation); class and small 
group exercises. It is expected that for almost all sessions participants will have completed 
preparatory readings and/or mini-research activities. 

Keywords Qualitative data gathering and analysis  

 

Contacts 

Course 
organiser 

Prof Sheila Riddell 
Tel: (0131 6) 51 6597 
Email: Sheila.Riddell@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 
Tel: (0131 6)51 4241 
Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education 
 

Course Title 

Quantitative Data Analysis with SPSS (REDU11029) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 20 

Home subject 
area 

Educational Research Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

This course will provide postgraduate students with an introduction to the main statistical 
concepts and techniques of analysis of quantitative data used in education and more widely in 
social sciences. It is addressed to students who have little or no experience of using quantitative 
data and it aims to enable students to develop an understanding of basic and intermediate 
quantitative methods and the ability to use these methods. Moreover, the course will support 
students in learning the statistical programme SPSS. 
 

Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes  

 

Summary of Intended Learning Outcomes 

On completion of this course, students will be able to: 
 

 understand the links between theory and method and the potential and limits of quantitative evidence  

 master descriptive and exploratory data analysis techniques  

 be able to understand and apply a range of quantitative methods  

 be able to interpret and effectively present the results of statistical analyses 

 have experience in using the computer software SPSS for all the statistical analyses covered by the course 
 

Assessment Information 
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At the end of semester 1, students will carry out a short piece of research using secondary data aimed at 
demonstrating an understanding of the use of quantitative data in empirical research enquiry and the acquisition of 
basic statistical skills. Students will receive feedforward guidance on this first assessment task that will help them 
prepare for the final assignment task. 

The final assignment, at the end of semester 2, will consist of an original piece of research conducted by the students 
on secondary data provided by the tutor (or, with the tutor’s prior agreement, based on the student’s own data). 
Students will formulate their own research question(s) and select the appropriate techniques of analyses to address 
their question(s). The assignment will include: (1) a commentary on which techniques were used, for which purpose 
and why; (2) results of the application of the techniques; (3) a discussion of the results which will include description 
and interpretation of the results and a discussion of the implications of the results for the original research question.  
 
The word limit is 3,000 words (excluding tables, graphs and references).  The final original research assignment 
represents 100% of the marks for this course. 
 

Special Arrangements 

This course is open to students from other schools, however, please contact the course secretary prior to enrolling 
your Tutee in order to verify that there is space available; students on MSc Educational Research and MSc Education 
have priority. 
 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Core texts for this course are:  
 

BOOKS 

The main textbook for the course is Fielding, J. and Gilbert, N. (2006), Understanding social 
statistics, London: Sage. (2nd Edition)  
It is strongly advised that you purchase a copy of the textbook.  

The book website is: http://cress.soc.surrey.ac.uk/~scs1ng/uss/index.html From this website 
students will download datasets, exercises and statistical tables which will be used during the 
course. 

 

Study Abroad Not entered 

Study Pattern Classes are delivered fortnightly over both Semester 1 and 2. 

Keywords SPSS, Quantitative 

Contacts 

Course 
organiser 

Professor Cristina Iannelli 

Tel: (0131 6) 51 6281 

Email: C.Iannelli@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 

 
  

http://cress.soc.surrey.ac.uk/~scs1ng/uss/index.html
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Course Descriptor: MSc Education  
 

Course Title 

Designing Educational Research (REDU11073) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To all students 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 10 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The course aims to provide an introduction to some of the most commonly used research designs in 
education. It includes an overview of (1) the importance of a robust research design to address 
specific research questions, (2) the principles on which good research designs are based and (3) 
the strengths and limitations of various research designs. The course will enable students to 
evaluate the soundness of the research design used in published educational research and 
understand and interpret the main arguments for employing different designs. 

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites This is an MSc level course and all 
students accepted to the MSc 
programme will have obtained a 
Bachelor’s degree in the past. This 
course will be taught during Term 2 and 
students will therefore have attended 
or are in the process of attending the 
other compulsory courses within the 
MSc Education (Research) pathway, 
including Quantitative Data Analysis 
using SPSS, The Nature of Enquiry and 
Qualitative Data Research. 
Students from MSc Education 
programmes can choose this course as 
an option course and will have seen 
through two of their compulsory 
research methods courses (Sources of 
Knowledge; Conceptualising Research 

Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 
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Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

Summary of Intended Learning Outcomes 

At the end of the course, students should be able to: 
1. understand the key principles of research design 
2. analyse the pros and cons of using various research designs 
3. evaluate the robustness of the design used in published research and 
4. choose and justify a suitable design to apply in their own research and  
5. to explain the rationale for their choice 

 

Assessment Information 

One 2,000-word written assignment detailing and justifying the research design the student intends to use for 
examining a research topic of their choice. A feedforward exercise will be built into the course so that students will 
receive feedback on a proposal outline before they submit their final proposal. 
The marking will be equally shared between the course tutors. To guarantee consistency of marking, the course 
convenor will moderate the marking by selecting a sample of the written assignments marked by each tutor. The 
final written assignments will be marked using the same standardised assessment form used for the other courses 
which has been created in adherence to the University Postgraduate Marking Criteria. Tutors will meet in advance to 
discuss the application of these criteria within the context of the course. 

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list Indicative Readings:  
Bray, M., Adamson, B. & Mason, M. (eds.) (2007) Comparative Education Research: Approaches and 
Methods. Hong Kong: Comparative Education Research Centre, The University of Hong Kong, and 
Dordrecht : Springer.  
 
Creswell, J. (2012) Educational research: Planning, conducting, and evaluating quantitative and 
qualitative research (4th ed.).Upper Saddle River, NJ: Pearson Education.  
 
Christensen, L. B.  (2006) Experimental Methodology (10th edition). Allyn & Bacon   
De Vaus, D. (2001) Research Design in Social Research. London: Sage  
 
Edmonds, W. A., & Kennedy, T. D.  (2012) An Applied Reference Guide to Research Designs: 
Quantitative, Qualitative, and Mixed Methods  London: Sage.  
 
 
 
Hamilton, L. and Corbett-Whittier, C. (2013) Using Case Study in Educational Research  
Osborn, M. (2004) New Methodologies for Comparative Research? Establishing ‘Constants’ and 
‘Contexts’ In Educational Experience Oxford Review of Education, 30(2), 265-285.  
 
Seale, C. (ed) (2004) Researching Society and Culture (2nd Edition) London: Sage. 

Study Abroad Not entered 

Study Pattern   
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Keywords 
 

Contacts 

Course 
organiser 

Dr Ellen Boeren  

Tel: (0131 6) 51 6233 

Email:  Ellen.Boeren@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 
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Course Descriptor: MSc Education  
 

Course Title 

MSc Education Dissertation (REDU11052) 

Course Outline 

School School of Education College Humanities and Social Science  

Course type Standard Availability To MSc Education students any pathway 

Credit level 
(Normal year 
taken) 

SCQF Level 11 Credits 50 

Home subject 
area 

Education Other subject 
area 

None 

Course website None Taught in 
Gaelic? 

No 

Course 
description 

The dissertation is a major study that demands a high level of individual application and 
commitment to research and enquiry. It provides students with the opportunity to identify, reflect 
on and explore a relevant topic that is of interest to them and/or has implications for their own 
professional development.  There are a number of possible types of dissertation that may be 
considered appropriate (e.g. empirical research, desk-based research, research proposal[MJ1], 
practicum/work-based research placement or journal article style dissertation).  Students in 
discussion with their supervisors and with the MSc Dissertation Director should decide the focus 
and design of the study.  Whether empirical or not, the dissertation should demonstrate an 
understanding of research design, data collection and analysis, presentation and research ethics. 
 
Before writing the dissertation and/or collecting any data, students must submit a detailed 
dissertation proposal and they must obtain ethical approval for their project.  If the proposal is 
satisfactory, a student may begin work on the dissertation. Students will receive support and 
guidance from their supervisor while developing their proposals and while carrying out the project. 

 
Entry Requirements (not applicable to Visiting Students) 

Pre-requisites None Co-requisites None 

Prohibited 
Combinations 

None Other 
requirements 

None 

Additional Costs None 

 

Information for Visiting Students 

Pre-requisites None 

Displayed in 
Visiting 
Students 
Prospectus? 

Yes 

 

Summary of Intended Learning Outcomes 

1. Specify a topic of enquiry suitable for a dissertation and justify its theoretical significance, professional relevance 
and practical feasibility; 



 112 

2. Identify and reflect critically on relevant up-to-date literature, research, reports, policy and other scholarly 
evidence with specific reference to the research process used; 

3. Collect and analyse evidence, justifying the approaches and techniques used, and identify the implications of 
these decisions in terms of the status of the evidence, and the findings based upon it as well as demonstrate that 
the study complies with relevant ethical guidelines; 

4. Examine critically the contribution and limitations of the study undertaken and consider what implications the 
findings have for future education research, policy, theory and/or practice; 

5. Present work, observing appropriate academic conventions in relation to style, tone, structure, paragraphing, 
paraphrasing, sectioning of the text, proof-reading and referencing. 
 
 

Assessment Information 

The Dissertation is a single essay composed of 10,000 to 12,000 words. The dissertation director will provide general 
direction about the nature of the assessment task. Supervisors will also provide specific guidance to students about 
the assessment task via a series of group and/or individual supervision meetings. Students will receive significant 
feedforward guidance on various aspects of their dissertation from their supervisor including detailed individualised 
comments on one draft chapter.  

Special Arrangements 

None 

Additional Information 

Academic 
description 

Not entered  

Syllabus 
 

Transferable 
skills 

 

Reading list   

Study Abroad Not entered 

Study Pattern   

Keywords 
 

Contacts 

Course 
organiser 

Dr  Deborah Fry 

Tel: (0131 6) 51 4796 

Email:  debi.fry@ed.ac.uk 

Course 
secretary 

Mrs Mairi Ross 

Tel: (0131 6)51 4241 

Email: mairi.ross@ed.ac.uk 

 
 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 6 - CURRENT ASSESSMENT MATRIX 2015-2016 



 113 

 

MSc Education  

 

SEMESTER 1 
COURSE ASSESSMENT 

TYPE;  

LENGTH & % 

WEIGHT 

SUBMISSION 

DATE 

1ST 

MARKER 

MODERATOR MARK / 

FEEDBACK 

RETURN 

DATE 

EDUA11187 

Education Policy and 

the Politics of Education 

Assignment; 

4,000 words 

(100%) 

21.12.2015 Jingyi Li Sheila Riddell 

Gari Donn 

James 

McAllister 

28.01.2016 

EDUA11105 

Philosophical 

Foundations of 

Educational Theory, 

Policy and Practice 

 N/A N/A N/A N/A 

EDUA11189 
Adult Education 

and Lifelong 

Learning   

Assignment; 

4,000 words 

(100%) 

13.01.2016 Jim 

Crowther 

Ellen Boren 10.01.2016 

EDUA11186 

Developmental 

Disabilities: A 

Psychological 

Approach   

Assignment; 

4,000 words 

(100%) 

13.01.2016 Zayba 

Ghazali 

Katie Cebula 10.01.2016 

EDUA11188 

Ethics in Education 

: The Normative 

Dimensions of 

Education 

Assignment; 

4,000 words 

(100%) 

N/A N/A N/A N/A 

EDUA11279 

Human Resource 

Development: 

theory and practice   

2000-2500 
feedforward 
exercise 
1500-2000 word 

assignment 

16.11.2016 

13.01.2016 

Claire 

Valentin 
Jingyi Li 10.01.2016 

REDU11002 

The Nature of 

Enquiry   

Assignment; 

4,000 words 

(100%) 

13.01.2016 John 

Ravenscroft 
Andrea 

English 

10.01.2016 

REDU11028 

Qualitative Data 

Research   

Assignment; 

4,000 words 

(100%) 

15.01.2016 Sheila 

Riddell 
Lydia 

Plowman 

Debi Fry 

Colin Brough 

12.01.2016 

REDU11046 

The Sources of 

Knowledge:  

Understanding and 

Analysing Research 

Literature 

Assignment; 

2,000 words 

(100%) 

13.11.2015 Alistair 

Ewins 

Various 

academics 

Various 

academics 

07.12.2015 

 

  



 114 

SEMESTER 2 
COURSE ASSESSMENT TYPE;  

LENGTH & % WEIGHT 

EDUA11034 

Child and Adolescent Development   

Assignment; 4,000 words 

(100%) 

EDUA11011                                                           
International Perspectives on Education and Training 

Assignment; 4,000 words 

(100%) 

EDUA11094 

Learning, Learners and Teaching 

Assignment; 4,000 words 

(100%) 

EDUA11336 

Comparative Analysis in Education   

Assignment; 4,000 words 

(100%) 

EDUA11337 

Children and Technology   

Assignment; 4,000 words 

(100%) 

EDUA11338 

The Curriculum: Context, Change, and Development   

Group presentations (20%) 

3000 word assignment (80%) 

EDUA11273 

Designing, Delivering and Evaluating Training   

Assignment; 4,000 words 

(100%) 

REDU11029 

Quantitative Data Analysis with SPSS   

Assignment; 4,000 words 

(100%) 

REDU11045 

Conceptualising research: Foundations, assumptions and praxis 

Assignment; 2,000 words 

(100%) 

REDU11044 

Research Methods: Planning Research 

Assignment; practical poster 

(100%) 

REDU11052 

Dissertation MSc Education 

Assignment; 15,000 words 

(100%) 
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Appendix 8 Recent Dissertation Titles 

B063347_A discourse analysis of the ‘ideo-moral’ textbooks for Chinese junior middle schools  

B057363Dissertation The Perceptions of Students and Teachers on Peer Bullying Exam No. 

B060676 B060304 Challenge or Advantage  

B057846 teachers' conceptions of student engagement women's access to higher education in rural 

China: a case study of Shaanxi province  Dissertation Final  

B046370 - Msc Dissertation B063033 Learning & Teaching Critical Thinking MSc education 

dissertation  

B060908 The Possibility of Applying Gramsci’s Educational Ideas to China Higher Education 

Reforms  

B062137dissertation dissertation-experience and satisfaction B064823 School-to-work 

transition Dissertation 

B057374 dissertation s1461959 A Brief Study of IT Training Development in the Largest Chinese 

IT Training and Consulting Company The prevalence of child neglect and maltreatment in China: 

A systematic review and meta-analysis  

B056779-The Student Perception of Humanities Courses of General Education in 

China INFLUENCE OF EAP COURSE ON ACADEMIC STUIDES: FROM CHINESE 

STUDENTS’ PERCEPTION- 

B060703 s1339565 Dissertation B065396 Ageing, wellbeing and learning  

B058225APhilosophicalAnalysisofTeacherAuthority  

An Exploratory Study of Learning Shock in a Sample Group of Chinese Students at the University 

of Edinburgh Dissertation (Together with Ethics Application Form)  

B065107-rethinking dissensus, conflicts and controversy The Prevalence and Associations 

Between Bullying and Psychosocial Adjustment Among Adolescents in China  

B066094 dissertation 2016 v3 B060924 Overseas Chinese postgraduate students’ experience and 

satisfaction in IELTS online courses  

B065984 Exploring why learners forget their second language The Role of Digital Technologies in 

the Lives of Home-schooled Children with Limited Health Capacities  

B062198 The experiences and perceptions of 12 Chinese postgraduate 

students dissertation Dissertation Exam No.  
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B062211 Young children's digital experiences in Chinese three-generation families  

B058239Dissertation B060333 Professional Identity  

B062229InteractionBetweenParentsandChildrenWhenUsingChildren'sApps  

B064632DISSERTATION B065148 The Intersection between English Learning Motivation and 

Gender of English Major Students  

B060339-The development of homeschooling in China  

B062238 Migrant siblings impact left-behind children  

B062245 learning through play  

B065908  Chinese Students' Perception of Diversity in the UK HE_ 

B063893EducationAgencyChineseStudents  

B063579 A Qualitative Study on Teachers’ Role Change of Volunteer Chinese Teachers in 

Scotland  

B065034 - A Study on Students’ Perceptions of Meaning in Life  

B033845 Dissertation B062278 An Investigation on Recruiters’ and Female Graduates’ 

Perspectives on Gender Inequality in the Chinese Labour Market 

 Exam No. B066303 thesis B057952_Dissertation A theoretical review of Montessori courses and 

pedagogy, and the implications for the implementation of Montessori education in China  

B064648Chinese students' approaches to learning B063245  

B064649 ECA Participation of Chinese Students as postgraduates and undergraduates  

B058639Time Use and its Relation to Undergraduate’s Academic Performance and Well-being in 

China  

B064007 Dissertation: Motivation shift B062303Experiences of Neglect During Adolescence and 

the Relationships with Self-efficacy and Coping Strategies Under Stress as Young Adults  

B064653 The role of social presence MSc Education dissertation  
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Appendix 9 - Programme Staff 

 

All programme academic staff are research active and aim to be returned in the approaching 

Research Excellence Framework (REF2020), in line with University and School strategies. The 

academic staff are well supported by the programme secretary. 

 

1. INCOMING PROGRAMME DIRECTOR 

Dr. James Macalllister 

Lecturer in Philosophy of Education3 

 

BACKGROUND 

James was awarded a PhD in the philosophy of education from the University of Edinburgh in 

2011. Prior to this he qualified as a primary school teacher, joined the Scottish police service 

and taught in Edinburgh primary schools. He has also worked at the University of Manchester 

and the University of Stirling. 

 

PRINCIPAL INTERESTS 

 

James’s research explores connections between philosophy and education with a particular 

focus on ethical and epistemological challenges in education. He has recently written about the 

educational thinking of the Scottish philosophers John Macmurray and Alasdair MacIntyre. He 

has also conducted philosophical inquiries in the following areas: how school discipline might 

become more educational, physical education, the curriculum for excellence in Scotland, the 

importance of personal life in education, virtue epistemology and education, and the purposes 

of educational institutions. He has just completed a book for Routledge called 'Reclaiming 

Discipline for Education: knowledge, relationships and the birth of community' and has 

recently finished a related project on Discipline and Moral Education funded by the Journal of 

Moral Education Trust. 

 

PUBLICATIONS - http://www.ed.ac.uk/education/about-us/people/staff-by-area/ecs-

staff/publications.php?person_id=609  

 

2. COURSE ORGANISER 

Dr. Jingyi Li 

Current Programme Director: MSc Education / Teaching Fellow 

 

PRINCIPAL INTERESTS 

 Education Policy 

 International Education 

 Curriculum Development 

 Globalisation 

 Gender and Equality in Education 

 

3. COURSE ORGANISER 

Dr. Deborah Fry 

                                                 
3 Dr MacAllister will take over the programme director role in September 2016. Dr Jingyi Li is 
currently director of the MSc Education. 

http://www.ed.ac.uk/education/about-us/people/staff-by-area/ecs-staff/publications.php?person_id=609
http://www.ed.ac.uk/education/about-us/people/staff-by-area/ecs-staff/publications.php?person_id=609
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Lecturer in Child Protection and Programme Director for the MSc in Intrnational Child 

Protection Research 

 

BACKGROUND 

Dr. Deborah Fry is a Lecturer in Child Protection at the University of  Edinburgh.  At the 

University, Deborah undertakes primary research to measure the magnitude of violence against 

children and peer victimisation, barriers and enablers to appropriate response systems including 

in school settings and the effectiveness of existing interventions. 

 In 2012, Deborah secured a prestigious  Marie Curie Fellowship to longitudinally  examine the 

knowledge, attitudes and  perceived self-efficacy of new teachers  in responding to issues of 

bullying and  safeguarding in the classroom.  In addition, Deborah is the Principal Investigator 

on a multi-country study exploring the drivers of violence affecting children and a co-

investigator on two studies exploring identification and response related to child protection and 

disability. 

Prior to joining the University, Deborah was Research Director at the New York City Alliance 

Against Sexual Assault. During her time at the Alliance, she was the Principal Investigator (PI) 

on nine primary research studies on sexual violence and abuse in New York City ranging from 

participatory action research with immigrant communities to research with young people 

PRINCIPAL INTERESTS 

Currently funded research includes: 

 

 -Principal Investigator for Phase 1 of the ‘Multi-country Study of the Drivers of Violence 

Against Children in Italy, Peru, Vietnam and Zimbabwe’ funded by the Unicef Office of 

Research, Innocenti 

 

 -Co-Principal Investigator of the ‘Safe Schools for Teens: Preventing Sexual Abuse for Urban 

Poor Teens in Manlia’ in collaboration with the Child Protection Network of the Philippines, 

the University of Manila and the Philippines Department of Education funded by the UBS 

Optimus Foundation 

 

 -Marie Curie Fellow leading the three year study: ‘Teaching in the 21st Century: Responding 

to Bullying and Safeguarding Issues in Scotland’s Schools, a Longitudinal Study of Teacher 

Trainees' 

 

-Co-Investigator for the study 'Exploring ‘future academic leadership’ in educational research' 

funded by the Moray House School of Education 

 

PUBLICATIONS - http://www.ed.ac.uk/education/about-us/people/academic-

staff/publications.php?person_id=424  

 

4. COURSE ORGANISER 

Dr Sarah McGeown 

Co-Deputy Head of Institute for Education, Community & Society (ECS) 

Lecturer in Developmental Psychology 

 

BACKGROUND 

M.A. (Hons) Psychology, University of Aberdeen, 2002 

MRes Psychology, University of Aberdeen, 2003 

PhD Psychology, University of Hull, 2008 

Postgraduate Certificate in Higher Education, 2010 

Higher Education Academy Teaching Fellow, 2011 

http://www.ed.ac.uk/education/about-us/people/academic-staff/publications.php?person_id=424
http://www.ed.ac.uk/education/about-us/people/academic-staff/publications.php?person_id=424
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PRINCIPAL INTERESTS 

Reading development: Dr McGeown is interested in the influence of cognitive skills and 

motivation on children’s reading development, and identifying ways to boost children's 

motivation to read.  Further interests include investigating the influence of method of reading 

instruction on children’s reading strategies and attainment. 

Sex differences and gender identity: Examining the extent to which gender identity explains 

sex differences in education. 

Mental toughness in education: Studying the relationship between mental toughness and 

attainment among primary and secondary school aged pupils and mental toughness among 

teachers.  

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/sarah-

mcgeown%285300f195-1b4d-4b1b-bb95-ce552d6b591c%29/publications.html  

 

5. COURSE ORGANISER 

Dr Katie Cebula 

Lecturer in Developmental Psychology 

 

BACKGROUND 

 BSc (Hons) Psychology, University of Edinburgh, 1997  

 PhD, University of Edinburgh, 2001  

 

Dr Cebula took a degree in Psychology at the University of Edinburgh, then a PhD on the Son-

Rise Program intervention for autism, focusing in particular on prerequisites for evaluation and 

family experiences. After completing her PhD she worked for 3 years as a research fellow on 

an MRC-funded project studying socio-cognitive development in typically developing children 

and in children with developmental disabilities such as Down's syndrome and fragile X 

syndrome. Since 2005 she has been a lecturer in Developmental Psychology in the School of 

Education.  

 

PRINCIPAL INTERESTS 

 Development of social cognition in children with developmental disabilities (Down's 

syndrome, fragile X syndrome and autism)  

 Development of emotion recognition ability in children with developmental disabilities  

 Adjustment and experiences of siblings of children with autism  

 Home-based interventions for autism 

 

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/katie-cebula%289375b11e-

9d57-412e-b3b1-23712e297dd0%29/publications.html  

 

6. COURSE ORGANISER 

Dr Jim Crowther 

Senior Lecturer in Community Education 

 

BACKGROUND 

 BSc (Hons) Sociology  

 MA Sociology  

 PGCE  

 PhD  

http://www.research.ed.ac.uk/portal/en/persons/sarah-mcgeown%285300f195-1b4d-4b1b-bb95-ce552d6b591c%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/sarah-mcgeown%285300f195-1b4d-4b1b-bb95-ce552d6b591c%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/katie-cebula%289375b11e-9d57-412e-b3b1-23712e297dd0%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/katie-cebula%289375b11e-9d57-412e-b3b1-23712e297dd0%29/publications.html
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Dr. Crowther has been involved as a practitioner, researcher and academic in adult and 

community education since 1980. His PhD focussed on adult learning in and through popular 

protests. He is the co-ordinator of an international popular education network (PEN) for 

academics and researchers in higher education. His main research interest is in the contribution 

of adult education to furthering democracy and social justice. He has undertaken research on 

the educational use of information and communication technologies, and social media, in 

struggles for environmental justice.  

 

PRINCIPAL INTERESTS 

 Popular education  

 Social movements and information and communication technologies  

 Adult literacy and Numeracy  

 The politics of policy in adult and community education  

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/james-

crowther%2825dee306-e9a8-4154-92e6-3fe8f3811d47%29/publications.html  

                    

7. COURSE ORGANISER 

Dr Ian Fyfe 

Co-Deputy Head of Institute for Education, Community & Society (ECS) / Lecturer 

 

PRINCIPAL INTERESTS 

Research interests include youth studies, education for citizenship, political participation, youth 

work and social action, qualitative research methodology. 

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/ian-fyfe%2889945e48-

3db1-40f0-bef8-1b2983784a6f%29/publications.html  

 

8.  COURSE ORGANISER 

Dr John Ravenscroft 

Deputy Head of School 

Senior Lecturer 

Education, Teaching and Leadership (ETL) 

 

BACKGROUND 

After his first degree in Psychology Dr. Ravenscroft became very interested in Cognition, 

Language and especially Child Language. By various routes he ended up taking a Masters 

degree in Philosophy and Psychology of Language. This opened up a whole new world of 

Ontology and Cognition, and for a while he became very interested in Primate Cognition and 

Primate Thought. He became the manager of Visual Impairment Scotland, and created the first 

UK child visual impairment notification system. He also became the Head of the Scottish 

Sensory Centre. 

 

PRINCIPAL INTERESTS 

Specific areas of interest include: visual impairment inclusion childhood and disability studies, 

the nature of representation, primate cognition, evolution of the causal mechanisms of 

cognitive growth. [Office2] 

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/john-

ravenscroft%28dfc10489-2902-42d5-b3c6-eab51472497e%29/publications.html  

 

http://www.research.ed.ac.uk/portal/en/persons/james-crowther%2825dee306-e9a8-4154-92e6-3fe8f3811d47%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/james-crowther%2825dee306-e9a8-4154-92e6-3fe8f3811d47%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/ian-fyfe%2889945e48-3db1-40f0-bef8-1b2983784a6f%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/ian-fyfe%2889945e48-3db1-40f0-bef8-1b2983784a6f%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/john-ravenscroft%28dfc10489-2902-42d5-b3c6-eab51472497e%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/john-ravenscroft%28dfc10489-2902-42d5-b3c6-eab51472497e%29/publications.html
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9. COURSE ORGANISER 

Dr Ellen Boeren 

Chancellor's Fellow 

 

BACKGROUND 

Ellen received a PhD in Educational Sciences from Leuven University (Belgium) in May 2011. 

Her thesis explored participation and motivation of adult learners in formal education. She 

worked on data gathered within the European Sixth Framework project ‘LLL2010: towards a 

lifelong learning society in Europe: the contribution of the education system’ and on data from 

the Eurostat Adult Education Survey. Together with Professor John Holford she won a BERA 

Meeting of Minds fellowship.  She is now a Chancellor’s Fellow at Moray House School of 

Education and is currently setting up her research programme in the broad scope of ‘lifelong 

learning’.  

 

PRINCIPAL INTERESTS 

Particpation and adult learning Motivation and adult learning European lifelong learning 

policies European comparative research Survey methodology 

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/ellen-boeren%28564aec88-

b143-4612-8a51-ba1689009f41%29/publications.html  

 

10. COURSE ORGANISER 

Professor Cristina Iannelli 

Personal Chair of Education and Social Stratification / AQMeN Co-Director / Programme 

Director: MSc Educational Research Methods 

 

BACKGROUND 

Cristina Iannelli is Professor of Education and Social Stratification and Co-Director of the 

Applied Quantitative Methods Network (AQMeN) Centre in Scotland. Within the Centre she is 

also leader of the 'Education and Social Stratification' research strand. She was the principal 

investigator of the ESRC project Education and Social Mobility in Scotland in the 20th Century 

which provided an up-to-date picture of social mobility patterns in Scotland. After this study 

she was awarded a three-year ESRC Research Fellowship on The Role of Educational Structure 

and Content in the Process of Social Mobility. 

 

She is currently involved in a further two major initiatives, Edinburgh Q-Step and the 

Administrative Data Research Centre in Scotland. She is a member of the Scientific Committee 

of the European Research Network on Transitions in Youth (TIY) and a member of the 

Supervisory Board of the Scottish Graduate School of Social Science 

 

PRINCIPAL INTERESTS 

 Social stratification in education and the labour market  

 Social mobility  

 Youth transitions  

 Cross-country comparative analyses  

 Quantitative data analysis 

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/cristina-

iannelli%28c9fef7de-19a6-43b3-a525-4ab5806ac013%29/publications.html  

 

11. COURSE ORGANISER 

Professor Sheila Riddell 

http://www.research.ed.ac.uk/portal/en/persons/ellen-boeren%28564aec88-b143-4612-8a51-ba1689009f41%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/ellen-boeren%28564aec88-b143-4612-8a51-ba1689009f41%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/cristina-iannelli%28c9fef7de-19a6-43b3-a525-4ab5806ac013%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/cristina-iannelli%28c9fef7de-19a6-43b3-a525-4ab5806ac013%29/publications.html
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Professor of Inclusion and Diversity / Director of CREID 

 

BACKGROUND 

Sheila Riddell is Director of the Centre for Research in Education Inclusion and Diversity at 

the Moray House School of Education, University of Edinburgh. She previously worked as 

Director of the Strathclyde Centre for Disability Research, University of Glasgow. Her research 

interests are in the broad field of equality and social inclusion, with particular reference to 

gender, social class and disability in the fields of education, training, employment and social 

care. Sheila is currently working on projects investigating higher education, lifelong learning 

policy, and special and inclusive education across Europe. 

 

PRINCIPAL INTERESTS 

 Inclusion and diversity  

 Equality and human rights  

 Lifelong learning 

 Additional support needs 

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/sheila-

riddell%28abab349a-3c0b-458b-94f9-814cb5b0d779%29/publications.html  

 

12. COURSE ORGANISER 

Dr Mike Jess 

Co-Deputy Head of Institute for Sport, Physical Education and Health Sciences (SPEHS) / 

Senior Lecturer in Physical Education / Programme Director: PG 

 

BACKGROUND 

Mike Jess is Senior Lecturer and Deputy Head of the Institute of Sport, Physical Education and 

Health Sciences.  He is director of the Developmental Physical Education Group (DPEG): a 

group of teacher educators and researchers whose focus is primary physical education 

curriculum, pedagogy and professional learning.  Mike’s personal interests focus on the 

relationship between complexity thinking, ecological perspectives and practice and, more 

recently, how self-study and practitioner inquiry can support long term professional learning.   

He was previously joint director of the Scottish Primary Physical Education Project: a £6 

million project set up to help over 1,000 primary teachers develop a specialism in physical 

education.  Mike has presented at many international conferences and has written extensively 

on children’s physical education. He is an honoured member of the Association for Physical 

Education. 

 

PRINCIPAL INTERESTS 

 Complexity Thinking 

 Physical Education 

 Primary Physical Education Curriculum & Pedagogy 

 Professional learning 

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/michael-jess%28be8f5827-

0e5a-495e-93ce-a979c1cb1b15%29/publications.html  

 

13. COURSE ORGANISER 

Dr Andrew Manches 

Chancellor’s Fellow 

 

BACKGROUND 

http://www.research.ed.ac.uk/portal/en/persons/sheila-riddell%28abab349a-3c0b-458b-94f9-814cb5b0d779%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/sheila-riddell%28abab349a-3c0b-458b-94f9-814cb5b0d779%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/michael-jess%28be8f5827-0e5a-495e-93ce-a979c1cb1b15%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/michael-jess%28be8f5827-0e5a-495e-93ce-a979c1cb1b15%29/publications.html
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Dr Manches’s research focuses on the role of interaction in thinking, and the implications this 

has for early learning and new forms of technology. He complements his research with his role 

as the founder and director of a start-up that designs, builds, and sells novel learning 

technologies for young children. 

 

PRINCIPAL INTERESTS 

As a Learning Scientist with a cognitive science approach, he is fascinated by the relationship 

between our body and mind, and the implications for children's evolving interaction with the 

world.  

 

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/andrew-

manches%280dd5f39b-7f92-4dcf-9c5b-e128f1035acb%29/publications.html  

 

14. COURSE ORGANISER 

Dr Mike Orr 

Teaching Fellow (TESOL) 

 

BACKGROUND 

 

Dr. Orr is an English language teacher with an interest in why we teach and test the way we do 

and how we, as teachers, find out the answers to those questions. He has worked with learners 

and teachers of English in schools, universities, factories, offices and refugee camps in several 

parts of the world. His most recent experience is in Lebanon and Scotland. He is a a founder 

member, and current treasurer, of St Andrews Education for Palestinian Students (STEPS). He 

is a co-director of the Centre for Education for Racial Equality in Scotland (CERES). 

 

PUBLICATIONS - http://www.ed.ac.uk/education/about-us/people/staff-by-area/etl-

staff/publications.php?person_id=501  

 

15. COURSE ORGANISER 

Dr Angela Gayton 

Teaching Fellow (TESOL) 

 

BACKGROUND 

Dr Gayton has been working in EFL for the last ten years, in Italy, China, and most recently as 

an EAP specialist in both the Universities of Nijmegen and Wageningen in the Netherlands. 

She is currently involved in building sustainable links between IVS and the Moray House 

School of Education; this work adheres to the University of Edinburgh's mission statement of 

making significant local and global socially responsible societal contributions. 

 

PRINCIPAL INTERESTS 

 language learning motivation, specifically in Anglophone contexts  

 issues of identity in the language classroom 

 perceptions of English as a global language  

 teacher education - the theory-practice nexus 

 

PUBLICATIONS - http://www.ed.ac.uk/education/about-us/people/staff-by-area/etl-

staff/publications.php?person_id=499  

 

15. COURSE ORGANISER 

Dr Rory Ewins 

Lecturer in Digital Education 

http://www.research.ed.ac.uk/portal/en/persons/andrew-manches%280dd5f39b-7f92-4dcf-9c5b-e128f1035acb%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/andrew-manches%280dd5f39b-7f92-4dcf-9c5b-e128f1035acb%29/publications.html
http://www.ed.ac.uk/education/about-us/people/staff-by-area/etl-staff/publications.php?person_id=501
http://www.ed.ac.uk/education/about-us/people/staff-by-area/etl-staff/publications.php?person_id=501
http://www.ed.ac.uk/education/about-us/people/staff-by-area/etl-staff/publications.php?person_id=499
http://www.ed.ac.uk/education/about-us/people/staff-by-area/etl-staff/publications.php?person_id=499
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BACKGROUND 

My background is in political science and computer science. I have studied and worked in 

various universities in Australia, New Zealand and the United Kingdom. My previous roles 

include Research Fellow in ICT Policy and Strategy at the Scottish Centre for Research into 

On-line Learning and Assessment (SCROLLA), Advisor on IT Policy to the Australian Vice 

Chancellor’s Committee, and support officer for the Australian government’s Higher Education 

IT Consultative Forum. 

 

PRINCIPAL INTERESTS 

My research interests include IT and its political, social, cultural and educational impact, 

intellectual property, online identity, and digital education in developing countries. 

 

PUBLICATIONS - http://www.ed.ac.uk/education/about-us/people/academic-

staff/publications.php?person_id=176    

 

16. COURSE ORGANISER 

Dr Claire Valentin 

Depute Director of Postgraduate Studies / Senior Lecturer 

 

PRINCIPAL INTERESTS 

 strategic human resource development;  

 professional/academic educational programmes;  

 politics of management knowledge;  

 corporate social responsibility and ethical management;  

 critical pedagogy;  

 management in voluntary and public sectors;  

 critiques of organisational learning informed by critical theory and postmodern perspectives. 

  

PUBLICATIONS - http://www.research.ed.ac.uk/portal/en/persons/claire-

valentin%28dadadd6b-54be-4162-a64c-50b2fbc74e29%29/publications.html  

 

17. PROGRAMME SECRETARY 
 

Mairi Ross 

Graduate School: Teaching Secretary (MSc Education, Educational Research, Learning for 

Sustainability, MTD) 

School Office 

Email: mairi.ross@ed.ac.uk 

Tel: +44 (0)131 651 4241 

Location: Thomson's Land (Rm 1.01) 

 

Details about the programmes Mairi works for: 

Education (MSc) 

Educational Research (MSc) 

Management of Training and Development (MSc/PgDip/PgCert) 

 

http://www.ed.ac.uk/education/about-us/people/academic-staff/publications.php?person_id=176
http://www.ed.ac.uk/education/about-us/people/academic-staff/publications.php?person_id=176
http://www.research.ed.ac.uk/portal/en/persons/claire-valentin%28dadadd6b-54be-4162-a64c-50b2fbc74e29%29/publications.html
http://www.research.ed.ac.uk/portal/en/persons/claire-valentin%28dadadd6b-54be-4162-a64c-50b2fbc74e29%29/publications.html
mailto:mairi.ross@ed.ac.uk
http://www.ed.ac.uk/schools-departments/education/graduate-school/taught-degrees/education
http://www.ed.ac.uk/schools-departments/education/graduate-school/research-degrees/ed-research
http://www.ed.ac.uk/schools-departments/education/graduate-school/taught-degrees/mtd
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