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22 November 2016 

 

Changes to EDUA11317 Environmental Philosophy and City-Based 

Learning  
 

Brief description of the paper    

  

To change the course descriptor for Edua11317 Environmental Philosophy and City-Based 

Learning. This includes changes to learning outcomes and course assignment.  

 

Action requested    

 

For homologation.  This paper was approved by Convener’s Action on behalf of SPGSC.  It was 

then forwarded to the Board of Studies and approved.  The paper was dealt with in this way 

in order to implement changes in the current semester so that current students could benefit 

from these improvements.  The course began on 12th November 2016. 

 

Resource implications 

 

Does the paper have resource implications?  NO 

 

Risk assessment 

 

Does the paper include a risk analysis?  NO 

 

Equality and diversity 

 

Have due considerations been given to the equality impact of this paper? YES 

 

There are no equality and diversity implications.  

 

Freedom of information 

 

Can this paper be included in open business?  YES 

 

Any other relevant information 

 

None  

 

Originator of the paper  

 

Ramsey Affifi – Course Organiser EDUA 11317 Environmental Philosophy and City-Based 

Learning 

Beth Christie –Programme Director MSc Learning for Sustainability 



 

 2 

Changes to EDUA11317 Environmental Philosophy and City-Based 

Learning  
 

 

Rationale:  

 

EDUA 11317 Environmental Philosophy and City-Based Learning is part of the MSc Learning 

for Sustainability (LfS) . The full MSc LfS is entering its third year and the Environmental 

Philosophy and City-Based Learning has only been offered once so far in 2015-16 (this is due 

to PT programme delivery and the rolling nature of the optional courses).   

 

The programme team have reviewed the course following its first iteration and would like to 

make changes to the delivery and content that will improve and introduce:  

 

• differentiated assessments:  we will divide the assessment into two clear tasks each 

worth 25% and 75% respectively.  Task one requires participation and engagement 

in an online discussion via Learn. Task two is a 3,000 word written assignment. 

  

• innovative practice in assessment: the move to introduce task one) is innovative as 

we are assessing students engagement in an online discussion which requires them 

to model philosophical thinking and encourages them to provoke and stimulate 

such thinking and questioning in their classmates. 

 

• closer alignment with the overall pedagogical intention of the MSc programme: 

the refinements deliberately highlight the flexibility of the MSc programme and 

exemplify the pedagogical nature of an LfS approach, in other words, it provides 

students with the opportunity to develop a questioning approach to their 

professional practice and encourages them to foster this through practitioner 

inquiry and self-reflection.  

 

The following papers show the current and proposed Course Descriptors.  

 

 

Ramsey Affifi & Beth Christie 

October 2016 
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PREVIOUS Course Descriptor 
 

 

1. Course Title:EDUA11317 Environmental Philosophy and City-based Outdoor 

Learning 

(Enter course code here) 20 SM (Scottish Masters) Level Credits 

 

 

2. Rationale 

 

Two traditional philosophical concerns involve the enquiry into existence 

and being (ontology) and how existence and being can be understood 

(epistemology). This love of wisdom has never been as important than it is 

now, knowing that the survival of the human species requires changes to 

the way we live our modern lives. These traditional realms of enquiry pose 

important questions in a contemporary world characterised by a changing 

atmosphere, degraded land and seascape, reduced biodiversity, yet infinite 

beauty. The course will look at standpoints such as realism (to explore the 

world as it is) and social constructivism (to explore the world as we 

perceive it) as central components of an ecological ontology intended to 

improve the relationship between human beings and the planet we inhabit. 

It will explore epistemological diversity and why different ways of knowing 

are central to more fully understand this relationship. ¿Inquiry as stance¿ 

will be explored as a method of enquiry intended to seek out the 

knowledge and wisdom necessary to develop action competences that 

promote sustainable living. 

 

This philosophical background provides the basis from which to consider 

the implications for city-based outdoor learning. The planet is experiencing 

the largest urban growth in its history and so the way that people 

experience city environments is central to the quest in learning for 

sustainability. This course focuses on being outdoors and indoors in city 

environments to explore how these settings might be used to provide 

inspiration toward learning for sustainability. Key to this enquiry is the 

notion of presence and phenomenology, which suggest that the way in 

which people experience the places they inhabit influences their values. 

Thus the idea of presence becomes central to the issue of our everyday 

personal and social identity that has wider moral implications for the way 

we relate to the planet. 

 

 

 

 

 

3 Prior Requirements/Place in sequence of study 

 

No prior requirements.  
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4. Learning Outcomes 

 

On completion of this course, the student will be able to: 

1. Understand and critically engage with various theories under the umbrella 
term ¿environmental philosophy, environmental education and Education 

for Sustainable Development (ESD), be aware of their historical 

development, the assumptions that underpin these, and their implications 

for city-based outdoor learning; 

2. Critically engage with theories of reform pedagogy and experiential 
education to understand the role of education as an agent of change; 

3. Critically engage with ontological assumptions and epistemological 
positions in order to formulate a programme of city-based outdoor 

learning; 

4. Consider a range of educational contexts in which to promote concept-
based practice (a school class, a group from an outdoor centre, field study 

centre, etc); 

5. Conceptualise all of the above material and be able to articulate, at least 
provisionally, a personal stance regarding environmental sustainability as 

a guiding principle for professional practice; and, have taken part in a 

group to deliver a programme of city-based outdoor learning to 

operationalise epistemological diversity. 

 

 

5. Assessment  

 

 

Assessment will be in the form of a written assignment of 4000 words: 

 

Task 1 (300 words) critical description of an urban place 

Task 2 (500 words) phenomenological account of the personal significance 

of the place 

Task 3 (100 words) describe a hypothetical group of learners that might 

learn from/in this place 

Task 4 (3000 words) design and critical evaluation of a teaching activity 

that would facilitate the group of learners' experience of the place with a 

view to addressing the transition towards sustainable living 

 

  

6. Indicative Reading 

 

Bowers, C. A. (1993). Education, cultural myths and the ecological crisis. 

Albany: State University of New York Press. 

Brennan, A. (2010). Understanding environmental philosophy. Durham: 

Acumen. 

Capra, F. (1996). The web of life.  London: Harper Collins. 

Cochrane-Smith, M. and S. Lytle. 2009. Teacher Research as Stance. In The 

SAGE Handbook of Educational Action Research, ed. S. E. Noffke and 

B. Somekh, 39-49. London: Sage. 

Crompton, T. (2010). Common cause: The case for working with our 

cultural values. WWF-UK. 

Dewey, J. (1963). Experience and Education. London: Collier Books. 

Fien, J. (ed). (1993). Environmental education: A pathway to sustainability. 

Victoria: Deakin University.  

Freire, P. (1996). Pedagogy of the Oppressed. Harmondsworth: Penguin. 
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Gray, D., Coucci-Gray, L. & Camino, E (2009) Science, society and 

sustainability: Education and empowerment for an uncertain world.  

Oxon: Routledge. 

Horwood, B. (1991). Tasting the berries: Deep ecology and experiential 

education. Journal of Experiential Education, 14(3), 23-26.  

Huckle, J. & Sterling, S. (Eds). (1996). Education for sustainability. London: 

Earthscan. 

Intergovernmental Panel on Climate Change. (2007). Fourth Assessment 

Report. Climate Change 2007: Synthesis Report. Retrieved from http: 

// www.ipcc.ch/publications_and_data/publications 

Jackson, T. (2009). Prosperity without growth: Economics for a finite planet. 

London: Earthscan. 

James, S. (2009). The presence of nature: a study in phenomenology and 

environmental philosophy. New York: Palgrave Macmillan.  
Jickling, B. & Spork, H. (1998). Education for the environment: a critique. 

Environmental Education Research, 4(3), 309-327.  

Jonas, M. E. (2011) Dewey’s Conception of Interest and its Significance for 

Teacher Education, Educational Philosophy and Theory, 43:2, pp. 112–

129. 

Kaplan, S. & Talbot, J. F. (1983). Psychological benefits of a wilderness 

experience. In I. Altman & J. F. Wohlwill (Eds). Behaviour and the 

environment. (pp.163-203).  

Leopold, A.  (1968). A sand county almanac. Oxford: Oxford University 

Press.  

Louv, R. (2005) Last Child in the Woods: Saving our children from nature-

deficit disorder Chapel Hill, NC: Algonquin. 

Marshall, P. (1995). Nature’s web: Rethinking our place on earth. London: 

Cassell. 

Merleau-Ponty, M. (2002) Phenomenology of Perception. London: Routledge 

& Kegan Paul). 

Naess, A. (1988). Self realization: An ecological approach to being in the 

world.  In J. Seed, J. Macy, P. Fleming, & A. Naess. Thinking like a 

mountain. (pp.9-30). Philadelphia: New Society Publishers. 

Naess, A. (1989). Ecology, community and lifestyle.  Cambridge: Cambridge 

University Press. 

Nicol, R. (2013) Entering the Fray: The Role of Outdoor Education in 

Providing Nature-Based Experiences that Matter. Educational 

Philosophy and Theory (add page numbers). 

O’Riordan, T. (1981). Environmentalism. London: Pion. 

Orr, D. (1994). Earth in mind. Washington DC: Island Press. 

Palmer, J. (1998). Environmental education in the 21st century: Theory, 

practice progress and promise.  London: Routledge. 

Pepper, D. (1986). The roots of modern environmentalism. London: 

Routledge. 

Peters, M. (2009). Editorial: Heidegger, Phenomenology, Education. 

Educational Philosophy and Theory, 41:1, pp. 1–6.  

 Reason, P. (1998). A participatory world. Resurgence 186: 42-44.  

Reason, P. (2006). Choice and quality in action research practice. Journal of 

Management Inquiry 15, no. 2: 187-203.  

Reid, D. (1995). Sustainable development.  An introductory guide.  London: 

Earthscan. 

Sessions, G. (ed). Deep ecology for the 21st century. London: Shambhala. 

Smyth, J. (1995). Environment and education: a view of a changing scene. 

Environmental education research, 1(1), 3-19. 

Stevenson, R. (2007). Schooling and environmental education: 

contradictions in purpose and practice. Environmental education 

research, 13(2), 139-153. 
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Tilbury, D. and D. Wortman. (2004). Engaging people in sustainability. 

Gland, Switzerland and Cambridge, UK: Commission on Education and 

Communication, IUCN. 

United Nations Conference on Environment and Development. (1992). Earth 

Summit ‘92.  London: The Regency Press. 

van Manen, M. (1995). On the epistemology of reflective practice. Teachers 

and teaching: theory and practice 1, no. 1: 33–50. 

van Matre, S. (1990). Earth education: A new beginning. Greenville: 

Institute for Earth Education. 

Wattchow, B. & Brown, M. (2011). A Pedagogy of place: Outdoor education 

for a changing world. Victoria: Monash University Publishing. 

WWF. 2012. Living planet report 2012.  WWF International, Gland, 

Switzerland. 

 

 

7.   Course Co-ordinator 

 

Dr Robbie Nicol 

 

8. Credit Rating 

 
20 SM (Scottish Masters) Level Credits 

 

 

9.  Contact Hours 

  

 20 hours. 
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PROPOSED Course descriptor. 
 

1. Course Title: 

  

 Environmental Philosophy and City-based Outdoor Learning 

EDUA11317  20 Credits 

 

 

2. Course Descriptor 

 

Many scholars argue that the ecological crisis is currently, at least in part, 

the outcome of certain basic unquestioned assumptions. If so, then it 

would seem that philosophy might play a part in addressing this crisis. 

Indeed, there have been many attempts to produce environmental 

philosophies that aimed at leading to more ecological relationships 

between humans and the environment. While many of these attempts 

have merits, an approach grounded in Learning for Sustainability perceives 

philosophical inquiry, like all knowledge, as an ongoing developmental or 

evolutionary process. Rather than presenting a description of how we 

*should* see the world, the invitation in this course is to help foster a 

“philosophical attitude,” which has learners comfortable and versatile in 

questioning and re-questioning their assumptions, and eager in exploring 

the consequences that might result from the assumptions they make. In 

such a spirit, this course is concerned with developing a philosophical 

attitude consonant with an ecological future rather than presenting a 

particular philosophy which promises to lead to ecological change, and to 

do so within the context of opportunities and challenges afforded by city-

based learning. 

  

 

3. Prior Requirements/Place in sequence of study 

 

No prior requirements.  
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4. Learning Outcomes 

 

On completion of the course students will: 

 

1. Have demonstrated understanding and familiarity with the philosophical 
questions and the process of doing philosophy; 

 

2. Have an understanding about how doing philosophy can assist in education, 
and in learning for sustainability in urban areas in particular; 

 

3. Have critically engaged with ontological, epistemological, and ethical 
positions in order to formulate a programme of city-based outdoor learning; 

4. Understand and explore the relationship between teaching philosophy and 
practitioner inquiry; 

 

5. Have critically considered a range of educational contexts in which to 
promote concept-based practice (a school class, a group from an outdoor 

centre, field study centre, informal settings, etc).   

 

 

 

5. Assessment  

 

Assessment will be in the form of 1) online discussions and 2) a written 

assignment of 3000 words.  All Learning Outcomes are covered between 

the two assessments.    

 

 

Assignments 

 

 Task one: online discussions (25%) 

 

Discuss philosophical and pedagogical issues in online discussion groups on Learn 

between the first and second weekends of the class. The purpose is to enact a 

"philosophical attitude" through sustained discussions (totally 1000 words) with 

other students in the course.  

 

 Task two: 3000 word paper (75%) 

 

Design and implement a small activity in your educational setting that engages 

your community of learners in “doing environmental philosophy” in the context of 

opportunities afforded in the city. Describe and reflect on the process and its 

outcomes. Your paper will be assessed based the quality of your considerations 

and reflections on the process, which includes a critical and questioning approach 

to your own practice.  

 

 

6. Required Readings 

 

 

Jackson, T. (2001). The art and craft of “gently” Socratic inquiry, in A. Costa 

(Ed.) Developing minds (3rd edition). 

Lipman, M., Sharp, A.M., & Oscanyan, F.S. (1980). Selection from chapter 6 of 

Philosophy in the classroom (2nd edition) Philadelphia: Temple University 

Press. 

Leopold, A.  (1968). Selections from A Sand County almanac. Oxford: Oxford 

University Press.  
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Plumwood, V. (1999). Paths beyond human-centeredness. In A. Weston (Ed.) 

An invitation to environmental philosophy 

Tallis, R. (2012). Chapter one of In defence of wonder London: Routledge Press. 

Weston, A. (2004). What if teaching went wild? Canadian Journal of 

Environmental Education 9, Spring 2004. 

 

 

 

7.   Course Co-ordinator 

 

Dr Ramsey Affifi 

 

8. Credit Rating 

 

20 Credits 

 

9.        Contact Hours 

 

 20 hours 
 

 


