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Video Transcript 

Gearing Up for Induction 2014 
Keynote Address: "Enhancing the student experience - from induction to NSS"  
Professor Bernie Morley,  
Pro-Vice-Chancellor (Learning & Teaching), Professor of Molecular Genetics, University of Bath  
 
Thank you very much Sue for those kind words and thank you very much for inviting me. It’s quite 
daunting speaking in a room like this. We don’t have rooms like this in Bath, we only date from the 
[19]60s, so we have lots of very large concrete blocks. 
 
What I wanted to do was take you through the whole of the student experience focusing around 
induction because that’s the theme of your day, but then moving through towards the end to talk a 
little bit about NSS [the National Student Survey]; because, as Sue has kindly said, we have done very 
well in the NSS over the last few years. I would like to share some of those experiences with you and 
see how applicable they are here. We do have a bit of an advantage over Edinburgh to some extent 
in that being a smaller campus university we tend to keep most of the students close to the 
university for the first year which helps, I think.  
 
But let me talk a little bit about the student experience, so this is a fairly a simple slide, that being a 
Biochemist, as Sue has pointed out, Vision is not one of my strong suits. So when my Professional 
Services said, “We want a Vision,” I tried to think of something simple and this is what I came up 
with. 
 
As a University, as academics, [as] educators I feel that one of our principle roles is to inspire our 
students. It’s not just to teach them, it is to get them to love their subject and get them to love what 
they are doing. We also are aiming to stretch them as much as we possibly can. In order to do that 
well we have to support them. The ultimate goal here is that we are aiming to achieve the maximum 
potential. We don’t want them to come here and have an enormous shock and then they don’t do as 
well as they can, and as Sue has said, and I will come back to this a few times, this induction period 
and what I am going to stress is: I feel the induction period is a year, it’s not a week, it’s not a couple 
of days, it’s the whole of their first year, is absolutely crucial to how they develop, to how they do 
and to how they view the University when it comes to that benchmark that we talk about which is 
the NSS at the end of the fourth year. 
 
So on here I have tried to list, I am trying to stick in the spotlight but I am not very good at standing 
still, I have tried to list here in blue all the bits that sort of report to me and the orange bits are the 
bits that I think are equally important to the student experience. If we go down we have obviously 
got staff, we’ve got teaching, and we’ve got research - that’s the bit that contributes into the 
inspiration also to the ‘Stretching’. I’ve got assessment down there and I may have a chance to come 
back to that later but one of the things we have been looking at recently is: “Is our assessment fit for 
purpose?” And by that I mean we still do a lot of closed book exams. Is this a good idea, really? Is 
this something they are going to find useful later? Is it the best way (going back to that slide) to 
achieve maximum potential? It’s good for some students, I was one of those students who was 
particularly good at exams, I would’ve hated to do lots of course work because that would have 
meant me working all year rather than the two weeks immediately before the exams. But one of 
the, we don’t have medicine at Bath so I can talk about this, I know you do, but I think the medical 
fraternity have moved a bit with the times and said, “We don’t want our doctors to be able to learn 
the Head and Neck Anatomy in Year 1 and then forget it in Year 2 and then never look at it again, we 
would like them to remember that all the way through,” so a continuous assessment is probably a 
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better way of looking at things. This also impinges on induction because you could say, “well is it 
great for our students, they have been with us two months, they are still settling in three months 
and suddenly we hit them with a whole series of closed book exams, we have ruined their first 
Christmas when they are trying to adjust to being at home and coming back here again; is that the 
best way of achieving maximum potential?” I’m not sure it is.  
 
But the other bits I’ve got in here: transition, peer mentoring and peer assisted learning, we will 
come back to some of these later, but the bits in orange – sport, accommodation, the Students’ 
Union and the environment – is also absolutely key to this induction process. One of the things that 
struck me early on is that many of the mechanisms that we have within the University structures to 
look at student experience are dictated by process rather than by support or enhancement. There 
are things like the Quality Assurance Agency, learning and teaching quality committees, boards of 
studies; all of those important process-driven approaches but they are not just sitting and thinking 
“how can we enhance student experience,” they are looking at very specific things.  
 
One of the things I introduced to look at this were these two fora: the Student Experience Forum, 
which I will talk a lot more about, and what I have called here the Extra-Curricular Student 
Experience Group. Not a terribly attractive name, but it was useful at the time and basically that is 
myself, the Director of Sport, the Director of our Arts Centre, the Student Union Chief Executive 
Officer, Student Union President, and the Head of Accommodation and Hospitality. The idea of it is 
not that we have a very specific agenda or that we talk about very specific things but from my 
perspective I get the five of them in a room together very occasionally 3 - 4 times a year because 
they don’t tend to meet that often and yet their impact on the student experience is absolutely 
phenomenal. Accommodation and Hospitality in particular as where you sleep and what you eat is 
absolutely crucial. Getting them to work together so that when there was a sports event on late in 
the evening that Accommodation and Hospitality knew about it so they keep the restaurant open a 
bit later, they keep cafés open a bit later because that communication line wasn’t really there. One 
of the things that sprang out of that, which is a very positive benefit, is that of instead of having, as 
we use to, in the halls of residence something in the region of three different hall reps for each hall: 
we had a kitchen rep that came from Accommodation and Hospitality, a sort of sports rep that came 
from Sports, and a Student Union rep, we’ve combined all of those into one individual. It was very 
hard to get three different individuals to volunteer, much easier to get one who covers all of it, 
works with all  departments and adds back in that coordination and cooperation.  
 
Now I am going to focus a little bit more on the Student Experience Forum. The idea behind the 
Student Experience Forum was that this was going to address that idea that I mentioned of the fact 
that while we do have lots of times students and staff get together they are often directly related to 
a particularly process like the QAA [Quality Assurance Agency]. What I wanted to do was to try and 
get us to sit down together just have a think about the Student Experience. What is it that might be 
important, what could we do better and also, as Sue said, using information, using evidence that we 
have so looking at the variety of data sets that we have analysing them in detail. So within this 
Student Experience Forum we have a number of academics including an Associated Dean and a Head 
of Department. [It is] very important to have high level engagement in these processes otherwise it 
gets ignored. [We have] students: sabbatical officers from the Student Union, Chief Executive of the 
Student Union and another non-aligned students an “ordinary student,” and Professional Services, 
Registry, Student Services, the Learning Teaching Enhancement Offices. We get all of them to sit 
together and we meet about five times a year [to] look and see what the different data sets are 
telling us.  
 
We have the Domestic Student Barometer which we look at, the International Student Barometer, 
obviously we look at the NSS [National Student Survey], Student Opinion survey and various other 
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surveys that we run in house or externally. [We] analyse that data that is coming from those and try 
and make a conscious decision on: what it is worth our time? What is it worth investing our time in? 
What is it worth us looking at? We identify in that way projects that are large and small. 
 
An example of a small project which we looked at 18 months ago was hidden costs. So hidden costs 
for courses: Are we specific enough in our Prospectus? In our website? On exactly what students are 
going to pay and what they might have to buy when they get here? And we were, so there weren’t 
actually any hidden costs as such; but what was interesting was when particularly in the sciences you 
looked across the different departments, in one department you would pay £12 for your lab coat, in 
another department it was free, in the third department you would pay £12 but it was refundable if 
you brought it back at the end of the year and I’m not sure how that one works but it wasn’t the 
same across the board and it was very easy for me then to say “Oh ok, we’ll sort that out. All lab 
coats will be free.” We had a look at how much it would cost, we’re talking tiny amounts of money 
that reduced this discrepancy between the departments, and removed a certain amount of 
dissatisfaction amongst the students when they said “well why do I have to pay £12 when he 
doesn’t?” It wasn’t a secret - it was up there in the prospectus but it wasn’t particularly fair and it 
wasn’t really thought through. It was just that’s what had always happened. So that’s a very small 
project. 
 
The large project that we settled on to begin with which was what we called The First Year Student 
Experience Project and that was the same as your project it was looking specifically at induction, 
looking at the way we do it, looking at the information we had on it, looking at information we could 
glean from other sources. So that included going to local schools, talking to more distant 
independent schools, state schools, trying to get evidence from sixth formers as to what they 
thought they needed as opposed to what I thought they needed.  
 
[Bernie skipped two slides.] 
 
So what is The First Year Student Experience? Well, having talked to a quite few head teachers, and 
heads of sixth form, and also primary school teachers it became apparent to me that schools have 
invested a lot of time and a lot of energy in dealing with the transition from primary school to 
secondary school to make it as seamless as possible. Lots of visits, lots of ideas of what happens in 
secondary school, working towards secondary school when you’re in your final year of primary 
school. I know a lot about this because my children are in primary school so I have been looking at it. 
We, at University, have made far less effort to do the same thing. We let them come here and 
suddenly they have come from a class of 20 and suddenly they are in a group of 450 with a Maths 
lecture in a room like this [Playfair Library, Old College, University of Edinburgh], when they are used 
to small classrooms. And we haven’t really looked at how we can deal with that - a lot of it is just 
about information. What we don’t want to do, as I said earlier, is we don’t want our students to fall 
at the first hurdle. We know that it’s the same here as it is at Bath, not many of our students actually 
leave, but those who do leave very quickly. Now some of that is unavoidable because actually they 
have made the wrong choice, Bath or Edinburgh or wherever it is not the right University for them 
and they realise that very quickly. But for some it’s because we don’t facilitate that initiate period. 
However, that is not the main problem; the main problem is really getting back to achieving 
maximum potential and achieving a good student experience and taking it to the extreme student 
satisfaction.   
 
So key areas, what are the key areas? Well we looked at pre-arrival and post-arrival and the classic is 
that we give too much information when they arrive and not enough information before they arrive. 
That actually, they would like to know what they are coming here to do, they would like to know a 
little bit more about it and they don’t want it all dumped on them on Day 1 or Day 2. So we beefed 
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up our pre-arrival information, we made a specific website for students before they come to the 
institution, we’ve now extended that website and I will show you a picture of it later, so that it is for 
First Years only and we now have to do something for Second and Third years because their website 
looks a bit naff in comparison. But the interesting thing and again evidence we went to schools we 
didn’t sit round as we’ve done before as a senior management team and say “Well, what should a 
website look like,” because I don’t know what a website for a 17-year-old should look like. So we 
asked 17 year olds, and I think this is something you may well do, but at Bath we weren’t doing 
really; we weren’t asking, and I use this word advisably, we weren’t asking the ‘customer’ we were 
asking the people who were paying for it and that’s not the right way round. It’s not what Tesco’s 
would do; it’s not what Waitrose would do. So we looked at that.  
 
Key thing is this idea of developing a sense of belonging, developing a sense that, and I was looking 
at your induction results from the survey, and they show that you do actually develop a good sense 
of belonging to the University, less so to Schools. I think it’s, I’m not certain which is more important, 
but I think the key is that they develop a sense of belonging in a community and that for us that was 
something the departments and the Student Union had to work together on. This is not something, 
none of this is something we can do individually. The key here is to actually cooperate, hence the 
Student Experience Forum with representatives from across the board. Hence the Extra-Curricular 
Forum with the representatives from Accommodation and Hospitality and Sport and the arts - 
pulling everything together to develop that sense of community. We also and it seems trivial now we 
persuaded our alumni that they should pay for different coloured t-shirts for each hall of residence 
so in the first week they are all wearing a red t-shirt or a yellow t-shirt or a green t-shirt, so that they 
can look round and see who else is in their hall of residence and even something as simple as that 
helps students feel they belong to something, it helps them feel that they are part of something and 
that helps them settle in. 
 
So what else? The conversations with schools were very interesting because in my bias I assumed 
that those students who came from an independent school would probably settle in quicker, they 
have learnt about independence learning probably faster, but having talked to a number of head 
teachers and a number of students at independent schools, that shock of moving from a small, well-
resourced and almost tutor sized group of almost 15-20 students suddenly coming into one of our 
Economics lectures of 250 was a much greater shock than those students coming from a state school 
that may have been taught in a classes of 60 -70 from time-to-time.  So there is a balance you need 
to look at and we go back to it, you need to talk to the people who are coming and see what it is 
they are noticing and what they want and we got the feedback from the schools that students were 
phoning up their old teachers and saying, “How to I cope with a bigger class? How do I cope with 
this?” They should be phoning us they should be talking to us not having to go back to their schools, 
so the support mechanisms were not there at the level that we really needed them. 
 
So, goals; I’ve sort of talked about those. But these are the ideas, preparing for the transition, that’s 
the pre-arrival; developing that sense of belonging whether that’s through accommodation, though 
a sport, through a student union, through an activity, through a department I don’t think it’s that 
important as long as it is there and it’s not too big a group. Potentially the sense of belonging to the 
University is too big a group. Looking at managing those transitions and I will talk about those 
transitions now: encouraging students to take up as much opportunities as they can to develop that 
sense of belonging, to take part in activities, to take part in sport, the arts, volunteering or whatever.  
 
So the framework for this year-long process that was the main issue that the First Year student 
experience looked to establish and it was to establish the sort of framework that everybody could 
work to so that you could have that cooperation between the departments in supporting the whole 
year. So that framework broke down into pre-arrival and as I say we have the dedicated website 
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which we have developed; Arrival and Fresher’s Week because we still have that induction week and 
we still have specific individuals working on that induction week. Then we categorise the rest of the 
year into little groups so Weeks 1 – 3 that’s around adjusting into higher education, Weeks 6 – 8 
keeping on track, 15 – 17 settling back in. I think we forget sometimes that they go home at 
Christmas and come back and actually they are starting all over again for many of them because 
going home meant that they were back in their comfort zone and suddenly they have to up-root 
again. So working hard at settling back in, then really starting to embrace the University culture and 
to be a part of the University, moving towards the end of year when you’ve got exams, assessments 
whatever – dealing with those and then what’s next?  
 
So what sort of things did we establish? Well we looked at, first of all, students supporting students 
as the best way of this working. So we now have a peer mentoring scheme that works in all the 
departments. It’s run from the Student Union, part of the first Student Experience Project was to pay 
for a Peer Mentor Coordinator, he also works on developing Peer Assisted Learning groups, which 
we have in about half of our departments now, but the peer mentoring has taken off. There were 
one or two departments that did it anyway, I think Pharmacy and Pharmacology use to do it, but 
now with the additional training with the additional support we have peer mentoring across the 
University and that has made quite a significant difference for the First Years.  
 
One of the other things that we did was establish what we call Student Experience Officers in each of 
the faculties and those Student Experience Officers are working across a number of briefs. One is 
around widening participation, one is around induction, the role in induction is facilitating that 
interaction between the Student Union, between the departments, between the Faculties and 
between the Professional Services, and they have made quite a difference.  
 
Various other things that we’ve have done around supporting English, so we have an English 
Language Centre which is designed or was set up originally to support our international students. 
We have realised over the years that in fact our home students need some support with their English 
as well. So the English Language Centre now provides workshops for all departments, for all students 
and if you already do it in the department that’s fine, but if you don’t the English Language Centre 
will provide those workshops.  
 
So the main thing is around awareness and cooperation and this is what the website looks like 
(http://www.bath.ac.uk/first-year-ug/), as I say I would not have come up with a website that looks 
like this; it’s a bit too bright for me, but the students this is what they wanted. It gets tremendous 
feedback and one of our first measures of success was how many hits did this website get pre-arrival 
and how much did it get post-arrival and it was astronomic compared to our normal website and it 
was also time spend on it.  
 
So, in what is now probably the last five minutes, I will now talk a little bit about the NSS and why 
this focus on induction impacts so notable on the NSS and it’s one of those key factors that’s been 
reported to me and key others directly as influencing the NSS. I will explain that in a second. We 
have taken the NSS very seriously at Bath and that’s because, as I have explained to one of our 
departments, if you’re 28th in the Daily Mail you are 28th, there is no point in arguing about 
confidence intervals. It’s a fact, it’s what people look at and in a very competitive environment, 
which is what we have entered into, it is something that parents are looking at. They are looking at 
where you are in league tables; they look at where you are in the NSS in a way that 5 – 6 years ago 
students didn’t really look at the NSS. So we understand the statistics are not adequate but they are 
what we have, and to be honest from my perspective if departments are consistently performing 
poorly in the certain measures of NSS it is not because of the statistics, it is because there is a 
problem, it’s because there is an issue that needs to be dealt with.  

http://www.bath.ac.uk/first-year-ug/
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So what we did, or what I did, was that departments that were ‘not performing,’ I say ‘poorly 
performing,’ well they weren’t performing well, we instituted what we call a NSS review which was 
either chaired by me or by one of the Associate Deans, it would have a Head of Department from a 
different department and it also had the Director of Learning and Teaching Enhancement. We talked 
to the teaching staff, we talked to all staff, we talked to all students who wanted to come and talk to 
us, and we got feedback from all of them on what were the issues within the department. 
Interestingly the most common issue raised by the students was that of, “I didn’t feel welcomed 
when I came in the first year and it stayed with me for four years, I have never felt part of this 
department because of what happened in the first year.” That is something that I was quite 
surprised at because I thought once they have been here two or three years they will forget about 
the first year, but no they didn’t. And the very fact that we met with them and we talked to them 
changed their perception of the University completely because it meant that somebody was 
listening to them and somebody senior was listening to them. And in one case in one department 
they moved up 90 places in the rankings just immediately after the visits, not to do with things they 
changed because it was too soon to change things, it was due to the fact that students felt that they 
were being listened to and things were changing. That is the other thing we learnt was that feedback 
back, students always talk to us about feedback, we’ve changed something well let’s tell people 
we’ve changed something, lets tell people why we have changed something. We don’t always do 
that.  
 
I think that was an interesting lesson, but the message is (and it’s the same as induction) there has to 
be high level engagement across the board, senior people, Senior Professors, Heads of Department 
have to take this seriously if it is to work. Students have to feel welcome and they have to feel that 
we are listening. It’s not enough just to have student representatives on various committees. The 
students have to feel that they have a voice, that they are doing something and that we are doing 
something in response to those comments. It is interesting how significant that First Year student 
experience is in dictating what happens three, four and in some cases five years later, that there is 
an impact. So what Sue said at the start is absolutely true, this is possibly the most important few 
weeks around induction and I would say the most important year that we have to influence our 
students to develop, as I said at the start, that idea that we are here to inspire them, that we are 
here to test them but to support them in achieving their maximum potential. That is our opportunity 
in that first period of time and we must not forget that it spreads over the whole of the first year it is 
not something that ends at of Week 1 or Week 0 depending on what you call it. If you work on those 
things, I think that the results that the benchmark if you like at the end, it shows because we don’t 
hear or I don’t hear now from our students that we are not working on induction. They appreciate 
that we are working on induction and when we look at the domestic student barometer now, the 
international student barometer it does not show induction as a problem for our Undergraduates or 
for our PGT (Postgraduate Taught) students. PGR (Postgraduate Research students) is a different 
matter and we are, that interestingly is our next project from the Student Experience Forum, we 
need to look at PGR and we need to look at that differently.  
 
So to wrap up I will just say I think we can learn a very good lesson and I think this is often the case 
actually, we can learn a very good lesson from the work that primary schools and secondary schools 
have done to make that transition as seamless as possible of moving from primary school to 
secondary school. We should be working to do the same thing from secondary school to university, 
we should not be saying there is a problem with the students that are coming to us, because those 
are the students that are coming to us and we need to deal with the people who are coming to us 
and we need to look at what we are doing and not just what they are coming with.  
 
So I shall stop there and thank you very much. 



7 
 

 
Audience Questions 
 
Q: How difficult was it to implement all these things between several departments, did you have a 
lot of institutional resistance?  
A: No [laughs], not really. I mean, because it came from me there wasn’t that much institutional 
resistance. I think the departments also realised or some of them did, that they did have an issue; 
and if they didn’t initially they did after it was pointed out to them. I think they realised, in many 
cases, that we did want to change things. I think that helps in the sense that the departments did not 
come to those meetings, or the Head of Department, thinking we are just going to mouth platitudes. 
Things did happen: the way that they dealt with student feedback was changed.   
 
Q: You very much focussed on the undergraduate experience. As you have, we [the University of 
Edinburgh] have got a large number of PGT students and there is two aspects to that, firstly they 
have obviously got the degree but they are only here for a relatively short period so are there any 
other differences in the way you deal with that slightly more mature students and then secondly 
we have also go a very growing population of Online Distance Learning Students who obviously 
have a very, very different view of where they sit in the academic community and with Edinburgh 
and they might be 10,000 miles away. Two parts of the question would be interested to see how 
you have dealt with those?  
A: Well the PGT one is an interesting one because we assumed that there was an issue with PGT 
students but actually the information we got back from the domestic student barometer and the 
international student barometer was that they were quite happy with induction. So it’s largely done 
in the departments, though there is a bigger event that we organised a couple of years ago, but the 
feedback we got on the bigger event was that the students weren’t that bothered about it. They 
were more concerned with getting on with it. It comes back to maturity as they have already been to 
university and those sort of issues. That actually, we were surprised at the data that we got. 
Presently surprised, but it seems that the inductions that we were running around Undergraduates 
also worked for the Postgraduates and the support that we offered. Certainly, in the School of 
Management they run Undergraduate and Postgraduate induction together and the support is there 
beyond and the Student Experience Officers in that particular school work with both 
Undergraduates and Postgraduates. So there isn’t as big a problem as I thought there was for 
Postgraduate Taught. Actually, I would have said the same as you that until I saw the data I thought 
there was more of a different issue but there doesn’t seem to be. 
 
Distance based learning is a different question. We have a fair few but restricted to one or two 
departments. We have found feedback from them that we are not supporting them as well as we 
should. The induction process is different, it is more ongoing support and we need to look at that 
more closely. I think the obvious people to get the lesson from are the Open University who are 
consistently very near the top of the NSS and yet all of their students are distance learners. Now one 
thing we’ve found, as have you, we’ve only sort of put our toes in the water around MOOCs. The 
feedback we got on the MOOCs is that the online support of the tutors was outstanding. So maybe 
what we need to do is have a little bit more structured support during the course of the distance 
learning. It’s a smaller market for us at the moment but we need to look at it more closely, so I can’t 
really answer that one because I don’t really know the answer. 
 
Q: Same question about part-timers and mature students, and I mean mature students not just 
Postgraduate Taught (PGT) students?  
A: Again looking at the evidence, we have very few part time students. It’s one of the advantages or 
disadvantages if you like of having a largely science-based portfolio. Yes, we do have Humanities but 
not so many, so we don’t have very many part time students. I don’t have any information and I 
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think it is absolutely vital to do this based on the information. We have got to do these on evidence-
base rather than gut feeling because the gut feeling as I said with PGT we weren’t supporting them 
properly the evidence says actually they are very happy, they think what we are doing is absolutely 
appropriate, we can tweak things we can always get better but they don’t think it is bad and I think 
that is very interesting. Mature students, it depends on what grouping they are in. We don’t treat 
them differently. So for instance, one of our courses have quite a few mature students on. Social 
Work, for instance, has quite a few mature students. We treat them the same as we do the other 
students on that programme. It seems to work but there are things that are different around mature 
students and the support mechanisms through the Student Union are the ones that we would direct 
them to. So we come back to that cooperation: it’s not like the department is going to deal with it or 
induction. It is the University’s responsibility and the University as a whole will look at how we do 
that, the Student Union provide better support than I could.  
 
Q: I’d be intrigued to hear a tiny bit more about how you manage the communication of your 
exciting schemes to students. You mentioned that sometimes NSS scores have gone up simple 
because students realised that they have been listened to. I would really like to know how did you 
do that? Because simple just opening up a website you said we did that clearly doesn’t work 
because students don’t know about the website they will never see it.   
A: What we did was we used numerous different communication mechanisms. We had a project 
called ‘Better at Bath’ and we still have the project. It was focused entirely around ‘how do we 
communicate what we have achieved’. So there is a website, yes, but you are right people don’t look 
at the website. There are little booklets which we hand out, culminating in a big celebration where 
the Vice Chancellor comes and presents awards to various students who have done good work, to 
departments, to staff who have won teaching awards, and we put all that together in October. We 
have done that two or three years now but it’s also making sure that the departments themselves 
say what they are doing. One good example is in our unit evaluations. In two of the Faculties 
everything is visible so all evaluations for all staff are visible to staff and students. Comments that 
are criticisms the department then answers how they have dealt with it, it’s all online, it’s all in 
Moodle on our case, so on the VLA, and so everybody can look at that as they are just going through 
their course. So it is sort of, if you like a little more obvious, than just having some remote website. 
We have had a big push on this feedback and I think that using multiple different mechanisms is the 
way. Just a website doesn’t work you are absolutely right - even if it’s department website doesn’t 
work. Using the VLA works particularly as it’s in direct response to something in which a student has 
written on a unit evaluation. 
 
Sue Rigby enters podium: 
Sue Rigby: Bernie that was a fantastic talk, I am really heartened by the fact that we have most of 
the elements now in place that Bath have used so successfully. I don’t think we are in deficit in 
having the tools but it is wonderful to see how a University a couple of years down the line has used 
those tools to such great effect. I think that really gives us some markers for the future. So Bernie 
thank you very much for that talk it has really set the tone for the day. Thank you. 
 
Video: http://www.ed.ac.uk/staff-students/staff/enhancing-student-experience/initiatives/sep/pre-
arrival-induction/gearing-up-for-induction/keynote 
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