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Brief description of the paper    

  

Data for this report was collected from the annual course reports submitted by course 

coordinators; this was used to highlight the progress in developing accessibility for all 

students 

 

Action requested    

 

For comment  

 

Resource implications 

 

Does the paper have resource implications?  No 

 

Risk assessment 

 

Does the paper include a risk analysis?  No 

 

Equality and diversity 

 

Have due considerations been given to the equality impact of this paper? 

The paper is focussed on equality and diversity issues 

 

Freedom of information 

 

Can this paper be included in open business?  Yes 

 

Any other relevant information 

 

A copy of this paper will be held in the Moray House intranet “accessibility” section 

 

Originator of the paper  

 

Ruby Rennie, School Academic Coordinator for Accessibility 
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Update on progress in PG courses 
Course organisers were asked to note comments on accessibility in the annual course reports, using 

the online Moray House intranet facility to submit course reports. As course reports are now stored 

electronically in the Moray House intranet, sections can be selected for detailed scrutiny. This was 

enabled for the section on accessibility, giving a numbered report of anonymous notes which can be 

viewed by year and by PG/UG preferences. The report here uses this information to provide an 

overview of current progress in accessibility at course level. 

In total 78 PG courses were represented in the audit. Course organisers were asked to complete the 

section using these instructions: 

What actions were taken to address equality and diversity issues in 2014-15? Please report 

specifically on Accessible Learning (formerly known as Teachability). You may also want to 

report on wider issues such as linguistic and cultural diversity, and the EHRC's protected 

characteristics (such as age, 'race', religion/belief, gender, sexual orientation etc) as 

appropriate.  

EHRC: Protected characteristics: definitions (link opens in a new window) 

The audit provided a view of all submissions to this section, and were anonymous (both for course 

coordinator and course/programme). Some entries simply stated “none”, but most entries were very 

helpful in providing a comment on accessibility issues. Overwhelmingly, the comments reveal that 

staff are not only “compliant” with the requirements, but are actively seeking ways to encourage, 

support and develop accessibility.  

The elements that could be included in a course report 

It was envisaged that course coordinators would comment on some or all of these issues: 

1. Any entry requirements relevant to accessibility (particularly  noting specific competences 

that will be relevant to the course outcomes) 

2. Content areas in the course that are directly related to issues in accessibility 

3. Ways the course content can be accessed 

4. Ways the course assessment will guarantee equality 

5. Specific support the course will offer for students from a range of backgrounds 

6. Attention to the language/text used throughout the course to positively promote 

accessibility for all students 

7. Any requirements for tutors to gain knowledge/experience in teaching methods that would 

underpin access to the course for students 

A large number of reports noted course content that was directly related to issues in accessibility. 

These included: 

• Special provision for international students when discussing cultural concepts or areas. This 

was a common area for comment and there were a number of steps being taken to make 

sure that provision was supportive, particularly with language issues 
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• Direct discussion of equality and diversity as part of the course content. This was a major 

theme in many of the reports. It is clear that there are a number of courses that specifically 

drawn attention to accessibility in education. 

• Several courses noted that assessments were varied and this would help towards equality. 

Some of the responses to this were vague, and further information on the ways in which 

assessments can be adapted to be more supportive would be worthwhile. 

• There was no mention in any PG reports of changing/adapting text to give positive 

promotion to accessibility. One possible explanation for this could be that course 

coordinators are following the guidelines about accessibility. 

• There was no mention of requirements for tutors in teaching/methods to support 

accessibility. Private conversations with individuals gives a different picture of this, and 

points to the course reports as perhaps being the wrong forum for gaining more information 

about what support can be given to staff. 

 

Mainstreamed adjustments 

The University mainstreamed adjustments are: 

1. Course outlines and reading lists shall be made available at least 4 weeks before the start of 

the course. 

2. Reading lists shall indicate priority and/or relevance. 

3. Lecture outlines or PowerPoint presentation slides for lectures/seminars shall be made 

available to students at least 24 hours in advance of the class. 

4. Key technical words and/or formulae shall be provided to students at least 24 hours in 

advance of the class. 

5. Students shall be notified by email of changes to arrangements/ announcements such as 

changes to courses/room changes/cancellations. 

6. Students shall be permitted to audio record lectures, tutorials and supervision sessions using 

their own equipment for their own personal learning. 

7. All teaching staff shall ensure that microphones are worn and used in all lectures regardless 

of the perceived need to wear them. 

Analysis of the submitted sections in the course reports shows that the most common areas 

mentioned were: 

1. Course outlines and reading lists shall be made available at least 4 weeks before the start of the 

course. 

3. Lecture outlines or PowerPoint presentation slides for lectures/seminars shall be made available 

to students at least 24 hours in advance of the class. 

 

Some reports indicated that technical difficulties had been noted, and these were resolved (e.g. 

microphones not working). Estates and Buildings now have dedicated personnel who will check 

rooms, and clear messages for tutors about how to contact support when there is a difficulty is now 

posted in all teaching rooms (although staff have to remember to bring a mobile phone!). 
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There was some mention of specific difficulties in the Learn/Moodle platform, but generally course 

coordinators indicated that the platform was working well in giving support to tutors for 

accessibility. 

Points for future discussion: 

1. It was of interest that so many courses noted that the course content included direct 

discussion of accessibility issues. This points to a level of expertise in Moray House which 

could be shared with the wider university. It would be good to consider a forum for sharing 

this expertise. 

2. Staff have not flagged up many issues with the Learn platform, but my own discussions with 

specific students indicates there could be further improvements, particularly in the way 

notes are organised and labelled. Discussions with individual students who have learning 

profile adjustments, has revealed that there is a wide discrepancy in the ways courses (even 

on the same programme) use the VLE. There are a number of small changes that could be 

made which would make the Learn course materials easier and it is planned to have a lunch-

time session with staff to explore some of these. 

3. Several members of staff have noted that there were no students with adjustments in their 

course. This could, however, camouflage the fact that some students are aware of support 

they have had in the past but they have chosen to try to “do my best” for a one-year 

Master’s degree. It is also possible that students, particularly International students, are not 

aware of the support they could have. This does not imply that staff are complacent about 

support, but could indicate that future developments of courses should include innovative 

ways to provide a range of learning experiences so that “extra” support is not a potential 

issue. 


