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1. EDUCATIONAL AIMS OF PROGRAMME 

 

By building upon our international reputation for excellence in research in the area of inclusive 

education, this proposed MSc is at the cutting edge of developments in the field and reflects a 

distinctive approach to social justice in education designed to provide academic training at a 

postgraduate level for recent graduates and the existing workforce.  Our approach recognises the 

complexity and relational nature of the concept of additional needs within the broader discourse and 

foundation disciplines of education. It acknowledges differences between learners but seeks responses 

to those differences that do not reproduce exclusion or marginalisation based on difference. The core 

content of the programme draws upon our research on inclusive education, inclusive pedagogy, and 

teacher agency as well as the social science foundation disciplines of education to enhance knowledge 

and understanding of the issues pertinent to the contested concept of inclusion in education, and will 

contribute to building workforce capacity in this area in Scotland and beyond.  

 

The educational aims of the programme are: 

 

 To equip students with critical knowledge of the current research evidence relating to the 

relationship between educational and social inclusion and learning outcomes  

 To provide students with knowledge and critical awareness of how research evidence informs 

policy and practice in inclusive education 

 To provide students with the research skills to investigate issues in the field of inclusive 

education 

 To encourage students to consider the broader implications of inclusive education on local and 

global challenges 

 To foster the development of independent learners with transferable intellectual and study 

skills who can make a socially responsible contribution within their chosen career path 

 

 

2. BACKGROUND TO THE PROPOSAL 

 

2.1 Policy context 

 
Today, inclusive education is increasingly understood as a complex endeavor subject to the forces of 

globalization, and the exclusionary pressures associated with migration, mobility, language, ethnicity, 

disability, exposure to violence and intergenerational poverty.  Although the term was originally used 

to refer to the inclusion of students with disabilities in mainstream schools, the conceptualization of 

inclusive education has broadened over time to encompass anyone who might be excluded from or 

have limited access to the general educational system within a country. At the same time, the field of 

special education has been challenged by a sustained critique that clearly locates the problem of 

special education in the broader structure of education. Additionally, there have been calls for the field 

of special education to be more responsive to 21st century concerns about what it means to provide an 

education for students who have special or additional support educational needs and those with 

disabilities.   Both developments have implications for how teachers and other education professionals 

are prepared and there are calls for providers to reform their courses to take account of the increasing 

cultural, linguistic and developmental diversity of today’s classrooms and the demands more inclusive 

approaches to schooling.  

 

In Scotland, these issues are reflected in the policies and funding mechanisms of central agencies. The 

Scottish government’s recent report, Teaching Scotland’s Future (2010) calls for a renewed focus on 

areas of education in which Scotland is under-performing. One such area is the intersection between 

support for learning and under-achievement. There is also concern for what the OECD has called the 

long tail of underachievement in Scotland which effects 20% of school age students. In addition, the 

Scottish government’s 2012 report, The Right Help at the right time in the right place calls for better 

outcomes for children with complex additional support needs, particularly in ensuring that children 

with sensory impairments have access to the specialist knowledge that they need to achieve in school. 

The Scottish Government (2007) has laid out competences which teachers of deaf and visually 
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impaired children have to meet in order to be able to work wholly or mainly with sensory impaired 

children and their teachers and families. The University of Edinburgh is the only Scottish university 

where teachers can gain these competences on a Master’s level accredited programme. As all who are 

involved in education encounter those who experience difficulties in learning, courses that prepare 

teachers and other educationalists to respond to diversity based on approaches to teaching and learning 

that reflect the core values of equal opportunity, respect for human dignity, and a belief in the capacity 

of all people to learn are needed.  

 

2.2 Relevance of the programme to the University and School Plan  

 

The programme is aligned with the Institute and School Strategic plans, and the University’s strategy to 

increase postgraduate student numbers particularly in relation to PGT provision. Furthermore, the 

programme will facilitate stronger links between research and teaching within the School of Education, 

ensuring that research feeds directly into the learning experience for postgraduate students.  While this 

is a taught programme, it is also anticipated that the programme will contribute indirectly to building 

research capacity within the School by providing a pathway for the recruitment of PhD students and 

future researchers in this field.  

 

2.3 Relation to active areas of research  

 

The proposed MSc will build on expanding research activity within the Social Justice and Inclusion 

research cluster under the School RKE strategy. The School’s Centre for Research in Education 

Inclusion and Diversity (www.creid.ed.ac.uk) is central to this. Its work focuses on social justice and 

equality in relation to education, training, lifelong learning and related fields such as employment. 

CREID has a particular interest in issues of intersectionality, specifically in relation to social class, 

gender, disability and ethno-religious identity. Other research activity under this cluster includes the 

work of The Centre for Education for Racial Equality in Scotland (CERES), which focuses on areas of 

race, ethnicity, and migration and in Scotland. The Scottish Traveller Education Programme (STEP) 

promotes the development of innovative, diverse and flexible access to education for Travellers, 

particularly for those with interrupted learning. Research groups within the School’s Institute for 

Education, Teaching and Leadership include research to specific areas of additional support including 

sensory impairments and specific learning difficulties. The Scottish Sensory Centre (SSC) is a national 

Centre promoting innovation and good practice in education of children and young people with visual 

and hearing impairment. The Communication Access Literacy and Learning Centre’s (CALL) 

provides innovative and specialist expertise in support of children and young people with additional 

support needs who need Assistive Technology and/or augmentative and alternative communication. 

Additionally, research on inclusive pedagogy and teacher agency seeks to understand the role that they 

can play in reducing educational inequalities.  This complements our research on teacher agency and 

inclusive pedagogy, which seeks to enhance the roles that stakeholders can play in reducing 

educational inequalities and promoting social justice.  Collectively these centres and groups attract 

research income from a diverse range of funders, and work in research and knowledge exchange 

partnerships with other universities in the UK and internationally. Funders include the UK and 

Scottish Governments, the European Commission, public bodies such as the Equality and Human 

Rights Commission and Universities Scotland, the voluntary sector, Royal Societies and service user 

groups.   
 

This new MSc programme will provide the opportunity to establish direct links between current research 

and teaching, enhance dissemination opportunities, extend links with existing national and international 

networks, attract a high calibre pool of potential PhD students, and enhance research capacity in 

inclusive education both nationally and internationally.  

 

Existing staff from across the School will contribute to the new programme, providing specific expertise 

in inclusive education, additional support for learning, and issues pertaining to non-native language 

speakers, members of ethnic or religious minority groups, Roma children, street children, child workers, 

children exposed to abuse, children living in societies affected by conflict, children from indigenous and 

nomadic groups and other marginalised groups. It is anticipated that the programme will facilitate new 
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collaborations within the School of Education, and indeed elsewhere in the University, drawing together 

academics with an interest in the areas of disadvantage, disability and education. In line with the 

University’s Strategy, this will encourage the development of new ideas and ways of working between 

researchers from different disciplines.  

 

2.4  Building on existing programmes 

The new MSc Inclusive Education builds on the success of two previous programmes, the MSc in 

Inclusive and Special Education and the MEd Additional Support for Learning. The first is a 

longstanding programme aimed at Scottish teachers which has been operating since 2008, the second  

has been running since 2008.  Over the past seven years the programmes have shared courses, and 

students from the full time international programme have studied alongside part time Scottish teachers. 

This has been of benefit to both groups. We have had requests from EU and Home students for a part 

time MSc in Inclusive Education, sometimes from students not qualified teachers but interested in the 

field. Prospective students find the web site about these two programmes confusing because there is so 

much overlap. Having 12 award outcomes is cumbersome administratively; the programmes had 3 

directors until 2014-15 which made co-ordination and efficiency difficult. The new programme has 

coherence, is simpler to understand, while retaining successful features of the previous awards. Over 

2014-15 we have collected views from students, staff and employers to redesign the programme. The 

outcome, we hope, is a much simpler system that retains the depth and breadth of the option courses on 

offer. We believe this feature of the programme will make it an international market leader. 

 

 

3. MARKET INFORMATION 

 

3.1 Target market 

 

Although this qualification is not explicitly aligned with a professional qualification, completion of this 

degree will enhance opportunities for employment in areas of education that are concerned with 

educational disadvantage, additional support for learning, special education and other specialist areas. 

The programme is aimed primarily at graduates from education, psychology and related social science 

backgrounds. Large numbers of students study these disciplines and gain a 2i or a First, making them 

suitable for continuing to Master’s study. HESA (2015) reports 72% of undergraduates in the UK gain 

these awards, with 148,000 taking Social Studies as a first degree and 60,000 taking Education. 

Potentially then 150,000 undergraduates in the UK may be eligible to apply for the MSc Inclusive 

Education. Early destinations of qualifiers (Scottish Government, 2014) show that 21% of social studies 

from Scottish universities continue to further study (i.e. 899 students) and 3% of education graduates 

(128) as first destinations. Appendix 1 provides details of existing initial teacher education programmes 

at Scottish Universities which are particularly relevant to the new MSc. 

 

Potential career paths, exit routes and employers include: mainstream and special school teaching and 

management positions; children’s charities; postgraduate research; national ministries of education; 

non-governmental organisations; education development consultancy; and teaching in further and 

higher education institutions. 

 

In addition, the programme will provide an opportunity for professional development for those already 

working in the fields of education. The General Teaching Council Scotland is interested in promoting 

the PG Cert Inclusive Education for all teachers, of which there are up to 51,000 in Scotland. With the 

approval of the new programme we will apply for GTCS endorsement during semester 1 of 15/16.  

 

The programme also has the potential to extend the CPD opportunities for practising teachers and other 

professionals that are offered by CALL, SSC and STEP. Discussions with Dyslexia Scotland, and other 

advocacy groups suggest that additional specialist modules would be of interest to staff in schools, 

tertiary and further education sectors. Thus, there is scope for future development in this area. In 

addition, programme graduates have expressed interest in courses and research opportunities in the areas 

of inclusive pedagogy and strategies to combat disadvantage.  
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3.2 Current competition 

 

Competing MSc programmes in the UK, include the Universities of London, Manchester Metropolitan, 

Birmingham, Leeds, Southampton, Glasgow and Exeter. Recruitment information for these courses was 

requested by telephone and, where provided, this is shown in Appendix 2. Current Full Time intakes 

range from 5 to 15. Several programmes, like our proposed one, mix part and full time students.  A new 

MSc in Inclusive Education meets the expectation of Scottish students to remain in Scotland, and with 

the international appeal of both the University of Edinburgh and the City of Edinburgh, along with the 

reputation of Moray House School of Education for excellence in research in inclusion, disability and 

additional support and its reputation and commitment to social justice in education, it is anticipated that 

international student numbers will compete favourably with other programmes.  

 

The University of Birmingham is significant competition for the pathways in relation to deaf and 

visually impaired children; however heads of services in Scotland support the Edinburgh University 

course because of our stronger input on the Scottish policy context, and important opportunities for face 

to face learning. These professional relationships last for many years after the course. 

 

 

3.3 Market research 

 

Social media campaign 

During 2014/15 the existing MSc in Inclusive and Special Education in the School of Education has run 

a two-month marketing campaign using social media and this revealed useful results about who is 

interested in our current programme.  

 

Social media Click 

throughs 

Click through 

rate % 
Sessions Pages per 

session 

Time per 

session 

Google 967 0.83 820 2.21 1;41 

Linked in 188 0.03 165 2.11 0;55 

Facebook 1,996 0.13 988 1.24 0;44 

 

Banner ads 

     

Gradschools 43 n/a 32 6.16 2;29 

Educationuk 92 0.31 93 5.46 3;46 

FindAMasters 35 27.13 23 7.3 4;27 
 

Users searching websites offering Masters programmes unsurprisingly spent longer on the existing MSc 

Inclusive and Special Education website than those responding to ads which came up on other social 

media. The Google campaign was able to target people who are recent graduates in teaching and social 

sciences with relevant interests. The Google campaign used 42 combinations of relevant possible search 

terms, with the top one used by 70% of people who found the website as a result of this campaign: 

special education training. So similar terms would be used again to attract potential students to the new 

MSc Inclusive Education. 

 

Further analysis of the Google campaign showed where the viewers came from, with a lot of interest 

from India, although the quality of engagement (e.g. pages per session and time per session) was not as 

strong as in the US, UK and Canada. 
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Country Clicks Click through 

rate 

India 385 2.19% 

UK 58 1.22 

US 53 0.22 

Australia 18 0.5 

Canada 14 0.33 

Germany 5 1.4 

Colombia 4 3.33 

Greece 3 1.33 
 

Discussion with the International Office has encouraged the programme team to develop contact with 

US universities which have an undergraduate programme in inclusive education but don’t have a 

Masters in this subject. In addition, recent applicants from Chile and Turkey are applying with 

scholarships and the possibility to progress to PhDs; the International Office is following up with 

meetings in these countries.  

 

Turkish Applications 

The programme director is currently in discussion with the English Language Teaching Centre about a 

course tailored to Turkish offer holders; for 15/16 we had 13 with scholarships, but most did not meet 

the English entrance qualification.  We hope to attract these students to a pre-sessional English course 

at the University of Edinburgh and involve them in the life of the programme, i.e. invite them to 

seminars, Edsign lectures and social / academic events so that they start to feel they are part of the 

programme. We could also organise some trips to schools for them. The aim would be to make them 

feel part of the programme, to help them pass the English entry test and be prepared for the MSc year. 

 
Current offer of Turkish 
students and level of English 
15-16 MSc ISE 
C = Conditional 
U = Unconditional 
 

Reason 
for 
condition 

Area of interest Has a 
government 
Scholarship 

C  - not stated English  Y 

C – Upper intermediate English autism Y 

C – Upper intermediate English autism Y 

U Funding Specific learning difficulties / English as 
an Additional Language 

N 

C – TOEFL 58 English deafness Y 

C – IELTS 5.5 English deafness Y 

C – IELTS 5.5 English Specific Learning difficulties Y 

C – IELTS 5.5 English  Y 

C – not stated English deafness Y 

C – not stated English deafness Y 

C – not stated English deafness Y 

C – not stated English deafness Y 

C /Declined – IELTS 5.5  English Visual impairment Y 

C – not stated English Specific Learning difficulties Y 

   13 of 14 

 

This analysis suggests that this group of students holding IELTS 5.5 would need 33 weeks of English at 

the English Language Teaching Centre which would cost Fees: £9,240 and Homestay bed, breakfast and 

accommodation £4,620, other living expenses approximately £5,000, i.e. approximately £19,000 per 

student. 
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Analysis of 15-16 applications 

An analysis of applications for 15/16 at 5.8.15 shows that there have been 92 applications for the MSc 

Inclusive and Special Education programme as it is currently. There have been 12 unconditional offers 

made that have been firmly accepted.  There are 20 conditional offer-holders which have been firmly 

accepted from the following countries: 

 

Malawi - 4 

China  - 5 

Turkey – 3 

One each from: Tanzania, Cameroon, Brazil, Greece, Zimbabwe, Mexico, Pakistan and Jamaica. 

 

The main reason for the conditional offers is the English qualification; the Programme Director is 

currently contacting all these students to encourage late English assessments.  The other reason for not 

confirming an unconditional offer (2 currently) is because of the difficulty in raising funds for the fees. 

About a third of the current conditional offer holders are likely to become unconditional in time for the 

15/16 programme. 

 

In relation to recruitment of part time students who are already teachers of deaf or visually impaired 

children, the heads of services forum for visually and hearing impaired children meets each term at the 

Scottish Sensory Centre and maintains a regular dialogue with the programme team about the current 

PG Diploma in Additional Support for Learning in deaf education and visual impairment. The local 

authorities want to see more specialist courses in visual impairment, a clear two-year route through the 

diploma and a development of the VI pathway to make it as rigorous as the deaf education pathway 

(minutes, Heads of Services forum, 10.6.15). Other universities offering specialist courses for teachers 

of deaf and visually impaired children do not have the advantage of regular contact from a forum of 

employers. Twelve heads of service and teachers of visually impaired children in Scotland contacted us 

within 48 hours of us asking for views on the proposed new PG Diploma Inclusive Education (visually 

impaired learners). They were unanimously keen and very pleased to see the results of discussions with 

the Heads of Services forum which have taken place over the past year. The existing PG Diploma (deaf 

education) will change very little in its proposed form, PG Diploma Inclusive Education (deaf learners) 

and is already strongly supported by Scottish local authorities. 

 

 

 

4. FINANCIAL INFORMATION 

 

4.1 Student numbers and fees 

We estimate the MSc will attract 16 FT students in its first year and 21 FTE of home PT students, as the 

existing programmes have in 14/15.  We aim to attract around 50 - 60% of FT students from non-EU 

countries, thus paying fees at the non-EU rate.  Tuition fees will be standard PGT fees invoiced at course 

level and based on 2015/2016 fees (EU, £8,100; non-EU, £16,500).  Based on existing numbers 

attending the PT MEd, PG Diploma and PG Certificate in Additional Support for Learning we estimate 

that the new MSc Inclusive Education will attract 21 FTE part time students each year on the new 

programme.  The fees for Certificate/Diploma/MSc rates will align with those standard within Moray 

House School of Education.  

 

Standalone courses invoiced at course level 

All part time students construct their programme by choosing courses each year. We plan to have a 

further page of the MSc Inclusive Education website where students can apply for just one course for 

Continuing Professional Development purposes. Usually we would encourage students to complete the 

assignment rather than just auditing, so that they can use the credits to continue to gain a PG Certificate, 

Diploma or MSc later. Currently we have about 4 PT students per year, all Scottish teachers, taking one 

course at a time. Using the proposed marketing budget we aim to advertise in GTCS magazine to attract 

Scottish teachers to the MSc, PG Diploma, PG Certificate as well as standalone courses. 
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4.2  Resource implications and risks 

 

The predominant resource burden is time of current teaching and administrative staff, and this has been 

greatly reduced as a result of the School’s recent PPR and Programme Viability analysis, which 

incorporated the suite of programmes under the area of ‘Inclusion and Additional Support for Learning’ 

into the existing MSc in Inclusive and Special Education into one programme. The programme review 

achieved efficiency savings by rationalising existing programmes under one programme directorship. 

While the current numbers are sufficient to maintain course viability we expect the programme to 

become more profitable as enrolments increase. Demand on student support services (library and 

computing equipment and some laboratory needs) can be adequately met by current provision within 

the Institute and School. The programme has neither IT or laboratory intensive needs. The programme 

team has the capacity to supervise a larger number of MSc dissertations than we currently do. Currently 

there are 12 supervisors in the team, with a capacity of 2 or 3 students each. During 14/15 these 12 

members of staff supervised 23 MSc ISE / MEd ASL students. 

 

Details of resource implications are shown in Appendix 3. Risks have been identified and are tabled 

here:    

 
Nature of Risk Likelihood of Risk Impact of Risk Factors taken to Mitigate Risk 

Lower than expected 

recruitment 

Low: projections 

are conservative  

Low-medium: 

programme could run 

at a loss beyond the 1st 

year 

Marketing costs included to 

actively market the MSc and 

raise number of EU and non-EU 

students. Close monitoring of 

recruitment. 

Departure of staff Medium  Medium to High 

Some key staff would need to be 

replaced for the MSc to continue 

delivery. PRAAF currently at 

college for 0.5 AL in VI. 

Withdrawal of shared 

courses 
Low-Medium Medium  

Some courses could be delivered 

by programme specific staff 

(where the courses have a 

specialist focus), whilst option 

courses could be replaced by 

other  courses currently delivered 

across the School and College.   

Government MEd 

scholarship ends 
High Low 

Overall numbers are 2.5 FTE 

with most MEds graduating by 

start of the new programme. This 

scholarship funding is unlikely to 

be offered again. Home PT 

students have been held constant 

throughout the projection. 

Balance of Overseas FT: 

Home / EU may not be so 

favourable 

Medium Medium to High 

Work with International Office 

and pursue marketing strategy 

focusing on America, Canada, 

Turkey, Chile. 
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5. APPENDICES 

 

 

5.1 Appendix 1: List of Scottish Universities offering undergraduate programmes in initial  

teacher education 

 
University Initial teacher education programmes Target intake 2014/15 

FTE * 

 

Aberdeen, University of BEd primary, PGDE primary, PGDE 

secondary, BEd secondary music. 

462 

Chrichton MA primary (combined) 20 

Dundee, University of BEd primary, PGDE primary, PGDE 

secondary. 

237 

Edinburgh, University of BEd Primary, PGDE primary, PGDE 

secondary, BEd Physical education 

529 

Glasgow, University of BEd primary, BEd Technology, PGDE 

primary, PGDE secondary, BEd secondary 

music, 

535 

Highlands and Islands, University 

of the 

PGDE primary 40 

Royal Conservatoire of Scotland BEd Music combined 29 

Stirling, University of BEd primary, BEd combined 159 

Strathclyde, University of BEd  primary, PGDE primary, PGDE 

secondary, BEd combined 

948 

West of Scotland, University of 

the 

BEd primary, PGDE primary, PGDE 

secondary 

228 

Total  3,187 

 
* Data from Scottish Funding Council (2014) 

 

There were 4,000 leavers per year from initial teacher education in Scotland (Table 6, Scottish 

Government, 2014) and 96% are employed in Scotland.  
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5.2 Appendix 2: Existing similar MSc programmes within the UK 

 

 

Institution Programme Title Numbers on 

programme 

University of Glasgow MSc Young people, social inclusion and change New programme starts 

September 2015 

Manchester 

Metropolitan 

University 

MEd Inclusive Education and Special Education 

Needs 

20 / year PT and 5 FT 

EU 

Institute of Education, 

UCL 

MA Special and Inclusive Education Full-time students  = 

36  (12 each home, EU, 

Overseas) 

Part-time Year 1 = 40 

Part-time Year 2 = 26 

Part-time Years 3 and 

4 = 4 

University of 

Aberdeen 

MEd Inclusive Practice Certificate level – 52 

Diploma level – 11 

Worked Based Project 

(for completion of 

Masters Degree in 

Inclusive practice)- 5 

University of 

Roehampton 

MA Special educational needs: inclusive or 

psychological perspectives  

25 students – (more info 

coming from Wolfgang 

Mann) 

University of Exeter MA Education Special educational needs 

specialism 

8 – 16 FT, some home. 

Moving to blended and 

more PT home. 

University of 

Worcester 

MA Special and inclusive education 32 FTE, 78 students all 

PT teachers 

University of  

Manchester 

MSc / PG Diploma in deaf education 15 students / year FT 

20 / year PT; 3 year PT 

MSc. 

University of 

Birmingham 

MEd / PG Diploma in visual impairment / deaf 

education 

20 for each of VI and 

deaf education / year 

PT 

University of 

Strathclyde 

MEd / PG Dip / PG Cert Autism;  MEd Inclusive 

Education (PT); PG Cert Supporting Bilingual 

Learners 

MEd IE: 138 PT – at 

all levels; PG Cert. 

Supporting bilingual 

Learners – 10 PT. 

Queen Margaret’s 

University, Edinburgh 

PG Cert Collaborative Working Education and 

Therapy 
Approx. 10 PT home 

students 

University of West of 

Scotland 

MEd / PG Dip / PG Cert Inclusive Education 

online 

38 FTE home students: 

20 Cert, 10 Dip, 8 MEd 

 
* Programme Coordinators / Administrators were not willing to provide this information  
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5.3  Appendix 3:   Five-year costing summary 

 

 
Students Number 

(FTE) 

Year 1 

16/17 

Year 2 

17/18 

Year 3 

18/19 

Year 4 

19/20 

Year 5 

20/21 

Home/EU 281 33   372 37 37 

Overseas 9 14         16 16 16 

  37 47          53 53 53 

 

 
 Year 1 Year 2 Year 3 Year 4 Year 5 

Start Up Costs 5,000     

      

Recurrent Costs      

Marketing 3,000 3,000 3,000 3,000 3,000 

Staffing 172,154 172,1543 172,154 172,154 172,154 

Equipment 0 0 0 0 0 

Materials 1,000 1,000 1,000 1,000 1,000 

Total Recurrent Costs  176,154 176,154 176,154 176,154 176,154 

      

      

Fee Income (School)      

Home/EU 226,800  267,300 299,700 299,700 299,700 

Overseas  148,500 231,000 264,000 264,000 264,000 

APC (VI / deaf) 15,000 15,000 15,000 15,000 15,000 

Total Income 390,300 513,300 578,700 578,700 578,700 

Income to School (Home + 

Overseas) x 0.53 + APC 213,909 279,099 313,761 313,761 313,761 

      

Annual Surplus to Uni 214,146 337,146 402,546 402,546 402,546 

Surplus to School 37,755 102,945 127,607 127,607 127,607 

 

  

                                                 
1 This is made up of 21 FTE for PT students each year and 7 Home / EU FT students. These 21 FTE Home / EU 

PT students are held constant for each year in the projection. 
2 The numbers for years 3-5 have been maintained to reflect the current staffing levels and market research. 

However, it is anticipated that these figures will be re-visited after the first year of recruitment and delivery, with 

an aim to continue to grow the course beyond the third year.  
3 Costs will increase from this year on because of additional marking and supervision. I need to ask Ross Grant 

to adjust this again. 
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