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Integrating the Clinical Educator and Academic Practice course with the 

PGCAP to offer a discipline specific education course for medical 

teachers 
 

 
Brief description of the paper    

  

The Clinical Educator and Academic Practice (CEAP) course is a CPD programme aimed at 
staff from The University of Edinburgh (UoE) and the NHS, who teach UoE Medical 

Students.  The course as a whole is designed to combine reference to theory and educational 

literature with practical application, and make use of a wide variety of teaching and 
assessment strategies to demonstrate good practice.   

 

The CEAP is presently administratively located in the Centre for Medical Education.  The 

programme is considered staff development for Edinburgh staff and as such is a ‘zero-fee’ 
programme.  Funding for this programme comes from the individual NHS regions and ACT 

funding. 

 
The CEAP was designed to be a 20 credit course at PG Level 11, however its ‘zero-fee’ status 

has meant that making the CEAP a module within the MSc in Clinical Education is complex 

in terms of finances. It is proposed that the CEAP becomes a course within the PGCAP to 

allow CEAP ‘graduates’ to seamlessly move on to further study and qualification in 
educational studies if they so wish, and also to bring more medical teachers into the PGCAP.  

 

Action requested    
 

To consider the recommendation that the Clinical Educator and Academic Practice 

course be included as a 20 credit course within the PGCAP.   
 

Resource implications 

 

Does the paper have resource implications?  Yes/No 

 

If ‘Yes’, in which section(s) of the paper are they described? 

 
The CEAP is presently administratively located in the Centre for Medical Education.  The 

programme is considered staff development for Edinburgh staff and as such is a ‘zero-fee’ 

programme.  Funding for this programme comes from the individual NHS regions and ACT 
funding. 

 

The CEP Director will sit on the PGCAP exam board and contribute to any PGCAP teaching 

as required. 
 

Risk assessment 

 
Does the paper include a risk analysis?  Yes/No 
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If ‘Yes’, in which section(s) of the paper is it set out? 
 

Equality and diversity 

 

Does the paper have equality and diversity implications?  Yes/No 
 

If ‘Yes’, in which section(s) of the paper are they described? 

 
Freedom of information 

 

Can this paper be included in open business?  Yes/No 
 

If no, please indicate why the paper must be withheld, and for how long (eg until decision is 

publicly announced): 

 

Its disclosure would substantially 

prejudice a programme of research 

 Its disclosure would substantially 

prejudice the effective conduct of 

public affairs 

 

Its disclosure would substantially 
prejudice the commercial interests of 

any person or organisation 

 Its disclosure would constitute a 
breach of confidence actionable in 

court 

 

Its disclosure would constitute a 
breach of the Data Protection Act 

 Other (please give further details) 
 

 

 

 

 
Any other relevant information 

 

[If any:  e.g. Matters arising from meeting held on………….. 
X will attend for discussion of this item. 

To be presented by Y. 

If not relevant, omit] 

 
The CEAP is accredited by 

• The Higher Education Academy (AFHEA) 

• The Academy of Medical Educators (MAcadMEd) 
• CPD accreditation has been awarded by the majority of the Royal Colleges of 

medical specialties, including the Royal Colleges of Physicians and Surgeons 

 
Originator of the paper  

 

[Name and function; date of preparation – these should also occur on the paper itself.] 

 

Hazel Christie, Programme Director, Postgraduate Certificate in Academic Practice. 

 

Debbie Aitken, Senior Fellow in Medical Education, Director of the Clinical Educator 

Programme 

 

Date of preparation: 17 September 2013.   

 

 

 



SPGSC-PaperC-250913 

 

 3 

Course descriptor:  

Clinical Education and Academic Practice 

 
This course aims to practically develop the skills of those teaching and assessing 

medical students. Through involvement in workshops, online modules, teaching 

observation & feedback sessions and individual/pair/group reflection exercises, 

participants will be introduced to core educational theory and given the opportunity to 

hone their educational skills and creativity. Through facilitated discussion and group 

networking, participants will develop a number of diverse teaching sessions which 

they can put into practice and evaluate with students or with trainees in their 

workplace.  

 

Credit rating: 20 credits, SCQF Level 11  

   

Course leader: Debbie Aitken  

 

 

Rationale and overview  
This course is aimed at staff from The University of Edinburgh (UoE) and the NHS, 

who teach UoE Medical Students.  The majority of the participants are expected to be 

those who are involved in teaching or assessing medical students, however there may 

be those with responsibilities in relation to key areas of medical education, 

specifically teaching but also research management and supervision.  The course as a 

whole, therefore, is designed to combine reference to theory and educational literature 

with practical application, and make use of a wide variety of teaching and assessment 

strategies to demonstrate good practice.  It is in the first instance targeted at MBChB 

clinical teachers wishing to develop their understanding of basic theoretical concepts 

as well as their practical skills required for creating effective learning environments 

for students; however, all MBChB staff wishing to further enhance their existing 

knowledge and skill in selected aspects of medical education are also eligible to enrol.  

As such, this course provides CPD opportunities for all MBChB staff at the 

University.   

 

On completion of this course, participants will be able to demonstrate a critical 

understanding of the key concepts and theories relating to key areas of medical 

education; have practical knowledge of how to design effective learning 

environments; and be able to demonstrate the ability to critically reflect on the core 

areas of knowledge and values underpinning their academic work activities and as 

such take an informed and professional approach to medical education and have a 

commitment to continuing professional development and evaluation of their practice.  

 

 

Learning outcomes 
By the end of this course the student will be better able to: 

• Plan and evaluate a range of teaching and learning strategies appropriate to 

any given content, situation and learners, including revising and redesigning 

teaching sessions following external feedback from peers and participants and 

internal reflective activity; 
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• Justify and adopt a learner-centred approach to education and promote 

learning through selection and application of a number of learning strategies at 

all stages of medical education; 

• Demonstrate an ability to apply a variety of teaching techniques to deliver 

teaching sessions in line with learners needs, learning styles and curriculum 

requirements; 

• Demonstrates a consolidated understanding of current models in medical 

education, including limitations and advantages; 

• Demonstrates the ability to use appropriate learning and teaching technology; 

• Regularly assess and revise their individual personal and professional 

development as a teacher and facilitator, continually developing as a 

successful role model for learners and other teachers. 

 

 

Teaching and Learning 
 

We have not broken down the teaching schedule on a weekly basis.  This is because 

the taught elements of the course are delivered several times per year and participants 

can choose to do the various sessions in the order that suits them. Some participants 

choose to complete the taught elements over an intensive 2 weeks, but most prefer to 

fit in workshops around their clinical work over the course of a few months.   

 

This course is taught primarily through face to face teaching but makes use of some 

on-line learning activities.  Workshops employ a variety of teaching methods so as to 

model good practice.  Lectures are complemented by small and large group 

discussions and debates, various forms of group work in cognate and mixed subject 

areas, as well as independent activities. Each participant will have at least one 

teaching observation and feedback session with a member of the course staff. 

 

 

Indicative study activities and notional time commitment  
 

Study activity Time commitment 

Class contact 16  hours of workshops or online activity  

2 hours of online activity 

2-4 hours of teaching observation and 

feedback 

Reading and reflection Learning cards 14 hours 

Teaching observation preparation, 

reflection and personal development 

planning 8 hours 

Guided study Preparation 15 hours 

Follow up reading  28 hours 

Workplace Activity 40 hours 

Assignment preparation  75 hours 

 

We have not broken down the teaching schedule on a weekly basis.  This is because 

the taught elements of the course are delivered several times per year and participants 

can choose to do the various sessions in the order that suits them. Some participants 
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choose to complete the taught elements over an intensive 2 weeks, but most prefer to 

fit in workshops around their clinical work over the course of a few months.   

 

 

Indicative reading 
 

Cantillon, P. & Wood, D. (2010). ABC of Learning and Teaching in Medicine. 

(Oxford, Wiley-Blackwell). 

 

Dent, J.A. & Harden, R.M. (2013). A Practical Guide for Medical Teachers. 

(London, Elsevier/Churchill Livingstone). 

 

 

Swanwick, T. E. (2010). Understanding Medical Education: Evidence, Theory 

and Practice. (Oxford, Wiley-Blackwell, ASME). 

 

 

Assessment 
Coursework 100% 

 

Formative 

Assessment takes place through participation in workshops, participation in online 

activities, personal reflection and some in-course lesson observations.  

 

Summative 

Assessment takes place through a formal course work submission. This final 

assessment requirement is a “synoptic” assignment and should build on: 

a) the reflective learning cards completed for at least 3 of the workshops; 

b) reflection on teaching observation and feedback session;  

c) use of the SEFCE teaching log; and 

d) feedback gained from learners. 

 

Copies of the documentation above should be submitted as appendices to the 

assignment. The assessment should be written in the form of a reflective essay of 

3000-5000 words detailing the impact that the course has had on the participant’s 

clinical education practice. The assignment should demonstrate an understanding of 

specific aspects of effective teaching, learning support methods and student learning.  

 

The five specific course learning outcomes translate into five criteria to guide 

assessment across the course: 

A “Pass” is contingent on participants completing assignments in ways that: 

1. demonstrate a critical understanding of selected key concepts and theories relating 

to core areas of practice in clinical education 

2. offer a critical assessment of how teaching, learning and assessment practices can 

promote high quality student learning 

3. show awareness of the practical constraints and affordances offered by a 

research/clinical-intensive setting 

4. take account of student diversity through a critical awareness of varying student 

perspectives 
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5. demonstrate the ability to reflect critically on their practice and their development 

as a clinical educator  

 

The assignment requires participants to reflect on the linkages between their 

professional values, their knowledge relevant to academic practice and their 

engagement in key areas of academic activity as articulated by the UK Professional 

Standards Framework for Teaching and Supporting Learning in Higher Education. 

 


